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SCHOOL

The school produces a scrap
book which documents its
activities.

The school produces and distributes a
resource book, brochure, newsletter,
or articles about its activities. The
school has a service-learning web site.

The school publishes and distributes
its own curricula and how-to manuals
on its projects, linking them to
specific populations and educational
standards and initiatives.

DISTRICT

The district includes profiles
of service-learning activities in
its newsletters and annual
reports.

The district produces and distributes a
resource book, brochure, newsletter,
articles, or television or video
programs about its activities. The
district has a service-learning web site.

The district publishes and distributes
its own curricula and how-to manuals
on its projects, linking them to
specific populations and educational
standards and initiatives.

STATE
The state produces a video of
exemplary projects and how
they link to standards, and
distributes a newsletter to
educators about effective
service-learning practice.

The state publishes and distributes
brochures and how-to manuals,
maintains a service-learning web site,
organizes a speaker’s bureau,  and
produces regular reports about the
status of service-learning in districts.

The state produces a curriculum guide
that connects service to all educational
standards, creates a manual on how to
train service-learning trainers, and
organizes a listserv for educators and
decision-makers. It facilitates the
writing of articles about service-
learning for academic journals.

FUNCTION 4: COLLABORATION

             STAGES OF INSTITUTIONALIZATION

CAPACITY-         WIDESPREAD USE   SYSTEMIC
 BUILDING    & SUPPORT         INTEGRATION

FACULTY
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CAMARADERIE:

SCHOOL

The majority of teachers are
supportive of the use of
service-learning, even if many
are not practicing it.

All faculty support the use of service-
learning to teach academic subjects,
and teachers encourage each other to
take risks with the pedagogy.

All teachers assist one another in
organizing, implementing, and
evaluating projects, most of which
involve interdisciplinary teams of
teachers. Teachers enjoy working
together on these projects.

DISTRICT

A few teachers in each school
practice service-learning and
receive positive reinforcement
from other faculty.

The majority of teachers in each
school are supportive of the use of
service-learning, and teachers
encourage each other to take risks
with the pedagogy.

All teachers in the district assist one
another in organizing, implementing,
and evaluating projects, most of which
involve interdisciplinary teams of
teachers as well as inter-school
initiatives.

STATE
The state service-learning
newsletter profiles and draws
attention and support to
individual teachers who are
engaged in high quality
practice.

Faculty ambassadors travel throughout
the state to support the efforts of local
teachers and provide administrators
with tools for creating a culture of
enthusiasm and support for service-
learning.

A formal network of service-learning
educators builds the spirit of
community by providing teachers with
a forum for sharing ideas,
collaborating on projects, and
leveraging resources.

FUNCTION 4: COLLABORATION

             STAGES OF INSTITUTIONALIZATION

CAPACITY-         WIDESPREAD USE   SYSTEMIC
 BUILDING    & SUPPORT         INTEGRATION

IN-KIND SERVICES:
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SCHOOL

The school leverages
donations from local
businesses. The school
features a service-learning
resource library.

The school hosts parents, senior
citizens, and college students as
regular volunteers who facilitate
project planning and logistics. The
school provides a service-learning
office.

Parents and other volunteers create a
service-learning advisory board to
organize outreach activities that
leverage continual support for service-
learning.

DISTRICT

The district provides free
transportation to teachers for
service-learning activities. The
district features a service-
learning library.

The district organizes volunteer
involvement strategies and seeks out
donations from local businesses. The
district provides a service-learning
office.

The district coordinates business and
community partnerships which
sponsor service-learning projects on a
long-term basis.

STATE
The state donates equipment, a
resource library, facilities, and
part-time staff to support
service-learning.

The state provides conference
coordination and publishing services
and full-time staff to support service-
learning.

The state organizes task forces and
committees to connect service-
learning to all aspects of the
educational system, and publishes
reports on the findings and guides that
show how service-learning is
integrated into the system.

CREATING THE INSTITUTIONALIZATION SYSTEM

Design Process

The general way to design an institutionalization process for service-learning is to develop a time line:

(1) Assemble Stakeholders: Who needs to be at the table? It will vary depending on whether it’s a school, district, or state
department of education, but it is important to include “believers” from diverse segments of the community, particularly
decision-makers, practitioners, and students .
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(2) Assess Strengths & Challenges (see next section): Where is there current or past success and difficulty in utilizing the
various institutionalization strategies? How does the system compare with standards of success? Has any clear pattern of use
and support emerged? What are the key leverage points in the system?

(3) Develop Vision/Goals: What is the intent of learning and a service-learning initiative? Which strategies deserve 
attention this year? next year? the following year?

(4) Create Action Plans: What needs to be done and who will do it? When will objectives be implemented and completed?

(5) Implement Plan: People need to do what they committed to doing.

(6) Monitor Progress: What problems or successes have arisen that warrant continued support and/or redirection of the
initiative?

Stakeholders

It is important to be inclusive in creating advisory committees or boards that will assess service-learning and design a process
for helping it to become a more central component of the educational system.  Practitioners, recipients, advisors, funders, and other
supports are logical possible members.  The groups may look different at the school, district, and state level, and may consist of any
combination from the following categories:

SCHOOL DISTRICT STATE

K-16 Students K-16 Students K-16 Students
Parents Parents Parents
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Teachers Teachers Teachers
Recipients Recipients Recipients
Volunteers Volunteers Volunteers
Non-Profit Staff Non-Profit Staff Non-Profit Staff
Business Leaders Business Leaders Business Leaders
Higher Educators Higher Educators Higher Educators
Trainers Trainers Trainers
Experts Experts Experts
Other Local CNS Grantees Other Local CNS Grantees Other Local CNS Grantees
Town/County Officials Town/County Officials Town/County Officials
Principal Superintendent Superintendent

Curriculum Director Curriculum Director
Curriculum Specialists Curriculum Specialists
Board Members Board Members
Professional Development Coordinator Professional Development Coordinator
Grant Writer Grant Writer
“Title” Program Directors “Title” Program Directors
Coordinators of Education Reform Coordinators of Education Reform
Evaluators/Data Collectors Evaluators/Data Collectors

Federal Program Coordinators
Standards Developers
Certification Director
Legislators
Governor’s Cabinet Members

Assessment

There are many careful and protracted observations to be made about how the current system operates, which is essential to
initiate progress towards the systemic integration of service-learning.  Generally, there are four major elements to elucidate:

(1) People (teachers, students, administrators, parents, community members, funders)
Important questions:

(a) Who has the power to determine if and how service-learning is used?
(b) Who is skilled at and provides leadership in service-learning, and how have they been involved?
(c) How do teachers and students perceive experiential and service-learning?
(d) What kinds of public and community involvement exist for the schools?
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(e) What personnel are available to help coordinate service-learning activities, support, and promotion?
(f) What opportunities exist for students to connect to the community?

(2) The Nature of Institutions (schools, districts, state departments of education)
Important questions:

(a) What are the obstacles to the integration of service-learning, and how do people address them?
(b) What educational initiatives are oriented towards community and experiential learning?
(c) What is the educational philosophy and the mission of the institution?
(d) What is the nature of long-range planning within the institution?
(e) What funding is available to support service-learning?
(f) What types of scheduling and logistical issues support service-learning?
(g) In what ways is the school facility and land a community resource?
(h) How does change occur most effectively in the institution?
(i) how are supports for other educational initiatives organized (e.g. regional service centers)?

(3) Teaching and Learning
Important questions:

(a) What avenues are available for educators and students to improve their competence in service learning?
(b) What is the level and nature of faculty camaraderie and collaboration?
(c) What is to be taught and learned?
(d) How is student learning measured and what outcomes are important to assess?

(4) Maintenance and Evaluation
Important questions:

(a) What people and resources thus far have been required to maintain and build support for service-learning?
(b) What has been the process for assessing the impact of service learning on the institution?

Support for Strategies

The following is a brief description of what can be done to develop each of the 24 categories of institutionalization
strategies in order to build the capacity, support, and integration of POWER, PROFICIENCY, LEADERSHIP, and
COLLABORATION in service-learning infrastructure development.

ESSENTIAL STRATEGIES

Curricular Integration: Give teachers the power to determine how to teach to the standardized tests.  Show teachers how to
integrate service into curricula and how to work together on interdisciplinary projects. Create advisory
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boards to examine each curricular area and use and/or publish guides and curricula which illustrate how
service links to each academic subject at every grade level. At a minimum, provide for specific service-
learning experiences in a certain grade level throughout a school district.

Links to
Educational Standards: Provide examples in published state standards of how service can meet content performance standards

for all subject areas in at least three K-12 benchmark grade levels. Publish resource guides which
demonstrate these connections. Provide forms for teachers to make the formal links. Develop school or
district standards of effective practice.

Professional Development: Develop an annual program of introductory and advanced professional development using peers,
colleges, non-profit experts, and students to train teachers, students, administrators, school boards, state
department of education personnel, school and after-school staff, trainers, volunteers, and community
partners. Provide multiple training opportunities, such as conferences, personal consultations, regional
constituency meetings, in-service trainings, and summer institutes. Give incentives, such as academic
credit or stipends, for these trainings. Publish printed and audio-visual “how-to” materials.

Strategic Planning: Educators, students, and the community together form advisory boards which create school, district, and
state strategic plans for service-learning that directly address real issues and needs.  Planning time and
funding should be allocated for this purpose. The plan should address the long-term sustainability of the
pedagogy rather than focus on building a program. The plans should be periodically monitored and
altered to suit site conditions.

State/District/
Non-Profit Personnel: State-level and district full-time employees are needed to coordinate service-learning initiatives during

the initial years of institutionalization. Other personnel can also provide support to infrastructure, such
as curriculum specialists, resource teachers, non-profit staff, VISTA members, and steering committees
and task forces. Educational leaders at these levels are critical in terms of their endorsement of service-
learning.  Hire teachers who are interested in the community being the curriculum and who have
experience and/or interest in service-learning and other forms of educational reform.

Organizational Culture: Share the responsibility of designing, implementing, and evaluating the development of a service-
learning initiative. While principals can provide leadership in establishing it as a priority, faculty belief
in the importance of community involvement can ensure that service-learning becomes standard practice
at any school. Teachers who do not share this belief should perhaps be reassigned.

Funding: Ideally, schools should transition away from state and federal funding for service learning in favor of
school budget support for personnel, materials and transportation. Funding can also come from other
permanent sources, such as the “title” programs, and from private philanthropy fund raising activities,
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and community/business sponsorships. People should also explore doing service-learning without any
money at all.

Partnerships: Service-learning should be linked to numerous educational, community, and government
initiatives such as dropout prevention, community coalitions, and AmeriCorps. Regional advisory
boards comprised of these and such other stakeholders as students, colleges, and businesses, can help to
build support for and promote service-learning.

IMPORTANT STRATEGIES

Policy: Schools, districts, state boards of education, and legislators should consider endorsing service-learning
(as opposed to community service) policies which either encourage or require students and teachers to
be engaged in service experiences that are connected to academic curricula. Policies should focus on
providing regular opportunities at all educational levels rather than hours of service to be performed in
order to graduate.

Building Personnel: School coordinators should be full-time and paid a salary, though some current teachers are able to
coordinate logistical activity with a reduced teaching load or in their spare time. Work-study college
students, senior citizens, and VISTA and AmeriCorps members should also be considered for such
positions.  Each school should have a steering committee with broad representation.

Project Evaluation: Time should be afforded for teachers and students in particular to evaluate all aspects of project design,
implementation, and impact. Independent evaluators can also be useful in assessing the impact of
projects on recipients, schools, and communities. This information should be used to inform continuous
improvement measures.

Student Assessment: Service-learning initiatives should include formal ongoing measures for assessing student performance
in service-learning experiences. Students should participate in setting the performance standards, and
this information should be provided to parents on report cards or portfolios. Tests should also be given
to encourage students to articulate the meaning of their service-learning experiences.

Philosophy/Mission: Every school, district, and state board of education should adopt a formal written policy that articulates
the importance of service-learning as an instructional strategy that meets student, school, and
community needs.  The statement should facilitate the development of annual school and district
educational goals which embody the mission, and educational leaders should reinforce the importance of
the service philosophy among students and colleagues and in public presentations and the media.

Youth Leadership: Students at all levels and of all abilities should be involved in all aspects of service-learning project
design, implementation, and evaluation, particularly to have control over the content of the projects.
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Students should also conduct trainings and presentations, receive team-building and other training,
coordinate projects for other students and faculty, write and distribute grants, and serve on advisory
boards, centers, and policy panels to advocate for service-learning policy.

Evidence of Impact: Service-learning should be isolated for study by teachers and/or external evaluators or researchers as an
indicator of possible improved student performance, attendance, and motivation.  Efforts should be
made to track standardized test scores, grades, higher education attainment, dropout rates, and
incidences of truancy among students who are and are not engaged in regular service-learning
experiences.

Resources: Service-learning practitioners and advocates should widely disseminate printed, video, and web site
information about projects, curricula, resources, and policy, as these resources will only help to
demonstrate the power of the pedagogy and help outstanding practices to be replicated nationwide.

SUPPORTIVE STRATEGIES

School Structures: The best places in which service-learning can flourish are service charter or magnet schools that often
use service as an integral part of the educational philosophy, small schools or families within larger
schools that have strong faculty relationships, and scheduling options that provide regular, flexible, and
longer blocks of time in which students can participate in projects.

Logistical Structures: Transportation is a critical need, particularly for rural schools, so funds for school buses should be made
readily available. In some cases, the district, rather than the teacher, can pick up these costs.

Pre-Service Education: Colleges of education are now beginning to incorporate service-learning into teaching methods courses,
and in a few cases, a service-learning methods course is offered. These pre-service institutions should
have formal relationships with local school districts so that these educators can intern with experienced
service-learning practitioners.

Peer Mentoring: Novice and experienced service-learning practitioners should have numerous opportunities to share
stories and build skills among colleagues at the local, state, and national levels, including networks,
councils, and ambassador programs. Teachers who act as mentors should receive stipends for their time
and expertise.  These networks should be publicized widely to ensure that they are used.

Public Support: Communicating the power and importance of service-learning, through the media, signs, legislative
visits, printed materials, and celebrations, is critical to leveraging additional resources and support for
this learning approach.
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Recognition: All those who are engaged in service-learning, from students and teachers to the administrators, schools,
districts, and states, should be publicly and formally recognized for their commitment and quality
practice.  Examples include certificates of achievement, awards, ceremonies, and local and national
funding and technical assistance offers.

Faculty Camaraderie: Some bodies of faculty seem to almost magically come to consensus about the value of service-learning
and are able to support one another in its practice.  Efforts should be made to encourage innovation even
if service-learning is not widely practiced, and teachers should actively seek out learning environments
which support their style of teaching. The principal and central administration can set an important tone
for morale.

In-Kind Services: Donations of time, particularly from parents and volunteers, as well as contributions of materials and
supplies for projects, are important ways to build community support and accomplish project goals on a
shoestring budget.  These requests should regularly be made, particularly by students, as a way to
increase parent and community involvement.

Design Principles

Design is not simply the sum of the strategies above. Design is the creation of a pattern of relationships in which each
strategy is appropriately placed and emphasized.  In a simplistic view, design is the right person in the right position within the right
institution placing the right element in the right location at the right time to achieve the desired outcome. In other words, while
techniques exist in one dimension (what), and strategies in two dimensions (what and when), design (at least good design) exists in
multiple dimensions (who, what, when, where, how, and why). Answering these questions will certainly facilitate a holistic
perspective.

In addition, design emphasizes strategic thinking and planning.  What separates this from typical thinking and
planning? Primarily, it emphasizes key leverage points that will have significant impact.  Identifying these points can be done using
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the following design principles, which are borrowed from the international permaculture movement (Mollison, 1988). 
Permaculture (from permanent culture) is a design science that bases the creation of sustainable human communities on

the principles of natural systems.  It is a grassroots international movement that mobilizes people on every continent to create
regenerative human systems, beginning with food, water, shelter, and energy, under the auspices of three basic ethical criteria: care of
the earth and all its living beings; care of people, so that the basic needs of all the world’s people are satisfied; and reinvest surplus
goods, time, money, and energy to achieve the first two ethics.

In order to live this way, people must think very strategically about their daily actions, for as everything is connected,
there are consequences to all actions.  Therefore, it is important to be harmless in our impact, conservative in our use and management
of resources, rehabilitative as necessary, and engaged in work that is useful and beneficial to all life. It is also important to meet basic
needs by reinforcing the instinctual productive and creative drive in every person. Third, it is essential that all resources are used,
which means that we should not waste our time, money, energy, or materials on goods or activities which do not facilitate a
sustainable world.

While one may be tempted to assume that such endeavors relate only to such fields as agriculture, environmental
preservation, energy, economic development, and housing, the truth is that strategic thinking in support of sustainability involves all
human activity, even in the areas of social justice, interpersonal dynamics, politics, and education. The principles of permaculture
design, then, can also relate to the sustainability of a service-learning movement. Given the drive to make service-learning a
permanent part of the culture of educational institutions, it seems appropriate that the following principles of sustainability be
adapted to the process of building capacity and support for the systemic integration of the pedagogy.

(1) Stability is created by the number of beneficial connections between diverse elements.
In nature, this might suggest the physical placement of chickens near gardens and ponds.  In service-learning, a school

or district coordinator might guide an advisory board to enforce a service-learning policy and allocate mini-grants which train teachers
and students to create interdisciplinary projects which are linked to state standards and which have a measurable impact on student
academic performance.

(2) Everything introduced into a system can create cyclic opportunity.
In nature, establishing a pond might create habitat, slow erosion, provide food, and support recreation, all of which can

support the continuing health of the pond system in perpetuity.  In service-learning, students who design their own projects can,
through the course of the experience, also become skilled in evaluation, public speaking, and planning. They may come to understand
community resources and processes and how to access and influence them, all of which can facilitate their leadership and the
development of future high quality service-learning projects as well as inform career, educational, and life plans.

(3) Efficient design enables each function to be supported by many elements and each element to perform many functions.
In nature, the function of forest expansion is supported by trees, animals, the water cycle, wind, and soil development,

while one tree in that same forest provides habitat, food, soil nutrients, windbreak, and soil stability. In service-learning, the function
of having time to do service learning during school hours is supported by block scheduling, dedicated weekly time slots,
interdisciplinary team teaching , linking service times to lunch hour, on-site projects or ones within walking distance, and policies
which encourage it. Block scheduling, then, may also support in-depth studies, facilitate project-based learning, lengthen attention
spans, and create faculty planning periods.
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(4) Place components in such a way that each serves the needs and accepts the products of other elements, thereby creating a
self-regulating dynamic.

In nature,  soils provide food and a good environment for root development and the organisms in the subsoil while it
absorbs and decomposes water and organic matter that falls from the air to the ground. In service-learning, pre-service and current
educators share their experiences at conferences, through mentoring and training others, and by disseminating resources, and they are
supported by the stature and funding that comes from grants, regional or national trainer status, professional or school recognition,
ongoing professional development opportunities, and the success of the projects.

(5) Make the least change for the greatest effect.
In nature, a squirrel may defecate in a bush and seed a tree. In service-learning, funding a district service-learning

coordinator can facilitate the development of an entire service-learning capacity-building infrastructure by providing training and
technical assistance, securing and distributing funding, developing resources, building community partnerships, facilitating standards
integration, and articulating appropriate school and district policies.

(6) Everything is a resource.
In nature, all species are positive and valuable to ecosystems, even termites and weeds, although we may not initially

believe them to be so. In service-learning, students are a valuable resource, in that they can handle most of the responsibilities of
project development, operations, and assessment, and facilitate the policy development, training, promotion, and outreach necessary to
develop community partnerships.  Teachers who ignore this potential make more work for themselves and fail to see the problem-
solving and learning potential in their students.

(7) Work with nature, rather than against it.
In nature, gravity, wind, and the solar arc guide patterns of energy flow to best suit the needs of the species of the

ecosystem. In service-learning, linking this teaching method to already existing educational initiatives and reform strategies such as
“title” programs, school-to-careers, character education, prevention programs, and site-based management, will ensure that it is
working within rather than on the periphery of the system.

(8) The problem is the solution.
In nature, what may appear to be problems, such as fruit tree viruses or grasshoppers, are important clues which

indicate that intervention is needed to restore balance to the system.  In service-learning, the temporary nature or loss of funding may
initially be seen as the end of service-learning, but it actually alerts people that other strategies are necessary to implement in order to
maintain and institutionalize the teaching strategy.

(9) Unnecessary work is pollution.
In nature, pollution does not exist because each species does not waste energy engaging in activities which do not help

to maintain its survival and quality of life.  In service-learning, implementing a service-learning policy without adequately laying the
groundwork for its implementation will waste everyone’s time and create resistance to the policy.  In addition,  service projects which
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are not part of the curriculum or fulfill content standards creates extra work for teachers and students, and therefore contributes to
infrequent use of the pedagogy.

(10) If we start well, other good things follow naturally.
In nature, the establishment of a juniper on a dusty barren slope creates duff, provides food for animals which in turn

drop fertilizer, which in turn acidifies the soil and creates shade so that pine trees can grow and gradually create a mature forest.
In service-learning, if we start with a school philosophy that supports service-learning, there are numerous unknown positive benefits
which will result from that agreement, such as innovative scheduling options, funding availability, parental involvement, in-kind
donations, and a revitalized spirit of faculty camaraderie.

(11) A self-maintaining system self-regulates its growth.
In nature, each species is a model of efficiency in that it takes only the nutrients it requires, conserves them, and

releases surplus to other species.  In service-learning, educators and decision-makers carefully examine the resources required to build
and maintain the service-learning infrastructure by assessing professional development, funding, student performance and projects’
successes and impacts, all of which informs the development of future initiatives while increasing operational efficiency and
functionality.

(12) The edge between two media is one of the most productive environments for growth.
In nature, borders between water and land, horizontal and vertical landscapes, and air and soil collect high

concentrations of nutrients so that people and other species can thrive.  In service-learning, the pliable boundaries of the school
indicates that the relationship between the school and the community is evolving the nature of learning, as the community begins to
act as the curriculum and the school begins to act as a community center. In the exploration of this edge, new models of productivity,
using service-learning, continue to emerge.

(13) The yield of a system is theoretically unlimited.
In nature, forests will continue to expand if the conditions are supportive, facilitating new species, habitats, food

sources, water cycles, and windbreaks. In service-learning, the only limit to the uses of this instructional method, and the design of the
infrastructure necessary to support it, is the information available to decision-makers and the imagination they have to create what
they wish to see. And the possible results from utilizing the pedagogy are also unlimited, in that we cannot fully understand how these
activities may and do influence human potential or the natural environment.
 
Strategic Planning

The permaculture principles can inform the design of the service-learning infrastructure because they highlight the
importance of thinking strategically, in multiple dimensions, about the consequences of using the strategies before action is taken.
Once the stakeholders observe, assess, and analyze the educational system, and co-create a vision for the school, district, or state, they
are ready to create action plans.
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The three levels of institutionalization strategies in this report are one attempt to prioritize where to focus time, energy,
and resources. In general, the Essential eight categories of strategies seem to be the ones that are the most highly leveraged, in that
they have the potential to produce numerous additional (and sometimes unknown) benefits. 

For example, when the whole faculty links service-learning to all academic subjects and state educational standards, which is
usually done in cooperation with service-learning coordinators and curriculum directors or specialists, many other strategies may be
simultaneously addressed (e.g. faculty camaraderie, philosophy/mission, organizational culture), while others may no longer be
necessary (e.g., professional development, building personnel, funding, policy).  This approach, then, is highly efficient, creates cyclic
opportunity, facilitates functional design, and achieves the greatest effect with the least amount of effort.

Funding is also a critical area of focus, particularly as schools shift away from Learn and Serve funding and look to
sustain their efforts using other means. For example, youth leadership can be critical in developing the sorts of partnerships (another
essential strategy) necessary to leverage public support, in-kind services, and evidence of impact necessary to influence educational
policy and help to fund a building and/or district staff position and resources for transportation and supplies.

These are two examples of strategic planning, another essential category, which has the goal of making each element of
the system stack multiple functions.  Those approaches that have the potential to address many aspects of the service-learning
infrastructure in a comprehensive, long-term manner are going to help achieve service-learning sustainability.  Planning expedites the
process of change by addressing multiple priorities simultaneously, which may not occur through the normal organic flow of events.

Organizational culture is another essential strategy, because it is the current of values, beliefs, and attitudes that lies at
the foundation and heart of the institution.  Addressing this in the early stages of the capacity-building process will go a long way
towards ensuring that the many other strategies in the matrix will be supported without anyone wasting their time, which as we know,
is a form of pollution. Shifting organizational culture, of course, is an art, and it is therefore tricky business. There will always be
those who resist change in any form, and there will always be those who believe that service-learning is an unnecessary approach to
teaching and learning.  However, attention to some of the other strategies (e.g., professional development, student assessment,
evidence of impact, logistical structures, school structures) may build interest in the pedagogy and change the environment of the
school enough to make it easier for resistant faculty to take risks and experiment with service-learning.

These strategies illustrate the complexity of the design process, and can explain why there is no true blueprint for
getting service-learning to stick.  Every school and district organizational culture, every community, and every state department of
education has its own unique characteristics, and its own leverage points in its system.  What works in one place may be completely
inappropriate in another locale.  In addition, what is featured herein as a supportive strategy (e.g., peer mentoring) may actually prove
to be an essential element of the design in some places.

This reality reinforces the need for careful and protracted observation of the institution, including how change occurs
and how people make decisions and generate support for new ideas.  Of course, an inventory of current service-learning practice is
also important.  In studying this, change agents will be more likely to get an accurate picture of what it might take to get service-
learning to become a permanent part of the institution.

Finally, recall the earlier comparison of machines to natural systems on page 20, and apply this knowledge to the
process of developing the ideal context in which service-learning may thrive.  If people think about service-learning in these terms,
and use the permaculture principles as guides, service-learning may very well become institutionalized quicker than most people
believe. This is illustrated in the following chart:
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MACHINES POPULAR APPROACH TO
SERVICE-LEARNING

NATURAL SYSTEMS IDEAL APPROACH
TO SERVICE-LEARNING

Simple Teacher introduces service Complex System endorses service

Unidirectional Teachers create projects Multidirectional Students, the community, and
teachers create projects

Linear Teachers receive training Cyclical Training is combined with funding,
mentors, research, and resources.

Waste Introductory service-learning
workshop offered

Growth Multiple sessions on diverse topics
build skills over many years

Dispersed Funding goes to teachers Collected Funding goes to districts

Singular Policy drives the practice Diversified Multiple approaches build capacity
and support for the practice

Disconnected Service is a separate “program” Connected Service is linked to all subjects,
“title” programs, restructuring
efforts, prevention, and vocational
preparation initiatives

The following four pages include diagrams of the categories and how they relate to one another in their support of each
function.  Each map shows the core six issues for each function and how some of the peripheral strategies support those categories.
The charts on each page list the primary connections among the categories; while all the categories are to some extent connected, each
one supports and is supported by a few key others.  Attention to any one category in isolation from the others creates a vacuum that
ultimately will not achieve the desired outcome of institutionalization.  By understanding these dynamics, planners may be able to
manage several partnering strategies simultaneously to achieve the maximum positive effect.
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POWER:
Decision-making
on how service-

learning will work

Links to
Educational
Standards

Curricular
Integration Policy

School
Structures

Logistical 
Structures

Building
Personnel

HOW DO CATEGORIES SUPPORT THE FUNCTION OF POWER?

Strategic
Planning

Professional
Development State/District/

Non-Profit
Personnel

Philosophy/
Mission

Funding

Public
Support

In-Kind
Services

Partnerships

Pre-Service
Education

Faculty
Camaraderie

Organizational
Culture

Evidence of Impact

The six core categories of strategies which support those 
who have the power and authority to make decisions 
about how service-learning will operate in the school, 
district, or state educational system form the inner circle 
in the diagram to the right.  

Each of these six categories is then best supported by two 
other categories. For example, the development of service-
learning policy directly benefits from service-learning 
being part of the educational mission of the institution, 
and the development of such a mission rests in part on 
how future teachers are prepared to enter this profession.  
Those who are encouraged in college to see the 
educational value of service are likely to believe that 
service should be part of a school and district educational 
philosophy.

Each of the six core categories around the issue of power may depend primarily on the two categories in the outer edges of the diagram, but they also support 
and are supported by many other categories. 

Links to Educational Standards Student Assessment, Curricular Integration,
Evidence of Impact

SUPPORTS: SUPPORTED BY:

Evidence of Impact, Links to Educational 
Standards

Policy, School Structures, Pre-Service Education, Peer Mentoring

CATEGORY

Logistical Structures Curricular Integration, Project Evaluation,
School Structures

Building Personnel Logistical Structures, Strategic Planning,
Project Evaluation

Policy Links to Educational Standards, Funding,
State/District/Non-Profit Personnel

School Structures Curricular Integration, Logistical Structures

Curricular Integration

Building Personnel, School Structures, State/District/ Non-Profit Personnel 

State/District/Non-Profit Personnel

Student Assessment, State/District/Non-Profit Personnel, Evidence of 
Impact

Philosophy/Mission, State/District/Personnel

Resources, School Structures, Partnerships, Pre-Service Education, 
Logistical Structures
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The six core categories of strategies which build the 
capacirty of educators to become skilled practitioners in 
the use of the service-learningpedagogy form the inner 
circle in the diagram to the right.  

Each of these six categories is then best supported by two 
other categories. For example, professional development 
opportunities such as full-day in-service training can 
directly result from the school or district organization al 
culture that supports continuous improvement and 
school/community relationships, while the incentive for 
teachers to take the time to improve their teaching skills 
can come from recognition of these efforts by school and 
district administrators as well as parents and the public. 

Each of the six core categories around the issue of proficiency may depend primarily on the two categories in the outer edges of the diagram, but they also 
support  and are supported by many other categories. 

Professional Development Curricular Integration, Faculty Camaraderie,
Student Assessment, Peer Mentoring

SUPPORTS: SUPPORTED BY:

Links to Educational Standards, Partnerships,
Funding

State/District/Non-Profit Personnel, Funding, Building Personnel

CATEGORY

Student Assessment Pre-Service Education, Recognition,
Strategic Planning, Youth Leadership

Pre-Service Education Philosophy/Mission, Curricular Integration, 
Links to Educational Standards

Peer Mentoring Strategic Planning, Links to Educational
Standards

Project Evaluation Recognition, Partnerships, Strategic Planning

Strategic Planning

Links to Educational Standards, Professional Development,

Student Assessment

Professional Development, Faculty Camaraderie

Logistical Structures, Youth Leadership

Project Evaluation, Resources, Student Assessment, Evidence of Impact,
Peer Mentoring
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The six core categories of strategies which cultivate the 
leadership necessary to inspire and motivate educators, 
parents, and communities to embrace service-learning 
form the inner circle in the diagram to the right.  

Each of these six categories is then best supported by two 
other categories. For example, youth leadership is 
enhanced by providing ongoing opportunities for students 
to design and implement assessment methods that 
demonstrate the impact of service-learning on academic 
performance and other factors, while the relevance and 
accuracy of these student evaluative methods are based on 
how directly the service experiences are connected to the 
curriculum subjects.

Each of the six core categories around the issue of leadership may depend primarily on the two categories in the outer edges of the diagram, but they also 
support and are supported by many other categories. 

State/District/Non-Profit Organizational Culture, Partnerships, 
Personnel Professional Development, School Structures

SUPPORTS: SUPPORTED BY:

Logistical Structures, Recognition

Funding, Resources, Public Support, Philosophy/Mission

CATEGORY

Organizational Culture Philosophy/Mission, Youth Leadership

Youth Leadership Project Evaluation, Resources, Public Support

Recognition Youth Leadership, Organizational Culture

Philosophy/Mission School Structures, Partnerships, Policy

Public Support

Recognition, State/District/Non-Profit Personnel

Organizational Culture, Recognition, Public Support

Student Assessment, Public Support

Organizational Culture, Youth Leadership, Evidence of Impact

Youth Leadership, Evidence of Impact, In-Kind Services
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The six core categories of strategies which establish the 
kinds of internal and external relationships necessary to 
design and implement successful service-learning 
initiatives form the inner circle in the diagram to the 
right.  

Each of these six categories is then best supported by two 
other categories. For example, the development of 
partnerships with other reform and innovative practices 
within the educational system depends, in part, on the 
philosophy of education of the system.  This mission is 
in turn based on the ways in which the culture of the 
institution welcomes or resists change, innovation, and 
systemic approaches to learning.

Each of the six core categories around the issue of power may depend primarily on the two categories in the outer edges of the diagram, but they also support 
and are supported by many other categories. 

Funding Building Personnel, Resources, Partnerships

SUPPORTS: SUPPORTED BY:

Public Support, Strategic Planning, Policy,
Pre-Service Education

Partnerships, Evidence of Impact, Strategic Planning

CATEGORY

Resources Curricular Integration, Building Personnel,
Peer Mentoring

Partnerships In-Kind Services, Public Support, 
Funding

Faculty Camaraderie Srtategic Planning, Peer Mentoring

In-Kind Services Resources, Public Support

Evidence of Impact

In-Kind Services, Funding, Partnerships

Funding, Project Evaluation, Recognition

Philosophy/Mission, School Structures

Partnerships, Public Support, Youth Leadership

Project Evaluation, Youth Leadership, Links to Educational Standards
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IMPLICATIONS OF THE RESEARCH

(1) Service learning can become institutionalized if one or more of the categories of strategies are utilized, but there is not necessarily
a critical mass of approaches required to make institutionalization occur.  Also, as relatively few schools have fully achieved
institutionalization, particularly on a long-term basis, it may be too early to be fully conclusive about whether or not service-learning
has really been institutionalized anywhere.  Longitudinal studies of these model schools and districts would be important in order to
see what factors enable service learning to be maintained once it is being widely used and supported.

(2) The educational system is so complex, and so many possible strategies exist, that without proper planning, it is unlikely that
institutionalization will occur.

(3) There are numerous “entry” points into the institutionalization process, which is good, because it allows people to build on
whatever strategies/strengths they already have without needing to start over.

(4) Despite the general rankings of strategies into three levels of importance, service-learning can still be institutionalized without
necessarily using the approaches labeled as Essential in this study.  Individual circumstances at schools and districts can make service-
learning very easy (or difficult) to integrate.  Several schools interviewed didn’t need to do much to utilize service-learning - faculty
collectively decided that it was a good idea, and committed to it, and didn’t need to get trained or go through any complex process.
This suggests that organizational culture may in fact be the most significant factor;  it requires the least work for the greatest effect.
Service-learning can be adopted by a school at any time; all it takes is faculty agreement to use it. All the work involved in adopting
these strategies is an effort to persuade people to support it, when the truth is that some people are already oriented to embrace it and
don’t need persuading in any way.

(5) Schools, districts, and states have the capacity to measure their progress towards achieving success with any of the categories of
strategies.  The gathering of this information is likely to be useful in creating a customized process (including policies and programs)
of institutionalization.

(6) Service learning, as it is practiced in varied ways with diverse populations and in conjunction with numerous other educational
initiatives, is gaining popularity because of its pliable nature.  It can be used to achieve many cognitive, affective, and institutional
objectives.   This suggests that greater work needs to be done at the Corporation and the U.S. Department of Education to more
formally link service-learning to the educational system; it is being done at the school and district level, but not with much guidance or
resources of the U.S. Department of Education or the Corporation.

(7) The quality of the service-learning projects, as measured by commonly understood national or state standards of effective practice,
is not an important factor in institutionalization, which is contrary to what most experts in this field suggest.  This study found a wide
range of projects in terms of their depth, scope, and scale, and this had little to do with whether or not institutionalization occurred.
This finding is supported by James Toole’s 1999 study of service learning in seven schools, in which 60% of the participants
disagreed with the notion that high level practice makes service learning more legitimate.
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(8) Schools which have received Learn and Serve grants have not substantially influenced district goals, policies, or support for
service-learning; they generally do not have the time or inclination to do this, even though their own practice is improving.

(9) State-level support for service-learning, including the development of policy, standards integration, systemic professional
development, and resources, is unlikely to occur without employing at least one full-time coordinator in the state departments of
education.  This person must be well-trained and have the power to utilize department resources to support the institutionalization
strategies.

(10) This research did not elucidate the one or two most important factors in the service-learning institutionalization process. While
many national advocates place emphasis on policy and funding, this study did not fully support that viewpoint. It did, however,
illustrate the dynamic relationship among the various approaches and the importance of using multiple approaches simultaneously in
order to achieve positive results.

(11) A toolkit for assessing and designing institutionalization processes at the state, district, and school levels is needed to help
interested parties to apply the conceptual framework of this research.  States may also require technical assistance to facilitate an
effective strategic planning initiative.

(12) The work and processes of model schools and districts deserves to be highlighted and disseminated formally throughout the
country. This study, for example, could form the basis of a new database of institutionalization efforts nationwide that is searchable by
strategy, type of institution, or geographic area.

(13) The success of many strategies (e.g., conferences, professional development, evidence of impact, youth leadership) is dependent
upon consistent long-term support.  These approaches cannot influence systemic change if done only once or twice, and this is why
some form of permanent state service-learning infrastructure is important.

(14) The research did not provide conclusive evidence that top-down institutionalization strategies, those stemming from the state or
district level, are any more or less significant than bottom-up school-based approaches of principals, teachers and students.  Clearly,
strategies from both directions are important, and they can complement one another very well.

(15) The process of institutionalizing service-learning can be expedited through formal planning efforts. Many states have districts
which are unaware of service-learning, and rather than waiting for the approach to organically find its way to those places, planning
can inform methods of promotion and capacity-building. State or CNS funding for such planning is a critical need.

(16) The size of schools and districts is an important factor in institutional change, as smaller institutions seem to have clearer lines of
communication, more faculty participation in decision-making, and lower teacher-student ratios, all of which favors the kind of
autonomy and creativity that facilitates service-learning institutionalization.

RECOMMENDATIONS
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The information collected through this study indicates that there are numerous steps that can and should be taken to facilitate the
service-learning institutionalization process.  The following recommendations pertain to the national, state, district, and school levels.

National Level

(1) The entire service-learning community, particularly researchers, funders, policy makers, and the U.S. Department of
Education should develop a consensus regarding the definition of institutionalization and the preferred methods to attain it.

(2) The entire service-learning community, particularly researchers, officials, policy makers, and practitioners should
increase its dedication to the promotion of service-learning as a viable method of school reform through additional research,
conference presentations, and journals and other publications.

(3) The entire service-learning community should lobby Congress to change the language of legislation so that each state
can receive at least the among of funding necessary to support one full-time coordinator position, and so that the funds can be used to
support planning and other strategies for service-learning institutionalization at all levels.

(4) The entire service-learning community should provide opportunities for youth to demonstrate service-learning
leadership, and establish a national student service-learning leaders program that recognizes students and provides them with
additional training.

(5) A strategic planning toolkit needs to be developed to support states in creating  a process of assessing and designing a
service-learning sustainability plan; this is particularly important for the many states which currently have fewer resources dedicated
to building capacity and support for service-learning.

(6) The Corporation for National Service should increase the funding and stature of service-learning within its own
organization in order to provide states with sufficient resources to hire at least one full-time state service-learning coordinator; this
requires the legislative change listed in recommendation #3. A specific training and technical assistance program for Learn and
Serve makes sense, considering that most State Commissions are not using their training funds to support service-learning professional
development. In addition, CNS should formally recognize states, districts and schools that are successfully institutionalizing service-
learning, by profiling their approaches in publications and by supporting peer education. The Corporation should place more
emphasis on school districts that are achieving sustainability, perhaps by recognizing national service learning leader districts.
The Corporation can also strongly suggest that states give more grants to districts rather than schools. The Corporation should alter
its grant requirements so that more funds and resources can be allocated to support institutionalization strategies rather than direct
programs exclusively.

(7) SEANet, the State Education Agency Network of Learn and Serve Coordinators, should develop its own resource base to
provide professional development and materials to assist states in their institutionalization processes. It should continue to deepen
the present level of interstate exchange by working with the Corporation to provide technical assistance to all states interested in
initiating and expanding a formal institutionalization process.

(8) The United States Department of Education should focus outreach efforts on linking service-learning to its already
existing federal initiatives and funds, such as IASA programs, character and vocational education, professional development,
restructuring and school improvement, out-of-school initiatives, and research. The Department should have at least one full-time staff
person working on infusing service-learning throughout the educational system. It should include service-learning as a measure of
state educational accountability, and should steward the national dialogue to connect service-learning to national teacher standards
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and standardized tests. It should link service-learning to its Comprehensive School Reform Demonstration programs, and should
work with the Corporation to develop policies and programs that implement the joint statement of principles between the two
agencies.

(9) Learning In Deed, the Kellogg-funded initiative, should involve more states in its process, disseminate findings
nationally on an annual basis, and leverage additional financial resources to assist all states in the institutionalization process.

(10) All national school reform and restructuring initiatives should be trained how to incorporate service-learning into
their recommended pedagogical approaches.

(11) Teacher education institutions should create a service-learning methods course or include service-learning as part of an
existing teaching methods course.  These institutions should connect interns with experienced service-learning practitioners in local
schools so that student teachers fully develop their confidence with this pedagogy.

State Level

(1) States should fund at least one full-time service-learning coordinator within its state department of education and
provide financial resources to supplement federal Learn and Serve mini-grant and capacity-building funds. This coordinator should be
highly positioned within the department so that service-learning can be connected to other educational initiatives throughout the
system.  This coordinator should facilitate the development of a multi-year strategic planning for service learning
institutionalization..

(2) States should articulate the importance of service-learning in statements of educational purpose, and tie institutional
goals and objectives to this mission.

(3) States should include examples of service-learning activities in curriculum guides for all K-12 content and
performance standards, and conduct professional development workshops on how service-learning supports them.

(4) States should publicly and formally recognize the institutionalization efforts of district superintendents, principals,
teachers, students, community partners and service-learning coordinators who demonstrate the highest levels of service-learning
project performance and systemic integration.

(5) States should leverage financial support for service-learning from major philanthropic, corporate, and government
sources.

(6) States should conduct systemic assessments of the status of service-learning in every district and school, and use this
information to author a five-year strategic plan for service-learning institutionalization.

(7) State Learn and Serve coordinators should make more grants to districts rather than to individual schools or teachers.
(8) The state boards of education should endorse service-learning as an instructional method and require the departments

of education to develop strategic plans which infuse service-learning into all curricula and other programs, provide training and
technical assistance to educators, and produce materials to improve standards of effective practice.

(9) The state superintendent should publicly advocate for the use of service-learning with all division directors and at all
educational and other conferences within and outside the state. S/he should oversee the infusion of service-learning into all K-12
curriculum guides and special programs.

(10) The state commissions for national and community service, despite not having any fiscal control over Learn and Serve,
should provide more support for service-learning through training, conferences, leadership development, and materials.
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(11) States should conduct longitudinal research on the impact of service-learning on academic performance and other
indicators such as attendance, motivation, social responsibility, and self-esteem.

(12) States should support magnet schools and new charter schools that have a service-learning emphasis.
(13) States should facilitate the integration of service-learning into the entire higher education system, particularly through

instructional methods courses in the colleges of education and university-school district partnerships among faculty and students.
(14) States should have formal networks of teachers and students who believe and are active in service-learning.
(15) States should provide regular opportunities for youth to demonstrate service-learning leadership and fund and

organize specific leadership training sessions aimed at cultivating these skills.
(16) States should include service-learning in teacher certification and licensing requirements.

District Level

(1) Based on an assessment of current practice, district leaders should develop a five-year service-learning institutionalization
strategic plan. All stakeholders – school and community – should influence the design of this plan.

(2) Districts should include service-learning as part of their educational philosophy and policy, and provide the funding
necessary for district and/or building coordinators and/or mini-grants and/or transportation and materials.

(3) Districts should fund, out of its annual operational budget, a full-time service-learning coordinator.
(4) Districts should allow schools the flexibility to develop school structures that support service-learning.
(5) Districts should conduct and encourage introductory and advanced professional development in service-learning, and

require principals to attend in-service teacher trainings.
(6) Districts should collect data on the systemic and community impact of service-learning. 
(7) Districts should provide opportunities for youth to demonstrate service-learning leadership.
(8) District leaders should publicly endorse service-learning verbally and in writing whenever possible.
(9) Districts should facilitate the community partnerships that facilitate project implementation.
(10) Districts should train all administrative personnel how service-learning links to all educational initiatives.
(11) Districts should recognize outstanding participants and educators and provide resources to send them to state and

national conferences to promote their work.
(12) Districts should include experience with service-learning in faculty and principal hiring criteria.
(13) Districts should create small schools or schools within schools to ensure a small teacher-student ratio and faculty

communication across academic subjects, both of which facilitate the ease of use of service-learning.

School Level

(1) Based on an assessment of current practice, teachers, students, administrators, parents, and community members
should develop a five-year service-learning institutionalization strategic plan.

(2) Students should be given greater responsibility for designing, implementing, and evaluating service-learning projects,
training, and infrastructure.

(3) Schools should actively seek parent and community involvement in project funding, planning, and operations.
(4) Schools should recognize teachers and students who do outstanding work.
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(5) Schools should have service-learning coordinator for the first few years of operations, when it should no longer be
necessary.

(6) Schools should collect data on the impact of service-learning on students, teachers, and school culture.
(7) Schools should only retain teachers who believe in and use service-learning as an instructional method.
(8) Schools should match novice teachers with experienced service-learning mentors.
(9) Schools should identify innovative ways of assessing project and student success.
(10) Schools should create schedules and procedures that facilitate service-learning practice during school hours.
(11) The size of schools should be small enough to empower teachers and students to have more control over how learning

occurs.

Call for More Research

Additional service-learning research would be valuable in the following areas:

(1) Long-term examination of individual schools and districts over 5 or more years.
(2) How pre-service instruction in service-learning methodology translates into its use in schools.
(3) The impact of service-learning on school culture.
(4) Effective professional development strategies.
(5) The relationship between service-learning and graduation rates.
(6) The impact of student control of project development and implementation on academic performance, behavior, and self-

esteem.
(7) How media coverage of service-learning affects the public’s perception of young people.
(8) The status of service-learning in schools and districts which are three or more years removed from Learn and Serve 
funding.
(9) The effectiveness of state Unified State Plans in building capacity and support for service-learning.
(10) The role of civic and community organizations (e.g., Kiwanis, Rotary, 4-H) in facilitating service-learning in 

schools.
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CONCLUSION

This research demonstrates the importance of looking at the entire educational system to see where and how service-learning
can fit within it.  It provides suggestions on how numerous types of stakeholders - students, teachers, administrators, parents,
volunteers, future teachers, policy makers, and researchers - can play an important role in building capacity and support for service-
learning. The most important issue is strategic planning, for when these stakeholders come together to examine the characteristics of
their people and institutions, and understand ways to affect change therein, then they will be able to create a successful process to
integrate service-learning into the system.

In summary, several observations are important:

(1) The process of service-learning institutionalization is real and substantial.  Many schools and districts throughout the
country have used Learn and Serve funding to focus on making service-learning permanent, and though most still have work to do to
achieve it, they are making good progress and are likely to accomplish this feat within a few years.

(2) Many states do not have the resources to help institutionalize service-learning.  Only a small percentage of the states
have supplemented federal resources for service-learning, and so there is a lack of infrastructure for its support in most states. While
many states claim that they simply don’t have the extra cash or personnel to spare, the truth is that most states have not tried to link
service-learning to other state educational initiatives, which means that educators don’t know some of the easy ways to use it.  States
currently prioritize other initiatives because high level administrators do not fully understand the academic significance of service-
learning, or they simply believe that only established initiatives warrant support, even if it is at the expense of trying new things.
Therefore, these states will support service-learning only as long as Learn and Serve funding is available, they should expect that
examples of institutionalized sites will be few and far between, and they will make little or no progress towards systemic integration in
the near future.

(3) The process of institutionalizing service-learning does not have to be complicated or take a long time to achieve. If
people in an institution simply believe that service learning is a vital part of learning, then there is an almost automatic commitment to
its practice and support within the institution. The strategies identified through this research, and all of the ways to assist in enhancing
their success, are merely efforts to persuade people to share the values that some educators intuitively hold at the core of their being.
As we know, the art of persuasion may take many forms and may take a while to achieve, if it is to occur at all.  This is the eternal
human challenge across all life’s pursuits; for in a democratic society, creating agreement about what is important to act upon is often
far more essential than simply “getting things done”.
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STATE EDUCATION AGENCY SURVEY

Board of Education:

Dept. of Education service-learning plan:

Legislation:

Standards:

Curricula developed and integrated:

Who are providers?

What is it?

How funded?

Peer mentoring component:

Mechanisms for leader/practioner exchange:

Resources:

Relationship with State Commission:

State recognition of schools/districts:

Youth leadership component:

State $:

District $:

Foundations:

School-to-work:

Character education:

IASA:

Prevention/health:

Business/Community:

KEY FORMER L& S SUBGRANTEES:

CONTACTS/RESOURCES

GOALS 2000:
IASA:
SCHOOL-TO-WORK:
CHARACTER:
OTHER:

NON-EDUCATION
PARTNERS:

PRE-SERVICE 
EDUCATION:

MODEL/LEADER SCHOOLS:

STATE POLICIES AND STANDARDS OTHER FUNDING

TRAINING/TECHNICAL ASSISTANCE LINKAGES TO EDUCATION

S-L Personnel:

Current and former subgrantees:

Model/Leader schools:

SDE:

Other partners:

Pre-Service:
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II. WEB SITES

National
Academy for Educational Development www.aed.org
Closeup Foundation www.closeup.org/servlern.htm
Coalition of Essential Schools www.essentialschools.org
Council of Chief State School Officers www.ccsso.org/seamenu.html
Corporation for National Service www.cns.gov
Education Commission of the States www.ecs.org
ERIC Clearinghouse http://ericae.net
Learning In Deed www.learningindeed.org
National Association of Partners in Education www.napehq.org
National Learn and Serve Exchange www.lsaexchange.org
National Leader Schools Program www.cns.gov/learn/
National Service Learning Clearinghouse http://umn.edu/~serve
National Service Learning Higher Ed Clearinghouse www.gseis.ucla.edu/slc/
National Service Resource Center www.etr.org/nsrcl/
National Society for Experiential Education www.nsee.org
National Youth Leadership Council www.nylc.org
Permaculture Activist Magazine http://metalab.unc.edu/pc-activist
Permaculture Hawaii www.permaculture-hawaii.com
Permaculture International Journal www.nor.com.au/environment/perma/
Permaculture Network www.permaculture.net
Permaculture Pages Worldwide www.csf.colorado.edu/perma/contacts.html
Permaculture Research Institute www.permaculture.org.au
RMC Research Corporation www.rmcres.com or www.rmcdenver.com
SEANet www.seanet.org
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State
Alabama Department of Education www.alsde.edu/default.asp?info=1&toc=2&sSectionID=16
California Department of Education            www.cde.ca.gov/cyfsbranch/lsp/fam/htm
Colorado Department of Education www.cde.state.co.us/cdedepcom/srvlearn.htm
Hawaii Department of Education www.k12.hi.us/~svclearn/
Indiana Department of Education www.serve.indiana.edu
Kentucky Department of Education www.kde.state.ky.us/odss/family/kserve.asp
Maryland Service Learning Alliance www.mssa.sailorsite.net
Massachusetts Department of Education www.doe.mass/edu/csl/
Minnesota Department of Education http://cfl.state.mn.us/stw/serv/bib.html
Texas Center for Service Learning www.utdanacenter.org/servlrn/
Wisconsin Department of Education www.dpi.state.wi.us/dpi/dltcl/bbfcsp/slhmpage.html

Local
Simon Gratz High School Service Learning Center www.gratzclusterydslc.org
Feinstein High School for Public Service www.feinsteinhs.org
Menasha High School www.mjsd.k12.wi.us
Shabazz City High School www.madison.k12.wi.us/shabazz
Los Molinos Unified School District www.lmusd.tehama.k12.ca.us
Laurens County Schools www.207.232.170.20/do/service_learning/sl.htm

NATIONAL ORGANIZATIONS CONTACT PHONE

Campaign Consultation Susan Hailman 877-243-2253
Center for Human Resources, Brandeis University Alan Melchior 781-736-3775          
Compass Institute James Toole 651-787-0409
Council of Chief State School Officers Burton Taylor 202-336-7043
Expeditionary Learning Outward Bound Emily Cousins  212-608-8899 
Learning In Deed - Academy for Educational Development Betsey McGee 212-367-4588
Learning In Deed - APCO Associates Nancy Murphy 202-778-2006
Learning In Deed - Education Commission of the States Terry Pickeral 303-299-3636
Learning In Deed - Education Service Center Leslie Hergert 617-618-2131
Learning In Deed - RMC Research Corporation Shelley Billig 800-922-3636
National Academy Foundation Bonnie Silvers 212-635-2400
National Association of Partners in Education Sara Melnick 703-836-4880
National Center for Education Statistics Chris Chapman 202-219-4182
National Indian Youth Leadership MacLellan Hall 505-722-9176
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National Service Learning Clearinghouse Rob Shumer 612-624-4758
National Service Learning Cooperative Andrea Roufs 800-808-7378
National School-to-Work Learning and Information Center 800-251-7236
National Youth Leadership Council Jim Kielsmeier 651-631-3672
Points of Light Foundation Cynthia Scherer 202-729-8113
Service Learning Research & Development Center Andrew Furco 510-642-3299
Quest International Michael Buscemi 614-522-6400
Search Institute 800-888-7828

STATE STUDY PARTICIPANTS

REGION/STATE ORGANIZATION CONTACT PHONE

NORTH ATLANTIC

MARYLAND Maryland Student Service Alliance Luke Frazier 410-767-0356

MASSACHUSETTS Department of Education Consultant Jessica Donner 781-338-6306

RHODE ISLAND Department of Education Diana Crowley 401-222-4600 x2167

VERMONT Consultant Sheila Bailey 802-479-1458

WEST VIRGINIA Department of Education Fred Harrington 304-558-7881

NORTH CENTRAL

INDIANA Consultant/Indiana University Will Morgan 812-856-4677

MINNESOTA Department of Education Carter Hendricks 651-582-8307
National Youth Leadership Council Zac Willette 651-631-3672x236

WISCONSIN Department of Education Jeffrey Miller            608-261-7494

PACIFIC
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CALIFORNIA CalServe/Department of Education Barbara Weiss 916-657-3348
Asst. Super/Department of EducationWade Brynelson 916-653-3314

HAWAII Department of Education Judy McCoy            808-733-9893

IDAHO Department of Education Michael Murphy 208-332-6934

MONTANA Department of Education June Atkins 406-444-3664

SOUTHERN

ALABAMA Department of Education Cyndi Townley 334-242-8199

D.C. Department of Education Beverly O’Bryant 202-541-5928

KENTUCKY Department of Education Joan Howard 502-564-3678

FLORIDA Department of Education Joe Follman 850-644-0260

SOUTH CAROLINA Department of Education Kathy Gibson Carter 803-253-7634x120

SOUTHWEST

COLORADO Department of Education Kate Cumbo 303-866-6969

NEW MEXICO Department of Education Carmen Endlich 505-496-0195
Center for Service Learning Susan Straight 800-498-1724

OKLAHOMA Department of Education Chares Mohr 405-521-4795

TEXAS Texas Center for Service Learning Ande England 513-232-2290
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DISTRICT AND SCHOOL STUDY PARTICIPANTS

The states selected for participation in the research demonstrate a cross section of service learning infrastructure and capacity.
“Model” states and states at the “novice” level are intentionally included in order to understand how institutionalization may or may
not occur given the nature of state-level support for service-learning. The guiding presupposition was that states with very little state
support may have identified innovative strategies to embrace service-learning that the well-funded and -staffed states have not
considered.

School and district participants in the study were selected primarily on the recommendation of State Education Agency Learn
and Serve Coordinators and other national experts.  Some are subgrantees of community-based organizations that receive Learn and
Serve funding. Over 30% of those interviewed are National Service Learning Leader Schools.

States featured in italics were not examined at the state level, but had some schools and/or districts which are featured in the
study due to their exceptional value.

Schools with an * are National Service Learning Leader Schools (25).  Schools with a • were National Youth Leadership
Council Generator Schools (3).

REGION/STATE SCHOOL OR DISTRICT COMMUNITY CONTACT PHONE

NORTH ATLANTIC

MARYLAND *Fairmont Harford HS Baltimore Norma Cole 410-396-6241
Frederick County Public Schools Frederick & W. MD Max White 301-694-2057
Headville ES Baltimore Judy O’Connell 410-887-0708
Magnolia MS Joppa Pauline Frantz 410-612-1525
St. Mary’s County Public Schools Lexington Park+ Charles Ridgell 301-475-4230

MASSACHUSETTS: *Drury HS North Adams Debbie Coyne  413-662-3240
Hudson  Public Schools (*HS) Hudson Shelley Berman 978-567-6100 
Sharon Public Schools (*HS) Sharon Ellen Bender               781-784-1554x8033

PENNSYLVANIA: *Simon Gratz HS Philadelphia Janice Steinberg 215-227-4518
                 

RHODE ISLAND: Cumberland Schools - (*HS) Cumberland Ken Dipitro               401-658-1600x304 
Feinstein HS Providence Linda Jones 401-456-1706 
Westerly HS Westerly Jim Spellman 401-596-2109
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VERMONT: Guilford ES/Community Works Guilford Joe Brooks 802-254-7795
Peacham ES Peacham Margaret MacLean 802-592-3513
*Thetford Academy Thetford Martha Rich 802-785-4805

Consultant Deborah Bogart 802-229-0885

WEST VIRGINIA: *Elkins Mountain School Elkins Angela Senic 304-637-0313
Morgantown HS Morgantown Nancy Colebank 304-291-9260 
Wheeling HS Wheeling Jane Warsinskey 304-243-0400

NORTH CENTRAL

ILLINOIS: *Academy for Learning  Blue Island Sylvia Walter 708-597-8862

INDIANA: Fall Creek Valley MS Indianapolis Troy Knoder 317-823-5493
Paoli Schools Paoli Roger Fisher 812-723-4717
Valparaiso Community Schools Valparaiso Pat Swanson 219-531-3070
*West Vigo HS Terre Haute Kathy Miller 812-462-4282

MINNESOTA *Carver Scott Educ. Coop. Brenda Urke 612-368-8807
Eden Prarie High School Eden Prarie Wrenetta Dietz 952-975-4386

WISCONSIN: Grantsburg MS Grantsburg Steve Johnson 715-463-2455
*Malcolm Shabazz City HS Madison Jane Kavaloski 608-246-5040
*Menasha HS Menasha John Larson 920-751-5010
*River Bluff MS Stoughton Rich Perstzbom 608-877-5501
Reedsburg HS Reedsburg Bill Klang 608-524-4327

PACIFIC

ALASKA Sitka Schools Sitka Barbara Morse 907-747-8670

CALIFORNIA: *Los Molinos HS Los Molinos Anne Bianchi 530-384-7900
                    *Pioneer HS San Jose Michael Stark 408-535-6310

Encinitas Elementary Schools Encinitas Bill Hotz 760-633-4568

HAWAII: *Konawaena HS Kealakekua Lauren O’Leary 808-323-4538
*Olamana HS Kailua Ellen Schroeder 808-266-7866
*Waiakea HS Hilo Deborah Miyao 808-933-0722
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IDAHO: *Shelley HS Shelley Michael Winston 208-357-7400
New Horizons HS Pocatello Sue Ringquist 208-238-1858
Moscow Schools Moscow Susan Seaman 208-882-1120

MONTANA: Canyon Creek E/MS Billings Laura Schillinger 406-656-4471
Ophir School Big Sky Joan Traylor 406-995-4281
Plenywood Schools Plenywood Dan Martin 406-765-1803
Missoula County Schools Missoula     Ginny Cass 406-543-8836 

SOUTHERN

ALABAMA: *Charles Henderson HS Troy Pam Smith 334-566-3510
Montgomery County Schools Montgomery Debbie Moore 334-269-3613
•*Academy for Science & Foreign Language  Huntsville  Ollye Conley 256-851-4100

DISTRICT OF COLUMBIA Washington Beverly O’ Bryant 202-541-5928

KENTUCKY: Bowling Green Warren County Bowling Green Nancy Firkins 270-842-4281
East Jesmun MS Sharon Mattmiller 606-885-6749
11th Street Alternative School Marianne Cole 270-746-2321
N. Kentucky Learning Academy Demetria Choice 606-292-0073

FLORIDA: Orange County Schools Orlando Jan Germann 407-317-3740
Pensacola Magnet Program Pensacola Melinda Beckett 850-595-6843
*South Lake HS Groveland Evelyn Robinson 352-394-2100
Hillsborough County Schools Tampa Linda MacDonald 813-272-4437

SOUTH CAROLINA: Horry County Schools Sandy Merriam 843-349-2672 
Marion Schools Marion Milt Marley 843-362-0331
*Wren HS Piedmont Erin Darnell 864-850-5900
• Wren MS Piedmont Joyce Joy 864-850-5934
Laurens County Schools Clinton Becky Griffeth 864-984-5726

TENNESSEE: Columbia HS Columbia Bill Murphy 931-381-2222
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SOUTHWEST

COLORADO: Alamosa HS Alamosa Nora Holmes 719-587-6014
Community Involved Charter Lakewood Dagnija Langberg 303-861-7092
*Eagle Rock HS Estes Park (CO) Garth Lewis              garthl@psd.k12.co.us
Jefferson County Schools Denver Brian Loney 303-982-6987
Sojourner Middle School Boulder Michael Reynolds 303-494-9210

NEW MEXICO: •Taos Pueblo Day School Taos Pueblo Andy Haimowitz 505-758-3652
Twin Buttes HS Zuni Pueblo Richard Brough 505-782-4446
El Dorado ES Santa Fe Karey Thorne 505-466-2604
Albuquerque Public Schools Albuquerque Laura Williams         505-880-8249x118

OKLAHOMA: Ardmore City Schools Ardmore Jenny Lang 580-223-8762
Purcell HS Purcell Cheryl Pantalone 405-447-4566

TEXAS: *Bryan HS Bryan Mary Jane Snedeker 979-731-7400
Bluebonnet MS Ft. Worth Kay Shambaugh 817-922-6805


