














how it works 
YWCA staff recruits a group of about 15 girls, typically from two consecutive grade 
levels, through teacher referrals or outreach efforts. The program targets girls that 
may not already be identified by peers or staff as leaders, but those that have such 
potential. YWCA also recruits two or three women who are “recognized and unrec­
ognized leaders,” from mothers to politicians to business women to teachers, to 
join the group. “We wouldn’t necessarily recruit only recognized leaders, we would 
be looking at women who are leaders in a different sense – community leaders,” 
says Joyce Yamamoto, YWCA of Minneapolis director of social justice and co­
founder of the program. The program seeks a diverse group of women, in ethnicity, 
age and leadership styles, who commit to the group for 12 to 18 weeks for one 
meeting a week. YWCA also assigns a staff member or an AmeriCorps member as 
facilitator of the group. This facilitator holds an orientation session for the women 
leaders to discuss their roles and responsibilities, define healthy boundaries for 
interaction with the girls and to answer any questions. 

“We really try to emphasize that these women are not mentors,” says Zola 
Shannon, program coordinator. “They should see themselves as partners in the pro­
gram, not mentors. The women should not answer every question for them. Girls 
are so used to adults coming in with answers, but we want them to see that they 
can do things themselves.” Shannon says many women struggle with this role. The 
facilitator aids in this area, showing the women how to assist but not dominate the 
girls’ activities. “When the girls ask me to make a phone call, I hand them a phone 
book and the phone. Together we practice how to call and inquire about informa­
tion, and then they make the call.” 

One adult volunteer says although it was hard at first to not mentor the girls, the 
program’s structure fosters more equitable relationships between the women and 
the girls. “I have created so many bonds with these girls. I think of them as little 
sisters,” says Joi Campbell, who has volunteered with the program for two years. 
“They don’t look at me coming in and being an authority figure, a parent or a 
teacher. We demand respect from each other. We are friends and partners.” 
Campbell says the adult volunteers demonstrate that women can reach personal 
goals and be involved in community service. “They can look at us and see that we 
have jobs, husbands, children and we still make time to be active in our communi­
ty. We help them become determined to make things happen for themselves.” 

The 12- to 18-week program is divided into three sections, following the curriculum 
guide produced by Girls, Inc. The first section focuses on building the group identi­
ty as one of leaders, while emphasizing each individual’s contributions. The group 
engages in art projects and games that celebrate who they are and their similarities 
and differences. They also talk about the characteristics and actions of leaders, dif­
ferent types of leaders and how they each possess leadership qualities. 

The next section addresses their ideas about community and their role and respon­
sibility in their community. The group first defines what community they feel they 
belong to, which varies from group to group due in part to the school district’s 
bussing patterns. “Students are bused into schools, so they are not all from the 
same neighborhoods,” says Shannon. “This brings up issues of class and race in 
these discussions.” To explore their ideas about community, the groups might con­
duct a community walk or anonymously tape record their thoughts on what com­
munity means to them and then share the recordings in a large group. Some groups 
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create a visual representation of their community by drawing pictures of things 
they find in their community, such as stores, schools, parks, liquor stores and guns, 
and then attach them to a map of their community. 

The last and longest section ties the first two themes together by challenging the 
group to select an issue in their community they want to change through an action 
project. “We try to get the girls to look at their role in the community. What can 

green 

they do? Are they going to just sit back or are they going to take steps and speak up 
about what they see as problems?” asks Shannon. To inspire groups, facilitators fre­
quently read stories about girls and women who have made positive impacts in 
communities (see recommended resources). 

The facilitators also explain and emphasize the difference between community serv­
ice and community action. “When we first start talking about community action 
with the girls they think we are talking about the do-good kinds of activities,” says 
Yamamoto. The program defines community action as a process that engages the 
community in working together to create a sustainable, positive change, rather 
than a one-time effort to fill a direct community need. As Shannon says, “When 
(the girls) identify a problem, organize others to join in and to follow their lead, 
change will happen and have an effect a long time after they are gone.” 

Past community action projects have ranged from requesting state legislation to 
increase the number of jobs for 14-year-olds in a neighborhood to raising money 
for multicultural books at a local day care for teenage mothers. One group planned 
a march against violence, which has become an annual event. More than 100 peo­
ple attended this year’s march, which began with a rally and the mayor speaking 
on violence. “The girls learned from that march that if they go into their communi­
ty to do something positive, most people will support you,” says April Jennings, an 
AmeriCorps members and Discovery Leadership group facilitator. “They learned 
that they can make a difference and they can actually do something of that caliber 
without waiting for an adult to put it together.” 

Breanna Watson, an 11-year-old who has been involved with Discovery Leadership 
for two and a half years, says she is particularly proud of the mural her group paint­
ed at her school last year, to which she contributed a flower and her initials. The 
mural depicts a young girl holding the world with children holding hands around 
the globe. “The mural is to teach people how the world should be,” says Watson. “I 
think some people listen to children, but more should because we have lots of good 
ideas on how to make things work.” 

measurable program impacts 
SERVICE 
In the 1998-1999 program year: 

• more than 115 girls and women connected and bonded through 

group activities
 

• 80% of girls and women “made change happen in their communities” 
through projects 

• about 15 groups formed and worked together 
• about 15 community action projects were completed 

program impacts beyond the numbers 
“I learn a lot from different field trips and talking about things I don’t normally talk 
about. I learned how to be a better leader.” 
– Breanna Watson, 11-year-old participant 
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“The girls really start to identify themselves as leaders. The goal is that they really see 
themselves as leaders, do-ers, starters and finishers. That they don’t think, ‘This is some­
thing I do when I turn 18,’ or ‘That’s for the boys to handle.’ They see that they can do 
something right now. There have been so many transformations. I have seen girls that at 
one point would wait around for someone else to do something and now they are taking 
more initiative.” 
– Zola Shannon, program coordinator 

“There is a huge impact on the community because people remember those community 
action projects. People still talk about the march on violence the girls organized. People 
remember these are middle school girls doing something for the community because they 
want to – they are not just talking about it, but doing it.” 
– Joi Campbell, adult volunteer 

what makes this program effective 
• PROGRAM FOCUS ON THE GIRLS’ SELF-ESTEEM AS A FOUNDATION FOR 

THEIR ABILITY TO CREATE COMMUNITY CHANGE 
“First we try to build their self-esteem, their belief in themselves. So 
many of the girls we work with are down and they don’t always get the 
attention they need and deserve. So, we work on their sense of value 
and self-worth first,” says Program Coordinator Zola Shannon. “When you 
value yourself, you are also going to value what’s around you. The girls are 
going to take care of what’s around them, who’s around them, and they are 
going to make better choices about their life. They can make choices to 
positively impact their community.” 

• GIRLS ARE EMPOWERED TO LEAD WITH SUPPORT AND ENCOURAGEMENT 
FROM WOMEN VOLUNTEERS 
In an all-female environment girls can feel more comfortable taking 
risks to try leadership roles and can support and encourage each other 
to develop such characteristics. The women leaders and facilitator play 
a neutral role with the intent to facilitate the girls’ learning from 
experience. With the adults’ clearly defined roles to facilitate the process 
and encourage the girls, the girls are empowered in a safe and support­
ive environment. 

• LEADERSHIP AND SERVICE ETHIC IS FOSTERED BY ALL INVOLVED 
“The girls and the women provide examples and leadership for each 
other,” says AmeriCorps member April Jennings, with emphasis on the 
reciprocal nature of the interaction. “For myself and the other women, 
working with the girls makes me realize how important service work is. 
At the same time, the girls learn from examples of strong women who are 
volunteering and being resourceful.” 

challenges 
• RECRUITING AND RETAINING WOMEN VOLUNTEERS THAT REFLECT THE 

DEMOGRAPHICS OF YOUTH PARTICIPANTS 
“We want the girls to see and meet women that look like them, because we 
know that’s who they are going to connect with,” says Program 
Coordinator Zola Shannon. “We have to work on where to find such 
women and how to make the program more comfortable for them to 
participate in.” A major difficulty related to recruiting women is the 
afternoon meetings, which require women to leave work early once a week. 
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The program has had success with teams of women who share the commit­
ment to the group. The YWCA also plans to hire a volunteer coordina­
tor to assist in recruitment for the program. 

• INCREASING AND MAINTAINING PARTNERSHIPS WITH OTHER 

COMMUNITY GROUPS DESPITE CHANGING SERVICE ACTIVITIES 

The amount of involvement with various community groups depends 
on staff’s ability to maintain relationships with groups and weave them 
into group activities. “Not a lot of people understand community 
organizing and that their job might mean attending a neighborhood 
meeting, going to the PTA, knocking on doors and visiting with people 
in the neighborhood,” says Yamamoto. The program tries to draw in new 
partners through the action projects, helping them realize how youth can 
help them meet their goals. 

recommended resources 
• Curriculum Guide for Discovery: A Leadership Program for Girls and Women 

by Girls Inc. (Call Girls Inc. National Resource Center at 1-800-374-4475; 
materials distributed through a Girls Inc. affiliate or by becoming a licensee 
for distributing materials.) 

• Holding Our Own: A Handbook for Girls and Women Exploring Leadership by 
Girls Inc. and YWCA of Minneapolis. (Call Girls Inc. National Resource 
Center at 1-800-374-4475.) 

• Girls and Young Women Leading the Way by Frances A. Karnes, 1999. 

• Kids with Courage: True Stories About Young People Making a Difference by 
Barbara A. Lewis, 1992. 

contact information 
Zola Shannon, Program Coordinator 
Discovery Leadership 
1801 James Avenue North 
Minneapolis, MN 55417 
(612) 588-9937 

applying lessons learned 

HOW TO FOSTER POSITIVE HUMAN RELATIONSHIPS 
• Keep a low ratio of youths to adults. School-age care standards recommend an 

adult to youth ratio of at least 1 to 15. Discovery Leadership aims for a 
1 to 5 ratio of adults to youth to ensure that the youth receive the attention 
and guidance needed to positively impact their experience. The program 
tries to convey to youth their individual importance and the valuable skills 
and talents they each have. Adult volunteers can focus on a small number 
of girls to get to know them and develop trusting relationships, which help 
the women identify and foster each girls’ talents. 

• Emphasize mutual respect between program participants. In Discovery 
Leadership, adult volunteers act as partners to the youth, emphasizing that 
both groups can help each other. This mutual respect helps diminish 
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feelings of inferiority and helplessness, which often occur as the “haves” 
and “have nots” dichotomy in service experiences. In Discovery Leadership 
the adults support the youth and empower them to achieve goals through 
their own abilities, rather than doing things charitably for them. 

• Adults learn about the developmental and individual needs of youth participants. 
YWCA staff orient adult volunteers to the developmental and social needs 
of the youth involved. Background information on youth obtained through 
parents or school staff is conveyed to adult volunteers so they are aware of 
the youths’ needs. 

• Adults in the program interact positively among themselves. Adults model the 
behavior and respect they hope to see youth adopt. In Girls Discovery, 
facilitators and adult volunteers communicate openly and maintain healthy 
relationships with each other, as well as with the youth. Facilitators often 
remind adult volunteers of their role as partners, not mentors, by offering 
suggestions to guide the youth rather than provide for them. Adult volun­
teers work cooperatively to lead the group through activities and address 
problems openly and respectfully if they arise. 

additional resources 
• A Trainer’s Guide to Caring for Children in School-Age Programs by Derry 

Koralek,1996. 

• Working with School-Age Children by Marlene Anne Bumgarner, 1999. 

• National Institute on Out-of-School Time at
 
www.wellesley.edu/WCW/CRW/SAC.html. 
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PROFILE 8 

buildingbuilding partnershipspartnerships 
“We have all kinds of allies. We have a university and colleges, city departments, commu­
nity-based organizations and merchant groups all supporting what we do and helping us 
do it.” 
– Karen Greenspan, Team Oakland Coordinator 

blue 

Team Oakland 
based in Oakland, California serving the city with a population of 375,000 

AGES 15 to 25 

NUMBER OF PARTICIPANTS 120 annually 

TIMES PROGRAM OFFERED after school, weekends, summer 

OUT-OF-SCHOOL TIME 75% -100% of programming 

USE OF SERVICE-LEARNING almost all activities use service-learning as a strategy 

MISSION OF PROGRAM To engage young adults in youth employment skills 
and environmental education training while per 
forming environmental community service projects 
in Oakland to develop future leaders in the 
community.
 

PROGRAM SUMMARY High school teens work in teams of eight to ten with
 
an assistant team leader and team leader to develop 
job, leadership and environmental conservation 
skills through training and environmental service 
projects. During the school year, teams meet twice a 
week after school for workshops on leadership skills, 
environmental concepts, life and employability skills 
and other related topics. On Saturdays, the teams 
meet at community sites for environmental service 
projects. During the summer, youth serve five days a 
week for four hours a day with more emphasis on 
projects than workshops. Youth are paid for 
participation in all activities. 

SPONSORING COMMUNITY-	 City of Oakland Parks and Recreation Department 
BASED ORGANIZATIONS	­ aims to maintain city park and natural areas and 

provide community recreation and nature programs. 

Youth Employment Partnership, Inc., is a non-profit 
organization aiming to provide training, staff and 
personnel resources to programs providing youth 
employment training and job-readiness skills. 
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PROFILE HIGHLIGHTS: 

•urban 

•high school 

•after school 
•weekends 
• summer 

•city agency 
•youth 
employment 

•established 1994 
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program background 
YEAR PROGRAM STARTED 1994 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1994 

STAFF SIZE coordinator (F.T.), 2 counselors (P.T.) 

STAFF TRAINING IN Some staff attend leadership and service-learning 
SERVICE-LEARNING trainings and symposiums. 

ANNUAL BUDGET $500,000 

FUNDING SOURCES city-wide tax on garbage collection and in-kind 
donations 
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community-based service-learning during 
out-of-school time practices 

SERVING COMMUNITY NEEDS 
• Presenting environmental education sessions — example: Teams deliver 

presentations on environmental awareness topics to younger youth at 
recreation centers. 

• Removing litter and beautifying neighborhoods 
• Coordinating community gardens 

IDENTIFYING AND FOSTERING INTENTIONAL LEARNING OBJECTIVES 
• Intellectual: environmental concepts, health issues — example: Through 

a partnership with a nearby university, youth attend workshops on 
composting, water cycles, environmental justice, and ecosystems. 

• Social: teamwork, leadership, public speaking 
• Civic: community needs, individual’s role in the community 
• Personal: efficacy, personal responsibility 
• Career/work: job readiness, work ethic, exposure to career possibilities 

CREATING OPPORTUNITIES FOR REFLECTION 
• Discussion within teams — example: After a Saturday project, team leaders 

lead a discussion on what they gained from the experience, what could be 
improved, etc. 

• Yearbook at the end of the program year with photos, poetry and other 
contributions from youth 

• Graduation ceremony with each youth speaking about their experiences 

INCLUDING YOUTH VOICE & LEADERSHIP 
• Youth work in peer-led crews to decide how projects will be completed. 

FOSTERING CIVIC RESPONSIBILITY 
Program fosters personal commitment to service and the community, as well 
as furthers understanding of an individual’s impact on the community 
through the projects based in youths’ neighborhoods. 

EVALUATING THE PROGRAM AND ACTIVITIES 
Staff evaluate the program based on assessments of youth participants. Youth 
complete a pre- and post-survey to gauge changes in attitudes, a pre- and 
post-test at each workshop, and counselors assess youth when they begin the 
program (and continually if needed). 

BUILDING PARTNERSHIPS 
participants, assistant crew leaders, crew leaders, staff, local universities and 
colleges, city department of parks and recreation, community garden groups, 
youth employment agencies, merchant associations, neighborhood councils, 
faith-based groups and other groups 
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FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• Youth/adult ratio is 10 to 1. 
• Youth work in small crews with an assistant and crew leader who help 

foster teamwork and personal relationships. 

PROVIDING ACCESSIBLE PLACES AND TIMES FOR ACTIVITIES 
• Facilities — workshops and trainings are held at a university campus, 

various community centers, and some nonprofit organizations’ office 
space; projects sites are located in youth participants’ neighborhoods 

• Schedule — during school year: Tuesday & Thursday or Wednesday & 
Friday from 4:15 p.m. to 6:15 p.m. and Saturday from 8:30 a.m. to 4 p.m.; 
during summer: Monday through Friday from 8 a.m. to noon or 
2 p.m. to 6 p.m. 

• Youth time commitment— goal is one year; prolonged involvement 
requires a promotion to assistant team leader or team leader 
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how the program started 
In 1994 the program was created after the mayor of Oakland passed a 5-cent tax on 
city residents’ garbage collection fees to support a youth employment program that 
focused on beautifying the city’s neighborhoods. The program was housed in the 
city’s public works agency with the environmental services department. The city 
partnered with a local nonprofit organization that specializes in youth employment 
programs to assist in the program design, curriculum, training and personnel tasks. 
The program focused on working with merchant associations to clean up neighbor­
hoods and commercial districts to aid in the city’s revitalization efforts. When a 
new program coordinator joined the staff in 1997, she added a leadership compo­
nent to the program and focused on service-learning projects beyond litter pick-up 
and park beautification. In 1999, the program was moved to be administered 
through the city’s parks and recreation department in an effort to house all youth 
programs in one department. 

narrative description 
Four small groups of teenagers and young adults hover around tables, catching up 
with one another. Their chatter fills the large recreation room, whose walls are full 
of posters depicting Native American heritage. After several minutes pass, a woman 
calls the crowd’s attention. She describes to them a team building challenge as she 
passes a long piece of rope and blindfolds to each cluster of youth. Soon the teams 
spring into action to solve the problem – to create a perfect square with the rope 
while blindfolded and without speaking. Silence falls over the Native American 
community center, one of the many sites used regularly by the group. After many 
attempts and several odd shapes, each group forms a perfect square. 

The woman, Program Coordinator Karen Greenspan, moves on to the next activity 
for the afternoon. She and a fellow staff member explain the history of the environ­
mental movement in the United States, including the history of Earth Day which is 
only a few days away. After their oral tour through “green history,” the staff mem­
bers quiz the teams on the presentation, awarding points for correct answers. The 
youth jump out of their seats to answer questions, using information they remem­
ber from previous outdoor projects and guest speakers to gain points for their team. 
After several rounds of questioning, a winning team emerges. Teammates congratu­
late each other and team pride escalates among all three teams. The participants 
disperse from the workshop in a buzz as the coordinator reminds them that their 
next meeting will take place at the university campus. 

how it works 
Youth apply to the program, complete an interview and are assigned to a team 
based in their neighborhood. After an orientation, youth are assessed by a coun­
selor who monitors their progress through the program and meets with youth if 
performance concerns or issues arise. During the school year, youth meet three 
times a week, twice with several teams for group educational workshops and once 
with their individual team. One weekday afternoon meeting takes place at a com­
munity center or nonprofit office space for life skills, job readiness or team-building 
workshops presented by Team Oakland staff. The next weekday the teams meet at 
University of California, Berkeley for training on various environmental topics 
related to their current service projects. On Saturdays, teams meet at their respec­
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tive neighborhood project sites to complete service projects, ranging from land­
scape installation at a city park to asking residents to complete a community survey 
to working with neighbors in a community garden. 

Youth are paid for every hour they participate in the program and staff focuses on 
developing a work ethic, as well as a service ethic, among the youth. For many 
youth the program is their first job experience, with rules, responsibilities and con­
sequences unlike any they have dealt with before. The program enforces strict 
attendance and performance policies, and emphasizes personal responsibility and 
choice. Program Coordinator Karen Greenspan says this mix of employment, lead­
ership and community service skills tends to exceed staff and youths’ expectations. 
“We really see it working with the youth. They join because they want a job and 
then they get hooked on developing as a leader and doing things to help their 
community. They want to stay in the program and move up as an assistant team 
leader and a team leader,” she says. “Their attitudes toward environmental issues 
change and they see how they can be leaders in their community.” 

Teams consist of about ten youth, typically ranging in age and possibly from differ­
ent schools. A team leader, who is usually only a few years older and has been pro­
moted from a regular participant, acts as the foreman of the group. Most teams also 
have assistant team leaders who are working their way to becoming team leaders. 
Team leaders lead weekly reflection activities for their team, handle conflicts and 
generally try to keep the team motivated and on track. All team leaders meet with 
program staff once a week to discuss future project plans, challenges they face and 
any other issues teams are dealing with. 

“Team leaders are like mentors. People look up at you to lead them. You have to be 
responsible, set examples and hope your members will become team leaders,” says 
Freddie Cason, who was promoted to team leader after a year in the program. “The 
biggest challenge is getting them to listen,” says the 19-year-old of his teammates 
who are between one and three years younger than him. “We have a meeting every 
Saturday and talk about what we need to do to be a better team. That seems to 
help us.” 

Team Oakland’s partnerships with varying groups enrich the youth participants’ 
experience, through both service projects and educational workshops. Service proj­
ects are identified and planned by the program coordinator through a combination 
of approaching organizations and receiving requests from various agencies. Each 
neighborhood team works with community organizations in that area, such as mer­
chant associations, neighborhood crime prevention councils, cultural organizations, 
and faith-based groups. From these partnerships, projects for each neighborhood 
team emerge, such as creating marionette puppets and an accompanying play for a 
Chinatown festival, maintaining landscapes at a botanical garden, decorating side­
walk planters with colorful mosaics, planting natives for a creek restoration project 
and painting murals at schools for neighborhood beautification. Although the pro­
gram has branched out from its community clean-up roots, teams also continue to 
pick up litter and help neighborhoods stay clean. 

“[My team’s neighborhood] was filthy everyday,” says Cason. “We started picking 
up trash there and now it is getting better every day. People around there are help­
ing. The merchants and people who live there even bring us food and drinks when 
we are working there.” 

Team Oakland also partners with a wide variety of community groups to provide 
educational workshops for youth. Both during the school year and in the summer, 
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teams attend classes at University of California, Berkeley’s School of Natural 
Resources. University students and professors lead workshops for them on environ­
mental justice, ecosystem protection, soil pollution monitoring and other topics 
related to the teams’ current projects. University staff also plans field trips for the 
youth, such as nature hikes in nearby wilderness areas or tour a of a local estuary to 
explore its wildlife and water quality issues. Some youth qualify to participate in a 
special environmental education summer session, which they receive academic 
credit for. 

The other half of Team Oakland’s educational workshops are presented by various 
staff members and representatives from other agencies. In the past, people from 
community gardens, Planned Parenthood, college student clubs, community art 
organizations, environmental consultants, and city departments have presented 
workshops. Workshop titles vary according to the needs of the youth, upcoming 
service projects and the community needs to be addressed. Issues such as multicul­
tural diversity awareness, breaking the cycle of violence and substance abuse are 
often included. Team leaders are required to present workshops to the group. Some 
topics such as resume writing, interviewing, the history of Oakland, leadership, 
community needs assessment and teamwork are presented by program staff and are 
included in every program cycle. 

measurable program impacts 
SERVICE 

• About 30 service projects are completed each year. 
• Partnerships are established or maintained with about 15 community 

organizations each year. 

program impacts beyond the numbers 
“Staff could ask [the youth] at the start of the program what they know about the environ­
ment and if they conserve energy or recycle. They wouldn’t know much nor be active. By 
the end of the program, the youth say they are never going to litter again and they are try­
ing to convince their families not to litter. There is definitely an attitude shift on environ­
mental issues and on their sense of being part of a team.” 
– Karen Greenspan, program coordinator 

what makes this program effective 
• A WIDE VARIETY OF COMMUNITY PARTNERSHIPS HELPS THE PROGRAM 

MEET THE COMMUNITY’S SERVICE AND YOUTHS’ EDUCATIONAL NEEDS 
By finding community allies within each neighborhood served, the program 
can align its capabilities to the particular needs of the area. Also by partner­
ing with a broad range of community-based groups addressing different 
city-wide issues, the program can provide youth educational workshops that 
fill their needs and provide them with a broad range of life skills. 

• STABLE FUNDING SOURCE FOR PROGRAM ALLOWS STAFF TO FOCUS 
ENERGY ON PROGRAMMATIC IMPROVEMENTS 
“Probably the most important factor in our success has been our stable 
funding source. We are able to improve our program each year without 
facing or worrying about cutbacks,” says Program Coordinator Karen 
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Greenspan. With the program’s funding drawn from a city-wide tax on 
garbage collection, program staff does not need to dedicate large amounts 
of time to writing grants or otherwise securing funding. However, despite 
the constant local funding source, the program may face difficulties if 
minimum wage is increased. 

• USING PEERS AS LEADERS IN THE PROGRAM STRUCTURE 
Using older youth and young adults as leaders and supervisors helps 
younger youth adjust to the program’s expectations and structure. The 
young leaders can relate to the younger participants and model acceptable 
performance. “It is hard for team leaders to be supervisors to peers that are 
not that much younger than them. It is a crash course in being responsible 
and leading,” says Karen Greenspan, program coordinator. “But it is amaz­
ing how much more effective they are than [program staff]. The teenagers 
admire them and look up to them – even though they are not that 
much older.” 

challenges 
• MANY YOUTH INITIALLY LACK SELF-DISCIPLINE AND COMMITMENT 

TO PROGRAM 
Often the program is the first strict and structured activity youth have been 
involved in through their own choice, says Program Coordinator Karen 
Greenspan. At times, it is difficult to help youth recognize the responsibility 
connected to their choice to participate. “Sometimes they don’t show up to 
work on time, some have never worked under a supervisor before and other 
such issues come up, which are challenging,” says Greenspan, especially 
when other groups are depending on the teams to complete projects. “But 
we go through workshops on what it means to be a team player, inter­
personal communication and other skills to help in those areas.” 

contact information 
Karen Greenspan, Team Oakland Coordinator 
City of Oakland Parks and Recreation Department 
1520 Lakeside Drive 
Oakland, CA 93612 
(510) 238-7601 

applying lessons learned 
HOW TO BUILD PARTNERSHIPS BETWEEN GROUPS 

• Approach potential partners with the ways their goals intersect with yours. Team 
Oakland staff present how working together with other groups can be 
mutually beneficial for both parties. For example, a merchants association 
may benefit by providing the materials for a sidewalk planter project, 
which will boost the attractive atmosphere of the business district as well as 
renew community pride and offer youth an opportunity to learn new skills. 

• Seek potential partners that can bring various resources to the program. 
Team Oakland has partners who help provide educational workshops 
for youth, others who help identify neighborhood needs and others who 
have service project sites that teams can work on. 
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• Partnerships can vary in degree of commitment and involvement. Some 
partners can offer specific resources or address certain on-going or short-
term needs. Each partnership should vary to reflect the needs and abilities 
of the particular organizations involved. Team Oakland has a long-term 
close relationship with the university that provides weekly training for 
youth, whereas the program may not communicate regularly with a health 
organization that presents a workshop once a year. 

• Clearly articulate the motivation and goals of all partners. Partnerships need 
to share a common vision and understand each other’s motivation for 
reaching that vision. Open and clear communication at the beginning of a 
partnership can help avoid conflicts and unmet expectations in the future. 

additional resources 
• For designing partnerships – Building Sustainable Partnerships: Linking 

Communities and Educational Institutions by Robert Sigmon, National Society 
of Experiential Education, 1998. 

• Linking Learning With Life Series by National Dropout Prevention Center, 
which includes booklets titled, “Partners In Prevention: Involving College 
Students in Dropout Prevention,” “Off Their Rockers Into Service: 
Connecting the Generations Through Service Learning,” “Parent 
Involvement in Service Learning,” and “Connecting Communities 
Through Service Learning.” Available at www.dropoutprevention.org or 
(864) 656-2599. 

• America’s Promise at www.americaspromise.org 
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PROFILE 9 

providingproviding accessibleaccessible placesplaces 
andand timestimes forfor activitiesactivities 
“Our museum’s environment helps us attract volunteers because it looks fun 

violet 

and inviting.” 
– Lynne Goodwin, Director of Treehouse Children’s Museum 

Treehouse Children’s Museum Learn and Serve Program 
based in Ogden, Utah serving a region with a population of 233,000 

AGES 12 to 18, and 8 to 12 with an accompanying parent 

NUMBER OF PARTICIPANTS 350 annually 

TIMES ACTIVITIES OFFERED during school, after school, weekends, school 
holidays, summer 

OUT-OF-SCHOOL TIME
­ 75% – 100% of programming 

USE OF SERVICE-LEARNING almost all activities use service-learning as a strategy 

MISSION OF PROGRAM To involve youth in providing the encouragement 
and the instruction that will foster reading and 
language readiness among young children coming to 
Treehouse Children’s Museum. Informal goals 
include: (1) keeping older children involved in the 
life of the museum, (2) providing opportunities for 
youth to mentor younger children and in turn be 
mentored by adults, and (3) to provide future 
parents with skills they will need to raise readers. 

PROGRAM SUMMARY High school and middle school youth volunteer to 
lead and assist younger youth and their families in 
various activities geared toward reading and 
language readiness at the museum. High school 
youth serve in shifts after school and on weekends 
and attend monthly volunteer meetings for training 
and reflection activities. Middle school youth 
participate in the summer Special Participating Youth 
(SPY) program doing similar types of activities with 
museum visitors. 

SPONSORING COMMUNITY- Treehouse Children’s Museum provides interactive 
BASED ORGANIZATION literacy, language and learning activities, exhibits 

and programs for families. 
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­

PROFILE HIGHLIGHTS: 

• suburban 
•urban 

•middle school 
•high school 

•during school 
•after school 
•weekends 
• school holidays 
• summer 

•nonprofit museum 

•established 1992 
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program background 
YEAR PROGRAM STARTED 1992 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1998 

STAFF SIZE manager of volunteers (F.T.), Learn and Serve 
coordinator (P.T.) 

STAFF TRAINING IN 
SERVICE-LEARNING 

The manager of volunteers attends training from 
Learn and Serve America and the Utah Committee 
for Volunteers, and then trains other staff. 

ANNUAL BUDGET about $30,000, with $21,500 in grant funding and 
the remainder from in-kind donations 

FUNDING SOURCES Learn and Serve America Community-Based grant, 
foundations, corporations, donations, nonprofit 
organizations 
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community-based service-learning during 
out-of-school time practices 

SERVING COMMUNITY NEEDS 
• Mentoring younger youth — example: Youth volunteers engage children 

visiting the museum in language activities such as an interactive game 
teaching them to identify vowels. 

• Helping parents and grandparents facilitate literacy activities 
• Working to enhance schools through enrichment and 


service-learning activities
 

IDENTIFYING AND FOSTERING INTENTIONAL LEARNING OBJECTIVES 
• Intellectual: how children learn, language development processes, reading 

comprehension, exhibit information such as global music instruments and 
Utah state history — example: Youth volunteers learn the developmental 
process of a child in relation to how and when they gain reading 
comprehension and spoken language skills. 

• Social: teamwork, parenting skills, behavior management 
• Career/work: exposure to teaching 

CREATING OPPORTUNITIES FOR REFLECTION 
• Interactive games to prompt discussion — example: In the “Snowball 

Fight,” youth write down something they learned, felt or experienced at a 
service activity, crumple the paper up and throw them at each other like 
snowballs. Once everyone has tossed their “snowball,” each person picks up 
the crumpled paper closest to them and reads it aloud in a sharing circle. 

• Art projects — example: After reading a story about tying knots, each youth 
is given four different colored strings, with each color representing a 
different story genre. Each time the youth learn a new story they would tie 
a knot on the rope, helping them remember what they learned. 

• Discussion planned by youth, written evaluations, drama activities 

INCLUDING YOUTH VOICE & LEADERSHIP 
• Youth serve on an advisory board. 
• Youth select the types of exhibits and activities they would like to be 

involved in. 
• Youth choose their own schedule for volunteering. 

FOSTERING CIVIC RESPONSIBILITY 
Program fosters the ability to care for others through small group work with 
younger youth. 

EVALUATING THE PROGRAM AND ACTIVITIES 
Museum staff track youth volunteer hours and involvement in various proj­
ects, which is reported to funders. Staff also uses various reflection activities, 
such as short written activities, art projects, and discussions, in addition to 
exit interviews to assess what youth volunteers learn from the program. “We 
don’t want them to feel like they are in school, so we focus on reflection 
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instead of evaluation,” says Lynne Goodwin, museum director. “There also 
seems to be cross-over between reflection and assessment, with the reflection 
being the learning they apply to themselves personally. We know from our 
exit interviews they learn things related to people skills and being on a team, 
as well as the importance of reading to young children and other types of 
reading skills.” 

BUILDING PARTNERSHIPS 
Youth volunteers, staff, school districts, colleges, youth organizations 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• Youth/adult ratio is 3 to 1. 
• Youth volunteers lead youth and other museum visitors in small groups. 
• Youth usually volunteer in pairs or small teams. 

PROVIDING ACCESSIBLE PLACES AND TIMES FOR ACTIVITIES 
• Facilities — four mall storefronts serve as a children’s museum totaling 

about 17,000 square feet 
• Schedule — youth can volunteer for any available shift while the museum 

is open; middle school youth volunteers serve four hours per week in 
the summer 

• Youth time commitment — no set amount, although youth are encouraged 
to participate for a goal of at least 50 hours 
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how the program started 
When the museum’s initial volunteer program, which was geared toward adults, 
experienced recruiting problems, its steering committee decided to investigate using 
youth volunteers. After contacting schools and various youth organizations to 
gauge the need for such a program, the museum developed its youth volunteer pro­
gram. The museum secured funding from a local foundation to hire a volunteer 

violet 

manager and in 1998 received a Learn and Serve America Community-Based Grant. 

narrative description 
A group of youth volunteers sit in the center of the children’s museum theater. 
Costumes and props line the stage and anticipation fills the room. The Youth 
Advisory Council and museum staff explain the basic procedures for the upcoming 
week-long event, the Enchanted Woods. The Woods was designed by the museum 
to offer an alternative to the scary side of Halloween, blending interactive story­
book activities with the traditional holiday customs such as dressing up in cos­
tumes and trick or treating. The Woods takes over the entire museum and draws 
some of the museum’s largest crowds, totaling around 7,000 last year, making the 
youth volunteers’ assistance critical to its success. Some youth volunteers act out 
the role of a story-book character, such as King Arthur who asks – Woods visitors to 
help him pull his sword out of a stone. Other youth volunteers help guide children 
through the hour-long trip through the Woods as they receive treats and meet 
friendly story-book characters along the way. 

About forty youth volunteers and twenty adults are gathered at this orientation 
meeting for the approaching Woods event. Many of these teens have participated 
in this magical event before, either as volunteers or as visitors themselves. Others 
have never witnessed the Woods before, but are anxious to see the medieval dresses 
made of lush fabric, the enormous, lanky spider costume and the rest of the deflat­
ed story-book costumes piled up on the stage come to life. 

Three weeks later, the same group of volunteers came together to reflect and cele­
brate another successful Woods. At this gathering, each volunteer shared a memory 
or experience from the event. Some expressed what they learned about themselves, 
or about other children. Others told of how a timid seven-year-old offered a volun­
teer some of his candy for safely leading him through the Woods. One youth vol­
unteer, Ian Trew, who played Farmer McGregor from Peter Cottontail, said the chil­
dren’s reactions to the live story-book characters that walk around and talk to them 
during the event seemed to make the biggest impression. “I enjoy seeing the smiles 
on the faces of the children,” says the 18-year-old, who has volunteered with the 
museum for a year and a half. 

how it works 
Youth apply and interview to participate in the museum’s Learn and Serve America 
program. Once accepted, youth receive a volunteer job description and an individ­
ual orientation from staff about the mission, activities and facilities of the museum. 
Working with youths’ interests and availability, youth create a schedule to serve in 
pairs for a multiple-hour shift (or two) per week. For the first two shifts, new volun­
teers shadow an experienced volunteer to familiarize themselves with the museum’s 
procedures and activities. Staff help volunteers track their hours on a paper tree 
that lives on a wall inside the staff office. As volunteers complete service hours, 
leaves bearing their names migrate up the branches of the tree. 
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Youth volunteers help develop and lead activities that teach the alphabet, the con­
cept of reading left to right, the difference between vowels and consonants, and 
other reading skills. They also read aloud to groups of children and parents, create 
crafts related to reading for the museum gift shop, and lead parent-child reading 
events. Youth plan and facilitate art, drama and storytelling activities focused on 
making children’s literature and reading fun. violet 
“All of the museum’s exhibits have different activities we can do with kids,” says 
youth volunteer Laura Woolf. “We teach them about things they learn in school, 
but we do it with games.” Woolf enjoys working with youth in the Art Garden. 
Inside the miniature garden fence, Woolf sits at a round, low table with a group of 
children who play a game identifying vowels. Woolf has always enjoyed children 
and began volunteering with the program over the summer as a way to spend time 
with her mother, who also volunteered. Once school started, she decided to contin­
ue with the program because she had fun and was learning new things. “I’ve 
learned how to teach children things, how to work with people and how to be 
more outgoing and not so shy and quiet,” says the 16-year-old. 

The youth volunteers seem to enjoy their role as teachers, especially since they are 
learning in the process. “I had to learn things about the exhibits and about how 
children learn to be able to teach them,” says Ashley Holt. “I volunteered in other 
places before, but it was just office work. It wasn’t hands-on helping and I wasn’t 
learning.” Holt, who fondly remembers visiting the museum when she was 
younger, serves in the program two afternoons a week. She enjoys helping children 
in various exhibits, such as teaching them about China and its culture while mak­
ing origami at the Chinese exhibit or showing them international instruments and 
explaining how they originated at the music exhibit. “I teach them motor skills, 
how to use their hands, and cultural things, as well as the language and reading 
skills,” says the 17-year-old, who has been volunteering for six months. 

Some projects reach beyond the museum walls, such as the Read to Your Bunny 
project in which youth assembled donated books, books made by junior high 
school students and stuffed bunnies in baskets for single parents of preschool-age 
youth. For another project, students in a local high school science class contributed 
activity ideas for the museum’s new medical exhibit about infants’ development. 

Staff work with the Youth Advisory Council, composed of 12 youth volunteers, to 
plan how youth volunteers can support various exhibits and events at the museum. 
The youth council meets every first Saturday to brainstorm ideas for new projects, 
exhibits, volunteer incentives and social activities. The council also works with 
staff to plan reflection activities for specific events or during monthly volunteer 
meetings. 

Monthly volunteer meetings serve as a time to introduce new volunteers, recognize 
volunteers’ accomplishments, announce new exhibits and projects, and train youth 
in a new literacy game, reading readiness strategy or story-telling activity. In addi­
tion to training, meetings allow all of the volunteers to gather together and reflect 
on their individual and shared experiences. Reflection activities range from discus­
sions to written exercises to interactive games. 

During the summer, high school youth continue to serve in shifts to assist the 
museum’s visitors with exhibits and activities. In addition, youth ages 12 to 15 
serve in the Special Participating Youth (SPY) program one afternoon a week. SPY 
participants attend training on museum policies, exhibit information and job skills, 
from filling out a time card to fulfilling the duties in a job description. Although ac
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SPY youth focus more on facilitating activities rather than developing them, they 
have responsibilities such as cleaning the exhibits, selecting stories to read and 
assisting visitors. After each day at the museum, youth discuss the events of the day 
and what they learned. At the end of the summer, the SPY youth celebrate with a 
pizza party and several reflection activities. 

measurable program impacts 
SERVICE 
According to program reports from July 1998 to July 1999: 

• 413 youth volunteered 11,894 hours of service; 10 youth served 100 or 
more hours 

• 141 adult volunteered 2,217 hours of service 
• 554 people were impacted by the literacy component of the program, 

“Hands on Language” 

program impacts beyond the numbers 
“One youth volunteer had to work off community service hours, so he signed up with our 
program. One day his father stopped by and poked his head in and witnessed his son par­
ticipating in a drama production for younger youth. He could not believe his eyes -- He 
asked, ‘Does my son talk in front of all those people?’ That young man even recruited two 
of his friends to volunteer with us.” 
– Chris Grondahl, manager of volunteers 

“We try to convey to the youth that service helps part of the community keep going. We 
also believe the best citizens are also good parents. Our youth learn many parenting skills 
and what it takes to be a good parent.” 
– Lynne Goodwin, museum director 

what makes this program effective 
• ENGAGING AND STIMULATING ENVIRONMENT FOR YOUTH AT AN 

ACCESSIBLE LOCATION 
“Youth volunteers tell us they like being involved with a program that 
devotes such quality to the children its serves, which they can see in how 
the museum and its exhibits look,” says Lynne Goodwin, museum director. 
“Our museum’s environment helps us attract volunteers because it looks 
fun and inviting. There are also a lot of volunteer opportunities to make the 
museum even more fun.” The museum, located in a downtown mall, con­
sists of four mall storefronts that have been transformed into a colorful, 
engaging wonderland of story-book settings, foreign lands and fun-filled 
activity stations. Volunteers have contributed ideas and labor to make the 
museum’s high-quality exhibits and facility a reality. One corner houses an 
oversized stuffed grandmother that serves as a chair for youth and their 
parent to sit on while reading a book. Another area is fenced off for an area 
serving as an art garden with bright colored round tables for groups to work 
on arts and crafts projects. A wooden tree, complete with ladders and 
hide-out platforms, sprouts from the center of the museum and reaches 
to the ceiling. In another room the floor is a large painted map of Utah 
with an interactive game to test knowledge of state history. The various 
rooms and their high quality exhibits stimulate and engage youth and 
adults alike, and offer a safe and comfortable environment for child-like 
creativity. 
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• YOUTH CREATE THEIR OWN SCHEDULE 
Teenage volunteers decide on their own schedule at the museum, which 
allows them flexibility to balance other obligations and extracurricular 
activities. The youth can also pick shifts at the museum that coincide with 
the activities they enjoy most, such as the art garden or story time. Staff 
help youth select a shift, which they try to keep regularly each week. 

challenges 
• YOUTH VOLUNTEER TURNOVER CONSUMES STAFF TIME AND RESOURCES 

With many youth volunteers involved in other extracurricular activities, 
having part-time jobs and facing the demands of school, many youth leave 
the program before reaching their 50-hour goal. This attrition forces staff to 
invest more time and resources into recruitment and training to keep a 
steady number of youth involved. Staff try to clearly articulate the time 
commitment involved when talking with prospective youth volunteers 
to avoid future problems. 

contact information 
Lynne Goodwin, Museum Director 
Treehouse Children’s Museum 
2255 B Ogden City Mall 
Ogden, UT 84401 
(801) 394-9663 
www.relia.net/~treehouse/ 

applying lessons learned 
HOW TO CREATE ACCESSIBLE PLACES AND TIMES FOR ACTIVITIES 

• Involve youth in designing or decorating the program environment. Ask youth 
how to make the program facility more comfortable, inviting and youth-
friendly. Treehouse staff consult with youth when trying to design a 
specific exhibit or brainstorm with youth when new décor ideas are needed. 
They also invite youth to construct and paint new exhibits, offering them 
new learning experiences and a sense of ownership over the museum. 
Youth at the museum take pride in knowing it is a place created especially 
for them. 

• Try to reflect youths’ interests and needs in the physical environment. 
Treehouse appeals to youths’ need for childlike play and stimulation of 
their imagination. The museum’s exhibits engage the younger youth 
visiting the museum, as well as offer a refuge from the pressures of 
adolescent and teenage life for youth volunteers. Young and older youth 
can escape into creative and fun activities in the colorful, imaginative 
museum full of story-book settings. 

• Keep youths’ various learning, communication and work styles in mind 
when arranging meeting, recreation or work space. Within space and resource 
constraints, try to appeal to youths’ differing ways of learning and working. 
The museum has an art garden where groups of youth help numerous 
visitors with activities at small tables and chairs. In another area, youth 
volunteers can read stories to visitors sitting on the floor in a quiet alcove. 
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• Check program facilities for safety and adequate heating and lighting. 
Program facilities should be free of hazards and staff should regularly 
check the safety of the environment, including equipment and supplies. 
Staff should test equipment and tools and provide clear instructions and 
safety measures for youth and volunteers. Indoor environments should 
have adequate heating and lighting, and outdoor sites should be well 
combed for any hazards, from car traffic to poison oak. 

additional resources 
• Landscapes for Learning: Creating Outdoor Environments for Children and Youth 

by Sharon Stine, 1996, John Wiley and Sons. 

• Design Standards for Children's Environments by Linda Cain Ruth, 1999, 
McGraw Hill Text. 

• Keeping Schools Open as Community Learning Centers: Extending Learning in a 
Safe, Drug-Free Environment Before and After School by Partnership for Family 
Involvement in Education, available from the U.S. Department of Education 
at www.ed.gov or (800)-USA-LEARN. 
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SNAPSHOT 1 

networknetwork ofof after-schoolafter-school environmentalenvironmental clubsclubs
­

YMCA Earth Service Corps, Northwest Regional Center 
based in Seattle, Washington serving King County with a population of 1,664,846 

agesI
I
I
I 

focus on 0ut-I 
of-school timeI 

I 

times programsI
offeredI 

I 

mainI 
activitiesI 

I 

frequency ofI
usingI 

service-learningI 

community-basedI 
organization'sI

missionI 

12 t0 18 

 

100% 

 

before school,
 
lunch breaks,
 
after school,
 

weekends and
 
summer 


 
environmental 
 
service-learning
 

projects and
 
participate in
 

regional
 
leadership and
 

networking events 

I 
weekly for
 

about an hour;
 
varies with
 

special events 

I 
youth
 

development 

CBO YMCA Earth Service Corps Northwest Regional Center 

CBO MISSION To empower students to become effective, responsible global 
citizens by providing opportunities for environmental education 
and action, leadership development, and cross-cultural exchange. 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1989 

YOUTH INVOLVED about 600 annually 

STAFF SIZE 1 program director, 10 YMCA branch youth development 
directors and 10 AmeriCorps members 

ANNUAL BUDGET $100,000 

FUNDING SOURCES fundraising, AmeriCorps*State/National grant, in-kind 
donations, grants 

service activitiesI learning objectivesI reflection activitiesI 
I 
 
 

• environmental projects
 

 

• environmental concepts,
 
stewardship practices,
 

• discussion after events
 

 

• educating peers/community
 
on environmental issues
 


 

environmental justice
 

 

• community needs,
 

• weekend retreats
 

 

• group skits, narrated slide
 
• community organizing civic responsibility
 shows of project sites 


 
• public speaking,
 

project planning, teamwork 
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INCLUDING YOUTH VOICE AND LEADERSHIP 
• youth initiate, identify, and plan projects 
• youth leadership activities/skill building 
• youth advisory council 

FOSTERING CIVIC RESPONSIBILITY 
• understanding the individual’s ability and impact on the community 
• personal commitment to service and the community 

EVALUATING THE PROGRAM AND ACTIVITIES 
• impacts evaluation completed by staff for funders (see Measurable Program Impacts on 

the next page) 
• impacts evaluation completed by outside evaluator (Search Institute) for funder 

BUILDING PARTNERSHIPS BETWEEN GROUPS 
• YMCAs, AmeriCorps*State/National, schools, environmental groups, colleges, service 

organizations 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• adult-youth ratio is below 1:15
 
• one-on-one opportunities between youth and adults
 
• exposure to community members; positive peer relationships through teamwork 

PROVIDING AN ACCESSIBLE PLACE AND TIME FOR ACTIVITIES 
• Facilities — classrooms, YMCA space, outdoor project sites 
• Schedule — varies, but usually weekly for about an hour 
• Youth time commitment — varies from club to club 

how it works 
YMCA Earth Service Corps (YESC) is a club-based environmental service-learning program with six 
regional centers coordinating activities and helping YMCA branches with 193 clubs nationwide. 
YESC started in Seattle, now a regional center that supports 32 YMCAs and 65 clubs. Most of the 
Northwest Regional Center’s clubs work with a YMCA branch, which each use an AmeriCorps 
member to coordinate clubs at multiple schools. Clubs typically meet once a week, some for 20 
minutes during lunch breaks while others met for an hour and a half after school. Each club has 
an adviser, which can be a teacher, counselor or other adult, in addition to one or two other adult 
volunteers to guide the club of between four and 25 youth. Clubs use a handbook and resource 
booklets created by the national YESC (see recommended resources on page 135). Youth determine 
the group norms, including membership guidelines with some clubs asking youth for a year-long 
commitment and electing club officers, to other clubs planning drop-in activities and using infor­
mal leadership roles. 

Clubs use a “crawl, walk, run” approach for their environmental service projects. Initially, clubs 
start with “crawl” projects by participating in short-term projects planned by community partners 
which expose youth to project sites and local needs. As clubs progress, they become involved in 
the planning and help organize a project over a period of time, or work on a “walk” project. Even­
tually clubs get to the “run” level, which means long-term and youth-initiated projects, such as a 
high school club that launched a letter writing campaign against linking education funding to local 
industry after researching the implications of their school using funds from local logging companies. 

The regional center coordinates several events for clubs in an effort to create a network of young 
environmentally active youth. Many of these activities are planned by the Student Advisory 
Council, which has representatives from different clubs and meets once a week. The council plans 
special events such as an environmental justice weekend that consisted of a tour of environmental 
and community project sites and meetings with local activists. Each year the council also helps 
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plan a fall and a spring weekend retreat for club members to attend workshops, leadership activi­
ties and meet youth from other clubs. Environmental symposiums have also been held at college 
campuses to expose club members to environmental careers, workshops by college students and 
environmental research projects. A Community Advisory Council, composed of adult volunteers, 
helps locate resources for individual clubs and regional events. 

During the summer the regional center leads a program called Eco-Leaders, which hires low-
income high school students to work on seven-week long environmental service-learning projects. 
Youth work with AmeriCorps members and YMCA staff on projects such as a photojournalism 
portfolio of an environmental issue or documenting a road trip to San Francisco that visits various 
sustainability sites and projects. 

measurable program impacts 
The following data represents program activities between September 1999 and February 2000: 
SERVICE 

• 70 environmental education and service-learning projects completed involving 344 youth 
donating more than 929 hours of service and 59 other volunteers donating 502 hours 
of service. 

• 519 youth involved in environmental service-learning and environmental education 
activities and regional events through 69 collaborations with various community groups. 

LEARNING 
• 88% of 49 youth surveyed reported an increase in understanding of how to plan and carry 

out effective club meetings for their peers and presentations on environmental topics to 
elementary school youth. 

• Of 37 youth surveyed at a regional symposium on sustainable energy, 89% reported 
“I know more about sustainable energy now than yesterday,” and 97% reported they 
were motivated to learn more about the topic. 

program impacts beyond the numbers 
(excerpts from the YESC Northwest Regional Center website, see recommended resources) 

“Now I think of the earth more than community service hours. The community around me has problems 
and needs more solutions. I used to be a follower and now I’m a leader, and my problem solving skills have 
been improved by the tasks I’ve been given.” 
– Roy Kennedy, 18-year old member of the Student Advisory Council 

“The [YESC] program has made me aware of environmental problems, more than school or the news. The 
program has improved my leadership skills tenfold. I have become a leader. My actions will be different for 
having been in the program. Now when I buy products I buy natural and safe products to help the environ­
ment. The program has also made the eyes of the community look different on teenagers and what they can 
do for the environment.” 
– James O’Connor, 16-year-old member of the Student Advisory Council 

what makes this program effective 
• YOUTH EMPOWERED TO TAKE LEADERSHIP ROLES 

Clubs typically grow from youth interest and the regional center tries to heighten their 
enthusiasm and offer them opportunities to lead efforts. Program staff emphasize the 
importance and power of a network of environmentally active youth and their ability to 
individually and collectively create change, says Fran Lo, program director. 
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• CULTURAL AWARENESS AND DIVERSITY IS WOVEN INTO MOST ACTIVITIES 
“Youth are exposed to and learn to understand different communities, values, cultures and 
perspectives through our regional activities and some of those in their clubs,” says Lo. 
Youth learn about the views of various cultures in the Pacific Northwest in terms of 
whaling, logging and land preservation, as well as global views on issues such as pollution, 
mining and wildlife management. Regional events allow youth to share their ideas and 
values with people from other cultures and communities. 

challenges 
• TRAINING IN SERVICE-LEARNING MODEL NEEDED FOR ADULT VOLUNTEERS 

“For service-learning to be incorporated, the adult leaders need some awareness of the 
service-learning model,” says Fran Lo, program director. Lo says YMCA staff and AmeriCorps 
members are trained in service-learning, but adult advisers usually are not involved in such 
training due to their busy schedules. Lo plans to organize a training for adult advisers in 
the future, as well as identify ways to make the club activities relate more to the 
schools’ classes. 

• PRESENCE OF A YOUNG ADULT GUIDE CAN INHIBIT YOUTH INITIATIVE TO LEAD 
“AmeriCorps members and YMCA staff do a lot to make clubs successful, but sometimes 
by having an enthusiastic young adult in clubs causes youth to not step up to be leaders. 
Some of the grassroots leadership by youth can be lost, because they know the young adult 
will and can do what needs to be done,” says Lo. To address this challenge, Lo says the 
program could do more training for young adults on how to facilitate clubs and empower 
youth, rather than lead youth. 

• SUPPORTING CLUBS THROUGH A MEANS OTHER THAN AMERICORPS MEMBERS WHO WILL 
NOT BE USED NEXT YEAR 
The regional center was not awarded a grant for AmeriCorps members in 2000-2001 school 
year, so YMCA staff and the regional center will rely more on teachers and advisers to sus­
tain clubs. “We have to figure out how to better compliment what teachers are doing in 
the classroom,” says Lo. “We can’t ask teachers to take on too much more, so we need to 
have clubs play into what they are already doing with environmental education.” The 
regional center plans to help teachers link club activities to their classroom curriculum 
and activities, as well as recruit more adult volunteers to support clubs. 

recommended resources 
YMCA Earth Service Corps website, which has club handbooks, regional center information and 
project ideas, at www.yesc.org 

contact information 
Fran Lo, Director of Seattle YESC 
YMCA Earth Service Corps 
YMCA of Greater Seattle 
Metrocenter YMCA 
909 Fourth Avenue 
Seattle, WA 98104 
(206) 382-4966 
www.yesc.org 
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SNAPSHOT 2 

aa grant-makinggrant-making youthyouth councilcouncil forfor service-learningservice-learning
­

Volunteer Services of Manatee County, Inc.: ManaTEEN Club’s Youth Service 
Learning Council 
based in Bradenton, Florida serving the rural and suburban county with a population of 85,000 

agesI 
I
I
I 

focus on 0ut-I 
of-school timeI 

I 

times programsI 
offeredI 

I 

mainI 
activitiesI 

I 

frequency ofI 
usingI 

service-learningI

community-basedI 
organization'sI 

missionI 

12 t0 18 

 

75% – 100% 

 

after school,
 
weekends,
 

school holidays
 
and summer 


 
youth council
 

learns to award
 
grants to
 

service-learning
 
projects 

I 
2 three-week
 

grant-making
 
cycles; several
 

training sessions 

I 
volunteer center 

CBO ManaTEEN Club of Volunteer Services of Manatee County, Inc. 

CBO MISSION ManaTEEN Club aims to assist youth in fulfilling and documenting 
volunteer service-learning hours as recommended and/or required 
for the classroom or college scholarships while providing assistance 
to local organizations and creative solutions to meet community needs. 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1995 

YOUTH INVOLVED 40 annually 

STAFF SIZE 1 

ANNUAL BUDGET $25,000 

FUNDING SOURCES Learn and Serve America Community-Based grant, foundations, 
corporations, local government, non-profit organizations 

service activitiesI learning objectivesI reflection activitiesI 
I 
 
 

• administering mini-grants
 • public speaking/teamwork
 • group discussion
 
for service projects
 
 
 


 • grant-making process,
 • evaluation surveys 
• helping local 
 service-learning practices,
 

groups write grants project planning and design,
 
budgeting and 
 

outreach methods 
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INCLUDING YOUTH VOICE AND LEADERSHIP 
• almost all activities are youth led 
• youth leadership activities/skill building 
• youth elect own officers for various tasks 

FOSTERING CIVIC RESPONSIBILITY 
• understanding of democratic society and the roles and responsibilities of government 

and citizens 
• personal commitment to service and the community 

EVALUATING THE PROGRAM AND ACTIVITIES 
• outcomes-based and process evaluation (including youth satisfaction; how to improve 

program) completed by youth 

BUILDING PARTNERSHIPS BETWEEN GROUPS 
• Florida Learn and Serve K-12 program, Florida Commission for Community Service, Do 

Something Foundation, faith-based groups, families 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• positive peer relationships through teamwork 
• exposure to community members 

PROVIDING AN ACCESSIBLE PLACE AND TIME FOR ACTIVITIES 
• Facilities – volunteer Services of Manatee County, Inc. office space 
• Schedule – three-week grant cycles full of evening meetings, several training events 
• Time commitment – about 100 hours 

how it works 
The council is composed of 40 youth officers, who each have completed more than 1,000 hours of 
service, who solicit, review, select and administer mini-grants to local groups for service-learning 
projects. The youth apply to be on the council and if selected commit 100 hours to afternoon 
meetings between December and July. Youth spend about fifteen hours a week on council activities 
during two three-week grant cycles, one in winter and one in summer. The rest of council mem­
bers’ time is spent in training workshops on service-learning practices, grant reviewing and attend­
ing the state commission’s service-learning conference. 

The grant cycle process starts with the council publicizing the mini-grant opportunities to local 
groups and distributing the grant application. Council members help groups who need assistance 
with planning out a project, creating a budget or completing the application. Then the council 
reviews the grants submitted, interviews representatives from each project for ten minutes, and 
selects projects that fit the criteria designed by the organizations providing the funds. The council 
aims for consensus on all decisions regarding the mini-grants, which usually means lengthy meet­
ings for each council member to discuss their recommendations. After selecting projects to fund, 
the council administers the grants and requires the groups to complete a report after completing 
the project. 

The council awards grants between $100 and $1,000 to groups that include youth as decision mak­
ers in preparing and completing the project. Past funded projects include $1,060 to an educational 
consortium to organize a Kwanzaa celebration, $ 119 to a local middle school for their involve­
ment in a guide dog project, and $1,500 for a poetry reading and Hiroshima commemorative proj­
ect through the Peace and Justice Coalition. 
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measurable program impacts 
• between 1995 and 1999, $43,000 in mini-grants awarded to local groups and organizations 

program impacts beyond the numbers 
“I joined the council because I knew I would make an impact on the community and for the comraderie 
that the council fosters between the teens that join.” 
– Will Hauser, 17, council president 

what makes this program effective 
• OFFERS YOUTH AN ENTICING POSITION OF RESPONSIBILITY 

“Teens want to get involved because it is such a unique experience. They ask themselves, 
‘When would I ever have the chance to give out tens of thousands of dollars?’” says Will 
Hauser, council president. 

challenges 
• ESTABLISHING AN APPROACH THAT BALANCES YOUTHS’ WORK ETHIC WITH FUN 

“It is tough getting the teens to a point where they come to our meetings with a strong 
work ethic,” says Will Hauser, council president. “We try to get the youth to treat being on 
the council like as job, but still make sure everyone has a good time.” Hauser says guest 
speaker presentations explaining how the council’s work impacts the community and how 
other grant-making entities operate has helped the youth appreciate their positions on the 
council and motivated them to serve well in their roles. 

contact information 
Will Hauser, Council President 
Youth Service Learning Council 
ManaTEEN Club of Volunteer Services of Manatee County, Inc. 
1701 14th Street West 
Bradenton, FL 34205 
(941) 746-7117 
Manateens@aol.com 
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SNAPSHOT 3 

short-termshort-term projectproject incorporatedincorporated intointo 
ongoingongoing programprogram 

Girl Scouts of Central Maryland: Harvest for the Hungry Program 
based in Baltimore, Maryland serving Baltimore and the five surrounding counties 

agesI
I
I
I 

focus on 0ut-I 
of-school timeI 

I 

times programsI 
offeredI 

I 

mainI 
activitiesI 

I 

frequency ofI 
usingI

service-learningI 

community-basedI 
organization'sI

missionI 

5 t0 17 

 

75% – 100% 

 

before school,
 
during school,
 
after school,
 

weekends and
 
summer 


 
learning about 
 

the needs of 
 
children in
 

poverty and
 
malnutrition, and
 
collecting food
 
for food banks 

I 
short term
 
project for 
 

between 2 & 26
 
meetings 
 
with youth 

I 
youth
 

development 

CBO Girl Scouts of Central Maryland 

CBO MISSION To provide accepting and nurturing environments that encourage 
girls in small groups to build character and skills for success in the 
real world. 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1991 

YOUTH INVOLVED varies; usually 1,500 or more annually 

STAFF SIZE varies from 2 to 4 

ANNUAL BUDGET N/A 

FUNDING SOURCES N/A 

service activitiesI learning objectivesI reflection activitiesI 
I 
 
 

• collect food for food banks
 • status of children living in
 • art projects
 

 poverty, hunger issues and
 
 

• work in soup kitchens
 function of food banks
 • group discussion 
and food pantries 
 

• malnutrition issues and
 
healthy eating habits 
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INCLUDING YOUTH VOICE AND LEADERSHIP 
• youth choose activities to participate in 

FOSTERING CIVIC RESPONSIBILITY 
• personal commitment to service and the community 
• ability to care for others 

EVALUATING THE PROGRAM AND ACTIVITIES 
• impacts evaluation completed by troop leaders (see Measurable Program Impacts) 

BUILDING PARTNERSHIPS BETWEEN GROUPS 
• food bank, soup kitchens, food pantries, All State Insurance Company offices 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• adult-youth ratio 1:4 for youth under age 6 and 1:10 for ages 6 and older
 
• one-on-one opportunities between youth and adults
 
• exposure to community members 
• positive peer relationships through teamwork 

PROVIDING AN ACCESSIBLE PLACE AND TIME FOR ACTIVITIES 
• Facilities – Girl Scout troop group meeting space and local food banks and Girl Scout 


community activities
 
• Schedule – varies by troop 
• Youth time commitment – between two and 26 troop meetings 

how it works 
Girl Scout troops/groups can participate in the Harvest for the Hungry patch program by obtaining 
a program booklet that outlines the requirements, educational activities and service site contacts. 
Each troop/group, depending one age level, can choose from 25 listed activities which range from 
educational games about hunger to inviting speakers from hunger agencies to a council meeting 
to serving in a soup kitchen. The final activity for all troops/groups is donating food to the food 
bank during January and February. Girl Scout troops complete a pre- and post-tests, as well as an 
evaluation form before being awarded Harvest for the Hungry patches. 

measurable program impacts 
• 26,936 pounds of food donated to the Maryland Food Bank by 1,788 Girl Scouts in fiscal 


year 1999
 

program impacts beyond the numbers 
“By developing this activity into a patch program, there is a way to reinforce what the girls have 
learned annually.” 
– Terry Anderson, Program Specialist 

recommended resources 
Harvest for the Hungry booklet, (1999). Girl Scouts of Central Maryland. Available through the 
contact information listed below. 

contact information 
Terry Anderson, Program Specialist 
Harvest for the Hungry 
Girl Scouts of Central Maryland 
4806 Seton Drive 
Baltimore, MD 21215 
(410) 358-9711 140 



SNAPSHOT 4 

aa menumenu ofof activitiesactivities andand projectsprojects 

Sunshine Council of Camp Fire Boys and Girls 
based in Lakeland, Florida serving the rural and suburban area with a population of 165,000 

agesI 
I
I
I 

focus on 0ut-I 
of-school timeI 

I 

times programsI 
offeredI 

I 

mainI 
activitiesI 

I 

frequency ofI 
usingI 

service-learningI

community-basedI 
organization'sI 

missionI 

5 t0 18 

 

75% – 100% 

 

during school,
 
after school,
 

school holidays,
 
weekends and
 

summer 


 
providing youth
 

the skills and
 
opportunities to
 

plan and
 
implement
 

service-learning
 
projects 

I 
varies with
 
each youth 

I 
youth
 

development 

CBO Sunshine Council of Camp Fire Boys and Girls 

CBO MISSION Camp Fire Boys and Girls builds caring, confident youth and 
future leaders. 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1995 

YOUTH INVOLVED varies, but at least 500 annually 

STAFF SIZE 9 and volunteers 

ANNUAL BUDGET depends on activities 

FUNDING SOURCES no funds directly for service-learning activities, but council draws 
funds from United Way, foundations, contributions, local govern­
ment, nonprofit organizations and fees paid by youth 

service activitiesI learning objectivesI reflection activitiesI 
I 
 
 

• serve with child care providers
 • leadership, teamwork,
 • creating scrapbooks 
 

 communication skills
 after projects
 

• community organizing
 
 
 

 • budgeting and planning skills
 • group discussion
 

• environmental projects 
 
 
• social, human needs and
 • journal writing 

environmental issues 
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INCLUDING YOUTH VOICE AND LEADERSHIP 
• youth individually choose activities to participate in 
• youth initiate, identify, and plan projects 
• youth leadership activities/skill building 

FOSTERING CIVIC RESPONSIBILITY 
• understanding the individual’s ability and impact on the community 
• personal commitment to service and the community 

EVALUATING THE PROGRAM AND ACTIVITIES 
• outcomes-based evaluation (including impact on youth, community, and participating 

organizations; youth satisfaction; staff satisfaction) completed by staff for funders 

BUILDING PARTNERSHIPS BETWEEN GROUPS 
• schools, service organizations, environmental groups, senior citizen centers, colleges, family 

child care providers 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• adult-youth ratio is 1:5 for youth under age 6 and 1:12 for youth age 6 and older 
• one-on-one opportunities between youth and adults 
• exposure to community members 
• positive peer relationships through teamwork 

PROVIDING AN ACCESSIBLE PLACE AND TIME FOR ACTIVITIES 
• Facilities – various community sites depending on project 
• Schedule – varies 
• Youth time commitment – varies from one-time projects to ongoing involvement 

how it works 
This Camp Fire Council coordinates three service-learning activities: 

VOLUNTEER YOUTH CORPS 
The corps acts as clearinghouse of service-learning opportunities for middle and high school 
youth. Youth collect service projects needs from agencies and project ideas from youth and 
publish them in a monthly newsletter sent to interested youth. Youth then choose which 
projects to participate in and how they will be involved, from doing a one-day service 
activity to planning and organizing a project for several months. Teams, including a 
Camp Fire staff member or adult volunteer, usually work on projects after school, on week­
ends and during school breaks. The youth corps also hosts service-learning projects on 
national service days and as alternative spring break experiences. 

SERVICE ROAD TRIP 
Youth plan a week-long road trip within the state to serve at various project sites. On the trip 
youth must locate the sites by figuring out clues created by the youth planners. Inspired by 
MTV’s “Road Rules” show, this Camp Fire Council wanted to combine fun with service and 
learning about other communities and their needs. After setting out in rental vans with adult 
volunteers, youth navigate the route, budget funds for food, sleep in churches or shelters, 
and function as a close-knit crew serving in soup kitchens, national parks and other sites 
arranged by the youth planners. 

A GIFT OF GIVING 
Camp Fire staff and volunteers provide train-the-trainer sessions for youth organizations and 
child care providers in a curriculum designed by the national Camp Fire Council called A Gift 
of Giving. After about three hour-long meetings, attendees use this training to incorporate 
service-learning into summer camps, after-school child care programs, and other types of 
youth activities. 
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program impacts beyond the numbers 
“If it wasn’t for the service road trip I would not have known people like the ones we met were out there. 
We got to know some of the people at the homeless shelter and see what it was like to be in their shoes.” 
– Nicole Trueblood, 15-year-old Volunteer Youth Corps member 

“The service road trip was definitely a cultural awareness experience. It helped decrease stereotypes youth 
may have had by seeing the day to day experiences of the people they served.” 
– Holly Lane, Community Programs Director 

what makes this program effective 
• OFFER YOUTH A WIDE VARIETY OF ACTIVITIES AND FREEDOM TO CREATE OWN 


SERVICE PROJECTS
­
The council offers a broad range of projects for youth to chose from, catering to their 
interests, availability and skills. The council depends on A Gift of Giving service-learning 
curriculum, as well as a conscientious risk-management plan, to ensure the quality and 
success of the various activities. 

• PLAN FOR EMERGENCIES AND WORST CASE SCENARIOS 
Program staff try to be prepared for unfortunate events and articulate to youth the 
consequences of misbehavior. For example, for the summer road trip youth and parents 
signed a contract for participation stating that parents would pick up youth if they violated 
group norms. In another instance, a group of youth found a handgun a block from a 
school during a litter clean-up. Staff handled the situation by helping youth realize they 
may have prevented younger youth from finding it and harming themselves, says 
Community Programs Director Holly Lane. 

challenges 
• DIFFICULT TO FIND FUNDING FOR A MULTITUDE OF ACTIVITIES RATHER THAN A 

SINGLE, ANNUAL PROGRAM 
“Potential funders have a hard time understanding that we are not doing a project, but a 
bunch of projects that are all different but all need funding,” says Holly Lane, community 
programs director. Lane says she has trouble conveying how these various activities benefit 
youth and suit their needs, versus a traditional service program which the same set of 
youth attend regularly. Lane hopes to develop better evaluation methods to document the 
impact and benefits of the Camp Fire Council’s many activities, which may help improve 
funding requests. 

recommended resources 
A Gift of Giving. by Camp Fire Boys and Girls. Contact the national headquarters to find a council 
nearby with curriculum materials and training opportunities; National Camp Fire Boys and Girls, 
4601 Madison Avenue, Kansas City, MO 64112, (816) 756-1950, www.campfire.org. 

contact information 
Holly Lane, Community Programs Director 
Sunshine Council of Camp Fire 
2600 Buckingham Avenue 
Lakeland, FL 33803-3109 
(863) 688-5491 
CAMPFIRE-LAKELAND@juno.com 
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SNAPSHOT 5 

communitycommunity developmentdevelopment forfor aa ruralrural areaarea 

Washtucna 4-H: Bridging the Gap of Isolation 
based in Washtucna, Washington serving the frontier town with a population of 270 and 
surrounding areas 

agesI 
I
I
I 

focus on 0ut-I 
of-school timeI 

I 

times programsI 
offeredI 

I 

mainI 
activitiesI 

I 

frequency ofI 
usingI 

service-learningI

community-basedI 
organization'sI 

missionI 

5 t0 18 

 

75% – 100% 

 

before school,
 
during school,
 
after school,
 
weekends,
 

school holidays
 
and summer 


 
engage youth
 
and adults in
 

organizing and
 
operating
 

community
 
events and
 

youth activities 

I 
varies from
 

once a week to
 
once a month 

I 
youth
 

development 

CBO Washington State University Cooperative Extension 4-H 

CBO MISSION To provide youth development education that creates supportive 
environments for all youth and adults to reach their fullest poten­
tial. This youth development will: (1) provide formal and informal 
community-focused experiential learning, (2) develop skills that 
benefit youth throughout life, (3) foster leadership and volunteerism 
in youth and adults, (4) build internal and external partnerships 
for programming and funding, (5) strengthen families and 
communities, and (6) use research-based knowledge and the land 
grant university system. 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1997 

YOUTH INVOLVED 960 annually in the two-county program; 
approximately 80 annually just in Washtucna 

STAFF SIZE 13, varying throughout the year with some full-time, part-time and 
seasonal (just Washtucna has approximately 3 volunteers) 

ANNUAL BUDGET $70,000 

FUNDING SOURCES U.S. Department of Education’s 21st Century Community Learning 
Center grant (shared with neighboring communities); U.S. Office of 
Juvenile Justice and Delinquency Prevention’s Drug-Free 
Communities Support Program (also shared with other communi­
ties); Innovation Center for Community and Youth Development’s 
(a division of National 4-H Council) Bridging the Gap of Isolation 
grant for in-kind training and technical assistance; local donations 
and other grants 
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service activitiesI learning objectivesI reflection activitiesI 
I 
 
 

• community organizing,
 • community development
 • produced video with a
 
community asset mapping
 methods
 partnering university to
 


 
 document activities
 
• leading recreational and
 • ability to care for others
 
 

enrichment classes for others
 
 • group discussion
 

 • leadership, communication
 
 

• planning, organizing,
 skills, how to work with adults • written projects or reports 
refurbishing a facility for
 

a community center 

INCLUDING YOUTH VOICE AND LEADERSHIP 
• youth on decision-making committee 
• youth initiate, identify, and plan projects 
• youth leadership activities/skill building 
• youth individually choose activities to participate in 

FOSTERING CIVIC RESPONSIBILITY 
• understanding the individual’s ability and impact on the community 
• understanding of democratic society and the roles and responsibilities of government 

and citizens 
• personal commitment to service and the community 

EVALUATING THE PROGRAM AND ACTIVITIES 
• outcomes-based evaluation (including impact on youth, families, community, and 

participating organizations; youth satisfaction; parent satisfaction) completed by staff 
and outside evaluators for funders 

BUILDING PARTNERSHIPS BETWEEN GROUPS 
• schools, families, local businesses, sheriff’s department, Washington State University 

Cooperative Extension 4-H, state university, National 4-H Council and local service 
organizations such as Parks and Recreation, Boys and Girls Scouts and churches 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• adult-youth ratio is 1:5
 
• one-on-one opportunities between youth and adults
 
• exposure to community members; positive peer relationships through teamwork 

PROVIDING AN ACCESSIBLE PLACE AND TIME FOR ACTIVITIES 
• Facilities – various community sites depending on project; in process of creating a 

community center for future activities 
• Schedule – varies 
• Youth time commitment – varies 

how it works 
The Washtucna 4-H program received a Bridging the Gap of Isolation grant for training and techni­
cal assistance from the National 4-H Council to increase the community’s capacity to provide posi­
tive youth development opportunities. For the first two years, a group of adults and youth from 
the community formed a committee to assess community needs and resources. The committee 
started a local newsletter which included results from the committee’s community asset mapping, 
a process that included surveying 150 residents, interviewing numerous community members and 
holding several community meetings. Two youth and two adults from the committee attended sev­
eral regional and national training events and presented what they learned to the community. 
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Using these new skills, committee members led community meetings to identify the community’s 
top concerns. The highest concern was the lack of activities for youth and families, says Doreen 
Hauser-Lindstrom, an agent for the Washington State University Cooperative Extension 4-H program. 

The committee then planned several community gatherings and youth activities in an effort to 
engage all residents, regardless of age. Examples of such activities include Friday night family 
events, such as dinners and games that youth and adults planned and hosted together. Also, high 
school youth paired up with adults to teach classes on how to make scrapbooks, model airplanes 
and other recreational activities for youth. Also, a local woman taught interested youth how to 
embroider and the committee helped the youth start a small business embroidering sports team 
uniforms to fund youth activities. The committee also worked with neighboring communities to 
apply for various grants, which led to funds to hire a part-time youth activity coordinator who 
works with the committee. 

The community identified the need for a community center to house youth and community activ­
ities, so after almost three years of planning activities the committee evolved into a community 
center board. This board, composed of youth and adults, is working on becoming an incorporated 
nonprofit so it can seek funding for the future center more easily. In the meantime, volunteers 
from the community have begun to clean and restore an old building that will be the future com­
munity center. 

program impacts beyond the numbers 
“I learned more about my community, other communities and how all communities are alike. Each town 
has problems, it doesn’t matter how big or small it is.” 
– a youth on the community committee responding to an evaluation survey 

“I learned how to write grants, how the government works, how different groups face different obstacles and 
how to change the community for the better.” 
– a youth on the community committee responding to an evaluation survey 

“I learned to stand up for what I believe is best and right, regardless of what my best friend and a few 
others think.” 
– an adult on the community committee responding to an evaluation survey 

what makes this program effective 
• YOUTH EMPOWERED TO EXCEED COMMUNITY MEMBERS’ EXPECTATIONS AND 


BECOME LEADERS
­
“Some people in small communities expect certain youth to be leaders because of their last 
name and certain youth not to become leaders because of their last name,” says Doreen 
Hauser-Lindstrom, an agent for the Washington State University Cooperative Extension 
4-H program. “The Bridging the Gap program brings out the leader in all youth who get 
involved by building up their skills and letting them excel in whatever their talents are.” 

challenges 
• DIFFICULT TO GAIN COMMUNITY SUPPORT FOR PROGRAMS OR INITIATIVES WITHOUT 

FUNDING OR QUICK RESULTS 
Many people were hesitant to get involved with the program efforts, especially since the 
program did not provide any funding, only training and technical assistance. “People want 
to be a part of something growing, exciting and good. It took some finances, skills and 
resources to get people interested and the ball rolling,” says Doreen Hauser-Lindstrom, an 
agent for the Washington State University Cooperative Extension 4-H program. To over­
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come this initial obstacle, the Bridging the Gap committee emphasized the value of the 
training and how the program's effort could attract funding to the community. 

recommended resources 
Youth Development in the Context of Isolation: Challenges and Opportunities by Roger Rennekamp, 
Hartley Hobson and Kristen Spangler, 1999. 

Resources for Youth and Community Development in Isolated Communities: Stories from Ten Communities 
by Hartley Hobson and Kristen Spangler, 1999. 

Both available through Innovation Center for Community and Youth Development, a division of 
National 4-H Council, 7100 Connecticut Avenue, Chevy Chase, MD 20815-4999, (301) 961-2800, 
www.fourhcouncil.edu/cyd 

contact information 
Doreen Hauser-Lindstrom, 4-H Youth, Family and Community Extension Agent 
Washtucna 4-H Bridging the Gap of Isolation 
Washington State University Cooperative Extension System 
P.O. Box 399 
Davenport, WA 99122 
(509) 725-4171 
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SNAPSHOT 6 

anan elementelement ofof anan after-schoolafter-school andand summersummer programprogram
­

City of Decatur Recreation & Community Services Department: The 3:00 Project 
based in Decatur, Georgia serving the suburban area with a population of 17,414 

agesI 
I
I
I 

focus on 0ut-I 
of-school timeI 

I 

times programsI
offeredI 

I 

mainI 
activitiesI 

I 

frequency ofI
usingI 

service-learningI 

community-basedI
organization'sI 

missionI 

11 t0 14 

 

75% – 100% 

 

after school,
 
school holidays
 

and summer 


 
day-long to
 

several week-
 
long projects
 
with gardens,
 
elderly, youth
 
shelters, etc. 

I 
monthly and
 

weekly 

I 
parks and
 

recreation and
 
community
 

service 


 

CBO City of Decatur Recreation & Community Services Department 

CBO MISSION To work with the City of Decatur to meet the needs of the 
community while serving all with respect and integrity. 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1995 

YOUTH INVOLVED during school year: 60 
during summer: 240 

STAFF SIZE two full-time and four to five part-time during school year; 
seven to eight full-time during summer 

ANNUAL BUDGET about $17,000 for after-school programming; about $55,000 for 
summer programming 

FUNDING SOURCES city government, statewide The 3:00 Project, fees from participants, 
21st Century Community Learning Centers 

service activitiesI learning objectivesI reflection activitiesI 
I 
 
 

• work with elderly
 • teamwork, communication skills
 • presentations
 
and AIDS patients
 
 
 


 • awareness of various
 • journal writing 
• work with a children's shelter
 social issues
 


 
 
• environmental projects • impact on individual
 

on the community 
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INCLUDING YOUTH VOICE AND LEADERSHIP 
• youth choose which projects to participate in and plan the logistics within a 


designated theme
 

FOSTERING CIVIC RESPONSIBILITY 
• personal commitment to service and the community 

EVALUATING THE PROGRAM AND ACTIVITIES 
• outcomes-based evaluation (including youth, parent, staff , teacher, principal and 


advisory council member surveys) completed by an outside evaluator (see Measurable 

Program Impacts)
 

BUILDING PARTNERSHIPS BETWEEN GROUPS 
• middle school, Georgia School-Age Child Care Alliance, 21st Century Community Learning 


Center, community garden group, families of participants, community volunteers
 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• adult-youth ratio of 1:12 
• positive peer relationships through teamwork 
• exposure to community members 

PROVIDING AN ACCESSIBLE PLACE AND TIME FOR ACTIVITIES 
• Facilities – Renfroe Middle School’s gym, cafeteria and some classrooms 
• Schedule – during after-school and summer program Monday through Friday 
• Youth time commitment – by semester or by session during the summer 

how it works 
The 3:00 Project is a statewide after-school program created by the Georgia School Age Care 
Alliance (GSACA) with funds from the state assembly. The program is currently used at 26 school 
sites, administered through schools or parks and recreation departments with funding, training 
and technical assistance, and evaluation provided by GSACA. The program’s curriculum focuses on 
four areas: (1) service learning, (2) academic enrichment, (3) communication strategies, (4) social­
ization/recreation. Each site’s activities vary slightly due to youths’ needs and accessible resources. 

The Decatur Recreation and Community Services Department has operated a program site in part­
nership with a 21st Century Community Learning Center (21st CCLC) since 1996. The 21st CCLC, 
funded through the U.S. Department of Education, operates the academic enrichment and commu­
nication strategies programs (primarily tutoring), while the city’s recreation department offers the 
service learning and socialization/recreation programs. 

During the school year the program operates Monday through Friday from 2:45 p.m. to 6 p.m. 
Once a month youth can choose to work on a service-learning project, which could last one after­
noon or two weeks. In the summer, the program operates in two-week sessions all day Monday 
through Friday and youth usually work in teams on a service-learning project once a week. When 
youth are not involved in service-learning, they are either engaged in recreational activities or 
attending tutoring sessions at the 21st CCLC. 

The service-learning projects vary and have included community garden projects, visiting with a 
children’s shelter, and creating bike safety brochures. Typically staff plan the projects according to 
a theme, such as homelessness or environmental issues, and follow a curriculum designed by 
GSACA for service-learning activities (see recommended resources). 

measurable program impacts 
SERVICE 

• More than 70% of parents, teachers, principals, staff and advisory council members 

report that youth participants are making a difference in their community through 

volunteer work.
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• 40% of 19 youth surveyed report they like doing volunteer work in the community 
• 50% report they will volunteer in the future; and 28% report they are making a 


contribution to the community.
 
LEARNING 

• (learning through academic enrichment activities is evaluated, not through service-learning) 

program impacts beyond the numbers 
“It is important to get the best people you can to work for you and to work with them as much as possible.” 
– Lisa Shaw, program supervisor 

what makes this program effective 
• COOPERATION IN PLANNING AND DESIGN WITH OTHER PROGRAMS 

By working with a 21st Century Community Learning Center at the same middle school, 
the youth participating in The 3:00 Project not only receive tutoring at the same site, but 
also are provided with a bus ride home. These benefits satisfy the youth, as well as the 
parents of participants, says Lisa Shaw, The 3:00 Project program supervisor. 

challenges 
• TRYING TO INVOLVE FAMILIES MORE IN PROGRAMMING 

The program currently holds family gatherings four times a year that allow family members 
to participate in a meal prepared by the youth or some other demonstration of what they 
have learned. However, staff would like to see more continual involvement from families. 
Working toward this, the program is in the process of establishing a Parent Advisory 
Council to give parents more voice and investment in the program, says Program Supervi­
sor Lisa Shaw. 

recommended resources 
It’s About Time: The 3:00 Project Operations Manual by Susan Sutton; It’s About Learning: The 3:00 
Project Curriculum by J. Mercedes Smith; and It’s About Doing: Activity Plans for The 3:00 Project 
Curriculum by J. Mercedes Smith, 1999. Available through the Georgia School Age Care Association, 
246 Sycamore Street, Suite 252, Decatur, GA 30030, (404) 373-7414, gsaca@aol.com. 

Agencies + Schools = Service-Learning - A Training Toolbox by The Points of Light Foundation, 1996. 
Available through the Points of Light Foundation, 1400 Eye Street, NW Suite 800, Washington, DC 
20005, (202) 729-8000, youth@pointsoflight.org. 

National School-Age Care Alliance, 1137 Washington Street, Boston, MA 02142. (617) 298-5012 
www.nsaca.org 

contact information 
Lisa Shaw, Program Supervisor 
The 3:00 Project 
City of Decatur Recreation & Community Services Department 
231 Sycamore Street 
Decatur, GA 30030 
(404) 378-1082 
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SNAPSHOT 7 

youthyouth leadershipleadership campscamps andand clubsclubs 

Ohio-West Virginia YMCA 
based in St. George, West Virginia serving Ohio and West Virginia with a population of 14 million 

agesI 
I
I
I 

focus on 0ut-I 
of-school timeI 

I 

times programsI
offeredI 

I 

mainI 
activitiesI 

I 

frequency ofI
usingI 

service-learningI 

community-basedI
organization'sI 

missionI 

7 t0 18 

 

50% – 75% 

 

during school,
 
after school,
 

weekends and
 
summer 


 
building youth
 
leadership skills
 

to increase
 
their civic
 

participation 

I 
varies from
 
week-long
 
camps to
 

on-going clubs 

I 
youth
 

development 

CBO Ohio-West Virginia YMCA 

CBO MISSION To help youth achieve their full potential. “We seek to help youth 
develop leadership and citizenship skills for a lifelong commitment 
to service through character-building programs for all that strengthen 
spirit, mind and body.” 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1920’s 

YOUTH INVOLVED 9,000 (annually) 

STAFF SIZE 9 and 275 volunteers serving as board members, advisors, etc. 

ANNUAL BUDGET $900,000 

FUNDING SOURCES foundations, contributions, grants and fees paid by youth or on 
behalf of youth from various sponsors 

service activitiesI learning objectivesI reflection activitiesI 
I 
 
 

• community organizing
 • government processes,
 • discussion after events
 

 civic participation
 
 

• community educating
 
 • journal writing
 
on social issues
 • understanding of personal
 
 


 efficacy, self-confidence
 • group reflection activities
 
• contributing legislation 
 
 planned by youth 

proposals • public speaking, teamwork 
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INCLUDING YOUTH VOICE AND LEADERSHIP 
• youth initiate, identify, plan projects 
• youth leadership activities/skill building 

FOSTERING CIVIC RESPONSIBILITY 
• understanding of democratic society and the roles and responsibilities of government and 

citizens; personal commitment to service and the community 

EVALUATING THE PROGRAM AND ACTIVITIES 
• outcomes-based and process evaluation (on impact on youth and communities; youth 

satisfaction; how to improve programs) completed by youth and staff (see Measurable 
Program Impacts) 

BUILDING PARTNERSHIPS BETWEEN GROUPS 
• schools, businesses, chambers of commerce, state departments of education, local 

service and community groups, local-state-federal government, human service 
organizations, YMCAs 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• positive peer relationships through teamwork; exposure to community members 

PROVIDING AN ACCESSIBLE PLACE AND TIME FOR ACTIVITIES 
• Facilities – Most residential camps and some events take place at the YMCA’s 42-acre Camp 

Horseshoe facility (surrounded by over 100,000 acres of U.S. Forrest Service land that can 
be used) in the Monongahela National Forest, in West Virginia, and the soon to be open 
700-acre facility at Cave Lake in Ohio. Local Hi-Ys meet in classrooms, community halls, 
city council chambers and other local sites. 

• Schedule – varies according to activity 
• Youth time commitment – varies from one-week camp to ongoing club involvement 

how it works 
This YMCA coordinates several activities aiming to engage youth in service, leadership, and civic 
participation, as described below: 

HI-Y CLUBS 
About 100 of these service-learning leadership clubs exist throughout the two states, 
engaging middle school and high school youth in activities after school, on weekends and 
in the summer. Teachers and community members volunteer to guide the clubs, each varying 
in size, service projects and budget. In Richwood, West Virginia, the mayor serves as the 
advisor of the club and meetings take place in the council chambers. In Hillsboro, Ohio, 
the Hi-Y Club has completed a food drive for the needy and a landscaping project in a 
neighborhood park, guided by their advisor, who is an employee from the nearby General 
Electric operation. The YMCA also serves as National HI-Y Resource Center helping commu­
nities across the nation offer HI-Y to their youth. 

SUMMER CAMPS 
Four week-long service-learning camps are offered. Two camps bring together youth for 
training on servant leadership and helps them plan and participate in service-learning 
projects. One of these camps targets middle and junior high students and the other is for 
high school students. Another high school camp targets Hi-Y Club members, bringing them 
together to increase their skills in leadership, running effective youth clubs, and engaging 
others in service. The fourth camp, the Free Enterprise Camp, offers high school students 
training in three areas: service, enterprise (or business), and leadership. 
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YOUTH IN GOVERNMENT 
High school youth select, research and get involved in service activities related to a social 
issue. Then they write legislative proposals to their state officials addressing the issue. Youth 
come together to present their proposals before a youth governor, who works with elected 
youth to select several proposals to submit to the actual state governor. 

UNITED NATIONS ASSEMBLIES 
Junior high and high school students select a nation and a world issue facing the nation. 
After months of research, youth come together in mock United Nation Assemblies represent­
ing their selected country to discuss world issues. 

Regardless of the activity, the Ohio-West Virginia YMCA tries to engage youth in experiences that 
help them realize their leadership potential, teaches them to be responsible citizens and provides 
them with skills and tools to take action to improve their homes, schools and communities. “We 
try to get kids to stop and think about the world around them and what they think would make it 
better,” says David King, executive director. “We help them create a response to make their vision 
happen and then we look at what they learned from the process.” The YMCA emphasizes residen­
tial camps and other events that bring youth from various communities together to create their 
own temporary community. Exposing youth to people from other regions helps them see beyond 
the limits of their own communities, schools and cliques. “After camp, we send back youth who 
look beyond their peer network to find connections to strengthen their communities,” says King. 

Many of the YMCA’s programs involve partnerships between schools, youth groups and communi­
ties, and look very different in each setting. The YMCA offers organizational structure, helps recruit 
adult volunteers to guide activities, and provides training materials and ongoing support to com­
munities that start a program. To increase schools’ support of YMCA programming, the West 
Virginia Department of Education is helping the YMCA match state education goals and objectives 
to some of its activities. The department also sends two youth from each school-based Learn and 
Serve America program in the state to the YMCA’s summer service-leadership camp. “After these 
camps, youth go back home excited and prepared for service-learning, and they help others get 
motivated for it,” says King. “They are not looking at service-learning as just a class in school or a 
project, but as part of what their community needs to improve.” 

measurable program impacts 
• 3,706 teens are involved with 108 local HI-Y Clubs 
• 300 teens are involved in mock United Nations Assemblies 
• more than 700 teens serve in Youth in Government with over 100 pieces of West Virginia 

and Ohio law originated as ideas and proposals created by youth participating in the Youth 
in Government program 

program impacts beyond the numbers 
(adapted from HI-Y Leadership Center promotional materials) 

“The sense of empowerment is amazing. I came out of Youth in Government on fire. I can conquer the 
world. We go home and get others involved. I know I can make a difference.” 
– Youth in Government high school student 

“Hi-Y has helped me become more of an asset to my city. My school, especially my HI-Y, seems to have 
bonded together around the idea of helping others, and even my family seems a little closer as an indirect 
result of my treating them a little better.” 
– HI-Y high school student 
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what makes this program effective 
• YOUTH OWN THE PROGRAMS 

“The youth have the freedom to create and to do things and even to make mistakes,” says 
Executive Director David King. 

• YOUTH ARE VIEWED AS RESOURCES, NOT AS PEOPLE WHO NEED TO BE ENTERTAINED 
OR SERVED 
“The adults and organizations we work with really see the youth the same as any other 
people, full of ideas and potential,” says King. 

challenges 
• THE ABSENCE OF A SCHOOL AND COMMUNITY CLIMATE THAT FOSTERS CIVIC 


PARTICIPATION AMONG YOUTH
­
“Our biggest roadblock is the retreat by public education from the concept of preparing 
youth to be good citizens and running away from engaging students in service,” says David 
King, executive director. “Trying to recruit teachers and parents to participate in service-
learning activities in this climate is very difficult, except for those who can see that educa­
tion is about more than academic subjects.” King hopes this climate will change as more 
youth become involved in service and civic participation, leading schools and adults to 
respond to their interests and needs. 

• PERCEPTION THAT ORGANIZATIONS NEED TO CREATE NEW PROGRAMS AND STRATEGIES 
TO ADDRESS YOUTH ISSUES 
“You hear people talking about needing to create new and ‘cutting edge’ programs. It is 
hard to get people to look at what might already be working,” says King. The Ohio-West 
Virginia YMCA documents its successes and its positive impacts on youth and communities 
to garner support for its work. This YMCA also uses its former and current participants to 
be spokes-people for its benefits to youth. 

recommended resources 
Healthy Communities; Healthy Youth pamphlet by Dr. Dale Blyth; and The Troubled Journey: A Profile 
of American Youth by Dr. Peter L. Benson. Both available through the Search Institute, 700 South 
Third Street, Suite 210, Minneapolis, MN 55415, (800) 888-7828, www.search-institute.org 

A Nation of Spectators: How Civic Disengagement Weakens America and What We Can Do About It by 
National Commission on Civic Renewal. Available through the National Commission on Civic 
Renewal, (301) 405-2790, www.pauf.umd.edu/covocrenewal. 

Youth Service America, 1101 15th Street, NW Suite 2001, Washington, DC 20005. (202) 296-2992, 
www.ysa.org 

contact information 
David King, Executive Director 
YMCA of Ohio-West Virginia 
Hi-Y Leadership Center 
Rt. 2 Box 138 
St. George, WV 26287 
(304) 478-2481 
hiymail@hiyleads.org 
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SNAPSHOT 8 

apprenticeshipapprenticeship andand activistactivist trainingtraining 

East Bay Institute for Urban Arts: The Pathways Project 
based in Oakland, California serving the urban area with a population of 375,000 

agesI
I
I
I 

focus on 0ut-I 
of-school timeI 

I 

times programsI 
offeredI 

I 

mainI 
activitiesI 

I 

frequency ofI 
usingI

service-learningI 

community-basedI 
organization'sI

missionI 

15 t0 20
 
and
 

21-29 


 
75% – 100% 


 
during school,
 
after school,
 
weekends
 

and summer 


 
community arts
 
projects in visual
 

arts, drama,
 
music and other
 
mediums that
 
educate others
 
about a social
 

issue, from
 
environmental
 

justice to
 
human rights 

I 
three times a
 
week during
 

the school year
 

 

five times a
 
week during
 
the summer 

I 
community arts
 
and education 

CBO East Bay Institute for Urban Arts 

CBO MISSION To serve youth and adults from across the social and economic 
spectrum with classes, apprenticeships, residencies, events and 
commissions through a community-based visual and performing 
arts school. 

YEAR PROGRAM STARTED 
USING SERVICE-LEARNING 1994 

YOUTH INVOLVED 30 in after-school program and 50 in summer program 

STAFF SIZE 30 seasonally 

ANNUAL BUDGET $250,000 

FUNDING SOURCES Oakland Fund for Children and Youth, city government, fund-
raising, fee-for-service contracts, artwork sales, state government, 
National Endowment for the Arts, foundations 

service activitiesI learning objectivesI reflection activitiesI 
I 
 
 

• community organizing
 • develop art skills and ability
 • portfolios with samples
 

 

• environmental justice work
 

 

to express oneself
 

 

• increase social consciousness,
 

of art work, resume and
 
artist's statement
 


 
• human rights awareness/
 

community educating 
awareness of community issues,
 

advocacy methods
 

 

• journal writing
 

 

• group discussion 
• dedication, determination
 

and self-discipline 
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INCLUDING YOUTH VOICE AND LEADERSHIP 
• youth in decision-making roles 
• youth initiate, identify, and plan projects within a designated theme 
• youth leadership activities/skill building 

FOSTERING CIVIC RESPONSIBILITY 
• understanding of democratic society and the roles and responsibilities of government 

and citizens 
• understanding the individual’s ability to impact the community 
• personal commitment to service and the community 

EVALUATING THE PROGRAM AND ACTIVITIES 
• outcomes-based evaluation (including impact on youth and community; youth 


satisfaction) completed by staff for funders
 

BUILDING PARTNERSHIPS BETWEEN GROUPS 
• high schools, families, colleges, city’s cultural arts division, community-based organizations 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
• adult-youth ratio is 1:8
 
• one-on-one opportunities between youth and adults
 
• exposure to community members 
• positive peer relationships through teamwork 

PROVIDING AN ACCESSIBLE PLACE AND TIME FOR ACTIVITIES 
• Facilities – East Bay Institute for Urban Arts office space, art studio, and performance space 
• Schedule – three days a week during school year and some Saturdays; five days a week in 

the summer 
• Youth time commitment – by semester during school year; for six weeks during summer 

how it works 
The Pathways Project has four main components: 

• Images Creating Unity, an after-school program 
• Careers in Art Apprenticeship Program, a summer class 
• Arts in Action, a 20-week art residency program at a local high school 
• A Masters of Arts program in Curriculum Development is being established with Hayward 

State University School of Education. 

Each of these programs use the C.R.A.F.T. approach to community arts, which resembles elements 
of service-learning: 

• CONTACT: team building and developing communication skills 
• RESEARCH: investigate issues and meet with community members and groups 
• ACTION: making and working on the art projects 
• FOLLOW-THROUGH: plan and carry out the distribution or public outreach of the art projects 
• TEACHING: youth are encouraged to act as mentors to peers and lead workshops 

and discussions 

Two of the programs engage youth in service-learning during out-of-school time and are 
described below. 

IMAGES CREATING UNITY 
About 30 youth meet three times a week after school at the Urban Arts space, for a total of 
twenty hours a week, to attend workshops and create public artworks, such as a mural, 
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performance, or publication. The program makes these works of art available to community 
groups for educating, organizing and fund-raising, and sells them to the community. Youth 
must apply and be interviewed for the program, and are divided into teams according to 
their interest in art mediums, ranging from visual arts to drama to music. For the twenty-
week program, youth work on developing their skills as an artist with the assistance of 
faculty members and community artists that volunteer to be mentors. Once a month, youth 
meet on Saturday for a field trip to a local artist’s studio or another site of interest. Youth 
also work with community groups and faculty to increase their knowledge of a social issue 
designated by the institute for the year’s Pathways programs. Former issues have been 
environmental justice and human rights. Guest lecturers teach youth about the local 
impacts of the issues, how art can be used as an advocacy tool and methods to create 
social change. 

CAREERS IN ART APPRENTICESHIP PROGRAM 
Between 20 and 50 students meet five days a week for six-weeks during the summer to create 
an art-based project addressing a designated social issue. Youth apply and interview for 
positions in the program and are paid an hourly wage. Youth receive similar training and 
education as the after-school program, as well as work with adult artists who mentor them. 

program impacts beyond the numbers 
(from an Urban Arts Spring 2000 newsletter article written by Eric Haber, Mentor Coordinator) 

“My mentor has opened doors for me that I didn’t know existed - inside of me. She saw the potential in me 
to be whatever it is I want to be.” 
– Alexis Smith, Images Creating Unity visual arts student 

“I was most impressed by my mentee’s ability to be open and honest. This has been an eye-opening and 
inspirational experience for me.” 
– Erica Hartono, Images Creating Unity mentor 

what makes this program effective 
• MULTI-GENERATIONAL APPROACH BENEFITS ALL PARTICIPANTS’ EXPERIENCE 

“It is important that we don’t alienate ourselves as adults in our desire to provide youth 
development,” says co-founder and faculty member Mat Schwarzman. “We treat the youth 
as colleagues rather than clients.” High school youth, college students, adult mentors, 
young adult and other adult staff all work together and share program responsibilities. 

• PROGRAM OFFERS AN EXCHANGE OF CONCRETE BENEFITS BETWEEN YOUTH, THE 
ORGANIZATION AND THE COMMUNITY 
“We don’t ask them to sacrifice themselves at an altar. They need to know that what they 
do with us they can take to the bank, whether it is academic credit, employment connec­
tions, college support, special scholarships, or art skills,” says Schwarzman. Not only do the 
youth benefit, but the organizations Urban Arts partners will gain new ideas, energy and 
community support from the youth programs. Also, community needs for public education 
and awareness of social issues are met through the artworks produced and active participa­
tion of community members, from youth to adults. 

challenges 
• DIFFICULT TO RETAIN YOUTH IN THE ENTIRE AFTER-SCHOOL PROGRAM 

The after-school program typically loses a significant number of youth throughout the 
20-week session. Some youth overextend themselves with extracurricular activities, while 
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others find the program’s structure and high expectations too cumbersome on top of a full 
load of schoolwork, says co-founder and faculty member Mat Schwarzman. To overcome 
this obstacle, staff may offer an introductory semester of ten weeks during which time 
youth must demonstrate their commitment to continue for the next ten weeks. In this 
way, the program could still expose the same number of youth to the program, while 
retaining its high standards for motivated students. 

recommended resources 
Arts in Action LISTEN: A Curriculum Guide by Juana Alicia, Mat Schwarzman and The East Bay 
Institute for Urban Arts, 1999. Available through contact information listed below. 

contact information 
Selina Griffith, Executive Director 
East Bay Institute for Urban Arts 
420 Fortieth Street, Suite 2 
Oakland, CA 94609 
(510) 652-5300 
info@urbanarts.org 
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CHAPTER 5 

findingsfindings andand recommendationsrecommendations 

summary of findings 
Community-based organizations can and are making valuable contributions to our youth and our 
communities. The organizations and the programs profiled in this study demonstrate this. These 
organizations transform out-of-school time risks into opportunities, while filling the needs of 
working families and youth alone in the non-school hours. These organizations engage youth in 
service-learning activities which are mutually beneficial for the youth involved and the communi­
ties served. 

The types of community-based organizations making these contributions through service-learning 
activities in the non-school hours are mostly nonprofit organizations. These organizations, from 
conservation corps to children’s museums to youth development centers, incorporate service-learn­
ing for youth into their goals. Some local government agencies and faith-based groups also adapt 
their goals to engage youth. 

These community-based organizations use service-learning as a strategy in varying ways. Some pro­
grams plan service-learning activities monthly, in addition to their recreational, academic enrich­
ment and other activities. Others use service-learning practices to enhance the youth volunteer 
components of their programs. Some programs adopt a service-learning philosophy that guides 
program design, staff management, daily implementation practices and most program activities. 

Based on the programs analyzed, community-based organizations use nine practices to guide their 
efforts to success. These practices, documented in service-learning and out-of-school time research 
and identified as successful in the field by the programs profiled, are: serving a community need; 
identifying and fostering intentional learning objectives; creating structured opportunities for 
reflection; including youth voice and leadership; fostering civic responsibility; evaluating the pro­
gram and activities; building partnerships between youth, parents, schools, and community, as 
appropriate; fostering positive human relationships; and providing accessible times and places 
for activities. 

recommendations 
Given the successes of the programs included in this study, more community-based organizations 
should consider using service-learning as a strategy during out-of-school time. By creating such 
programs and activities, communities and youth will benefit. The path for more community-based 
organizations to engage youth and communities through this strategy has already been charted. 
Organizations can apply the lessons learned and successful practices accumulated by the programs 
profiled in this study to guide their own local efforts. 

The following are recommendations to support youth and communities helping each other 
through service-learning during non-school hours: 

RECONSIDER RESOURCES AND SUPPORT FOR EXISTING YOUTH PROGRAMS, TO EFFECTIVELY 
INTEGRATE SERVICE-LEARNING, AS WELL AS OTHER OUT-OF-SCHOOL TIME STRATEGIES, FOR A 
MORE HOLISTIC APPROACH TO YOUTH PROGRAMMING. 
Service-learning should not be viewed as another type of youth program, but rather as an addition 
to the many strategies that programs can utilize to engage youth. Programs, and resources for 
them, should unify under their mission to engage youth, rather than separate from each other 
according to the type of strategy used, whether it be prevention, youth development or academic 
enrichment. As Karen Pittman states, “Before we go overboard in the prolification of specialized 
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programs that promote one type of participation over another, we should pause, take a deep 
breath, and ask every young person what they care about, what they think they could do about it, 
and what they need to make a difference.” Pittman warns against repeating the inefficiencies that 
occurred in the youth prevention field, when funding and information for violence, drug and 
pregnancy prevention programs were treated independently (1996). 

INTEGRATE AND INCREASE RESOURCES FOR COMMUNITY-BASED ORGANIZATIONS INVOLVED IN 
SERVICE-LEARNING BOTH DURING OUT-OF-SCHOOL TIME AND DURING THE SCHOOL DAY. 
Currently most research and publications on service-learning focus on school-based programs and 
activities. Few studies examine the impacts of community-based service-learning, in comparison to 
those analyzing school-based efforts. Most curriculum, training guides, and implementation manu­
als are written for teachers or school staff, even though in many cases staff from community-based 
organizations (from national service programs to youth development agencies) implement service-
learning activities both in school-based and community-based programs. Many community-based 
programs must adapt these materials to their needs. Community-based organizations need research 
and resources, from program guides to outreach materials to funding processes, that address the 
characteristics that distinguish them from school-based programs. 

Of the community-based programs profiled, most partner with schools and 65% offer service-learn­
ing activities during the school day, as well as during out-of-school time. Yet, many funding 
sources and information resources fail to recognize and support community-based organizations’ 
roles in both contexts. Most service-learning funding for school-based programs remains in the 
hands of the schools, despite the costs community-based organizations incur from providing staff 
time, training, transportation and curriculum to school-based activities. In addition, many funding 
sources provide more funds for school-based service-learning programs, such as the Corporation for 
National Service’s Learn and Serve America program which awards community-based program’s 
less than 15% of its budgeted funds. 

Many community-based organizations also experience a lack of acknowledgment, and consequent­
ly resources, from their partnerships in school-based service-learning. For example, service-learning 
requirements are often designed and implemented without adequate consultation with communi­
ty-based organizations. In many instances, partnerships between schools and community-based 
organizations are based on unequal leverage and are more for the sake of appearing inclusive than 
actually working together. National Collaboration for Youth recommends providing incentives for 
“holistic youth development through truly collaborative partnerships between community-based 
organizations and local education agencies” (1999). 

For service-learning to be enhanced, both within school-based and community-based programs, 
the significant role of community-based organizations needs to be recognized through further 
research, supported by more equitable funding and resources, and addressed in collaborations 
with schools. 

CREATE MORE FUNDING OPPORTUNITIES FOR OUT-OF-SCHOOL TIME PROGRAMS, WITH 
SERVICE-LEARNING AS A POSSIBLE STRATEGY. 
As the National Collaboration for Youth states, “There is a need in communities nation-wide for a 
major expansion of community-based services that promote positive youth development” (1999). 
This national organization encourages government efforts to support positive youth programs as a 
“front-end investment in youth which will eventually lower public expenditures for incarceration, 
social support, and welfare payments” (1999). Whether motivated to reduce the risks associated 
with unstructured out-of-school time or to fill working families’ need for more programs during 
non-school hours, government, foundations and communities need to leverage more funds for 
community-based youth programs. Federal agencies can examine how current out-of-school time 
programs, such as 21st Century Community Learning Centers, can utilize school-based service-
learning. Agencies should also consider integrating various youth programs for more holistic and 
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efficient outcomes on the community-based organized and local level. As the Carnegie Council on 
Adolescents states, “The time has come to recognize community organizations committed to 
youth. While the potential of community organizations to promote youth development is enor­
mous, they have been largely neglected in public debate and policy formation” (1994). Foundations 
can investigate how resources can be pooled for research, capacity-building and funding of out-of­
school initiatives. Communities and states can explore adding youth programs as a line item to 
their budgets. Overall, more funds and resources are needed to ensure that youth and communities 
develop in positive ways. 
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APPENDIX A 

successfulsuccessful practicespractices checklistchecklist 
FOR COMMUNITY-BASED SERVICE-LEARNING DURING OUT-OF-SCHOOL TIME 

Nine profiled community-based organizations and youth, ages 5 to 18, used these practices to com­
bine service and learning successfully after school, on weekends and during summers. Each prac­
tice is also supported by at least one national organization. 

SERVING A COMMUNITY NEED 
1. National and Community Service Act of 1993 
2.	 Alliance for Service Learning in Education Reform’s Standards of Quality for School-Based and 

Community-Based Service Learning, March 1995 
3.	 Principles of Good Practice for Combining Service and Learning, A Special Wingspread Report, Johnson 

Foundation, 1989 
4. Service Learning 2000 Center’s “Seven Elements of High Quality Service Learning,” 1998 
5. National Youth Leadership Council's Essential Elements of Effective Service-Learning, 1998 
6. Points of Light Foundation’s “Critical Elements of Service-Learning,” 1996 
7. National Dropout Prevention Center’s Pocket Guide to Service-Learning, 1992 
8.	 U.S. Department of Education’s National Center for Educational Statistics’s “Service-Learning and 

Community Service in K-12 Public Schools,” 1999 

IDENTIFYING AND FOSTERING INTENTIONAL LEARNING OBJECTIVES 
1. National and Community Service Act of 1993 
2. ASLER’s Standards of Quality for School-Based and Community-Based Service Learning, March 1995 
3. Johnson Foundation’s Wingspread Report, 1989 
4. Service Learning 2000 Center’s “Seven Elements of High Quality Service Learning,” 1998 
5. NYLC’s Essential Elements of Effective Service-Learning, 1998 
6. POL Foundation’s “Critical Elements of Service-Learning,” 1996 
7. National Dropout Prevention Center’s Pocket Guide to Service-Learning, 1992 
8. U.S. Department of Education’s “Service-Learning and Community Service in K-12 Public Schools,” 1999 

CREATING STRUCTURED OPPORTUNITIES FOR REFLECTION 
1. National and Community Service Act of 1993 
2. ASLER’s Standards of Quality for School-Based and Community-Based Service Learning, March 1995 
3. Johnson Foundation’s Wingspread Report, 1989 
4. Service Learning 2000 Center’s “Seven Elements of High Quality Service Learning,” 1998 
5. NYLC’s Essential Elements of Effective Service-Learning, 1998 
6. POL Foundation’s “Critical Elements of Service-Learning,” 1996 
7. National Dropout Prevention Center’s Pocket Guide to Service-Learning, 1992 
8. U.S. Department of Education’s “Service-Learning and Community Service in K-12 Public Schools,” 1999. 

INCLUDING YOUTH VOICE AND LEADERSHIP 
1. ASLER’s Standards of Quality for School-Based and Community-Based Service Learning, March 1995 
2. Service Learning 2000 Center’s “Seven Elements of High Quality Service Learning,” 1998 
3. NYLC’s Essential Elements of Effective Service-Learning, 1998 
4. POL Foundation’s “Critical Elements of Service-Learning,” 1996 
5. National Dropout Prevention Center’s Pocket Guide to Service-Learning, 1992 

FOSTERING CIVIC RESPONSIBILITY 
1. National and Community Service Act of 1993 
2. Service Learning 2000 Center’s “Seven Elements of High Quality Service Learning,” 1998 

EVALUATING THE PROGRAM AND ACTIVITIES 
1. ASLER’s Standards of Quality for School-Based and Community-Based Service Learning, March 1995 
2. Wingspread Report, 1989 
3. Service Learning 2000 Center’s “Seven Elements of High Quality Service Learning,” 1998 
4. NYLC’s Essential Elements of Effective Service-Learning, 1998 
5. POL Foundation’s “Critical Elements of Service-Learning,” 1996 
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BUILDING PARTNERSHIPS BETWEEN YOUTH, STAFF, PARENTS, SCHOOLS, AND 
COMMUNITY, AS APPROPRIATE 
1.	 National Institute on Out-of-School Time’s “Quality Measures” in Making an Impact on Out-of-School 


Time: A Guide for Corporation for National Service Programs, 2000
 
2.	 National and Community Service Act of 1993
 
3.	 ASLER’s Standards of Quality for School-Based and Community-Based Service Learning, 

March 1995 
4.	 Wingspread Report, 1989
 
5.	 Service Learning 2000 Center’s “Seven Elements of High Quality Service Learning,” 1998
 
6.	 NYLC’s Essential Elements of Effective Service-Learning, 1998
 

FOSTERING POSITIVE HUMAN RELATIONSHIPS 
1.	 National Institute on Out-of-School Time’s “Quality Measures,” 2000
 

CREATING ACCESSIBLE PLACES AND TIMES FOR ACTIVITIES 
1.	 National Institute on Out-of-School Time’s “Quality Measures,” 2000 
2.	 Wingspread Report, 1989 
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