Preface

LEARNS Literacy Assessment Profile (L.L.A.P.) was developed for the America
Reads initiative by Judith Gold, Program Director for the LEARNS Partners at Bank
Street College of Education, in collaboration with Lance Potter, Director of Program
Evaluation at the Corporation for National Service.
L.L.A.P. has been informed by and adapted from other existing early literacy publica-
tions and assessments:
* The Elementary Literacy Profile: A New York State Pilot Assessment developed by
Beverly Falk at the National Center for Restructuring Education, Schools, and
Teaching, at Teacher’s College, Columbia University.

* The “First Steps” Developmental Continuums of the Education Department of
Western Australia.

* The National Research Council’s “Preventing Reading Difficulties in Young
Children.”

* The work of Gay Su Pinnell and Irene C. Fountas in “Guided Reading: Good First
Teaching for All Children.”

Peggy McNamara and Helen Freidus, co-directors of the Bank Street College Reading
and Literacy Program, provided valuable input throughout the development of L.L.A.P.
Their expertise and insight are acknowledged with deep appreciation.

Special thanks to Clarissa Wilder of BSC for her role in the conceptualizing, research-
ing, and editing of L.L.A.P., to Elise Goldman of BSC for writing the record keeping sec-
tion, and to Leslie Haynes of NWREL for her unending attention to detail and innovative
thinking.

LEARNS (Linking Education and America Reads through National Service)

A partnership of Northwest Regional Educational Laboratory, (800) 361-7890, and Bank Street College of Education, (800) 930-5664.
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Who Should
Use L.L.A.P.?

There is enormous variety in
the program models used
within the America Reads
initiative. Different pro-
grams have different goals.
No single form of evidence
is ideal for measuring the
outcomes of all programs.
L.L.A.P. has been designed
to be most effective for pro-
grams that are engaged in
one-on-one tutoring in
reading instruction.
Programs in which tutors
work with individual stu-
dents from 30 to 60 min-
utes or more per week and
have some flexibility in
designing their tutoring ses-
sions will find this tool tai-
lored to their assessment
needs.

The decision about
whether or not to use
L.L.A.P. will be made by
individual programs. We
suggest that you examine
the materials to discover
which components of the
system will support your
program. The assessment
form itself is a valuable
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. Introduction

v Supporting literacy development through national
service is challenging and important work. L.L.A.P.
is a student assessment system that has been designed to
. improve your ability to deliver high quality literacy pro-
grams to students. It will enable you to assess your students’
: literacy understanding, set appropriate instructional goals,
and evaluate the effectiveness of your work together.
Effective assessment shows a child’s strengths as well as
areas that need additional support. Using L.L.A.P. will
: allow tutors to see how assessment can give them rich infor-
mation about what their children are understanding about
: reading and writing. In addition, tutors will come to under-
: stand how assessment informs instruction, enabling them
to design sessions that meet the specific needs of individual
children.
L.L.A.P. will facilitate your ability to:
* Identify and implement the multiple skills and strate-
gies that children need to become successful readers

and writers.
* Assess children’s literacy progress over time.

* Provide a system through which you will be able to
record and analyze data needed for program evaluation.

Current research demonstrates that children need a
wide range of literacy skills and strategies to become com-
: petent readers and writers (Clay, 1991; Snow and Burns,
eds., 1998). Guided by this research, L.L.A.P. identifies the
: early stages of literacy acquisition and the behaviors chil-
dren need to develop as they pass through these stages.

: Understanding these behaviors enables tutors to help chil-
. dren become skilled readers and writers.

L.L.A.P. addresses three particular stages of literacy
development: emergent, beginning, and early independent
reading. Different theorists apply a variety of labels for
these stages; however, the sequence of literacy behaviors
they describe tends to be consistent. These behaviors are
related to the stages of literacy development; they are not
age or grade specific.

The enclosed documents explain how to use L.L.A.P.

and offer suggestions for training your tutors.
LEARNS is a partnership of the Northwest Regional



Educational Laboratory, Bank Street College of Education,
and Southern Regional Council. We provide support and
training to national service projects focused on literacy and
education. Please call Bank Street College of Education,
(800) 930-5664, or Northwest Regional Educational
Laboratory (800) 361-7890, with any questions you may
have about the implementation of L.L.A.P.

Introducing L.L.A.P. to Tutors

We recommend that L.L.A.P. be introduced as part
of the initial literacy trainings given to your tutors.
In combination with your present literacy training it will
help tutors deepen their understanding of the literacy skills
and strategies children need to learn. This information will
enable them to plan for their tutoring sessions and allow
them to see the link between assessment and instruction.
It is essential that tutors understand that L.L.A.P. is not
a reading test. The results of the assessment are not an indi-
cation of the quality of the tutor’s and student’s work
together. The training will help tutors use assessment to
learn which skills and strategies their children are acquiring.
It will allow them to plan instruction based on the needs of
the individual child and record the progress that a child
makes over time.
The skills and strategies listed on the assessment form

are demonstrated in a series of three videotapes produced by

LEARNS at Bank Street College of Education. These tapes

will support your training efforts; companion guides analyze i

the work of the child and the teacher and offer suggestions
on ways to use the tapes for literacy trainings.

Lisa and Crystal: Learning to Read

Viewers see the many strategies that Lisa, the teacher, uses
to help seven-year-old Crystal, a beginning reader, work on
increasing her ability to read and discuss a book. Viewers
will be able to analyze Crystal’s strengths and weaknesses,
and think about appropriate next steps.

training document for
tutors. It articulates the
skills and strategies chil-
dren need to acquire at
each literacy stage to
become successful readers
and writers.
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L.L.A.P. has been designed

to give tutors a way to:

¢ understand the range
of skills and strategies
involved in literacy
teaching

® assess student needs

e plan instruction based
on these assessed
needs

® keep records of their
sessions with children

e evaluate student
progress over time

L.L.A.P.*3
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Book Selection

Many of you will be working
in schools where the
teacher or reading specialist
will provide you with read-
ing material for the child.
For those of you who are
making your own book
selections, we have created
a list of books that corre-
spond to the three literacy
stages of the assessment
form: emergent, beginning,
and early independent. (See
pp. 14-28.)

We suggest that you
prepare yourself by read-
ing the descriptions of
each stage. This will famil-
iarize you with the charac-
teristics of the three
stages and the kinds of
text that are most appro-
priate for your child.
Finding an appropriate
book is often a process of

4 o L.LAP.

Yolene and Blayn: Reading Comprehension

Blayn, a third grader, is having a reading comprehension
conference with his teacher, Yolene. Viewers see how the

i conversation reflects Blayn’s understanding of the book, and
the questions Yolene uses to extend his ability to analyze

: and interpret the characters in the book. The session
includes Blayn playing a reading comprehension game and

{ writing about the book.

Rosa and Melany: Reading In English

. Viewers observe the teaching strategies that effectively sup-
port linguistically and culturally diverse children as the

: teacher, Rosa, reads, plays an initial consontant game, and
writes with seven-year-old Melany. This tape is helpful for
anyone working with emergent readers.

Videotape orders may be placed with the National

Resource Center at ETR Associates. Fax (831) 430-9471.
: Phone (800) 860-2684, ext. 142.

v Planning Your Training Sessions

Programs will vary in how they choose to introduce

i L.L.A.P. to their tutors. Tutors will need time to understand
the components of the system as well as practice using it.

{ We suggest that trainings be organized according to the fol-
lowing topics and be spread over a few sessions.

. Overview of L.L.A.P. System

There are three main components: a record keeping form,
book selection suggestion and materials, and the assessment
form itself. You will want to describe each component

. briefly before going into depth.

. Explanation of Skills and Strategies

Each stage of the assessment form—emergent, beginning,

! and early independent—lists skills and strategies that char-
acterize that stage. You’ll want to be sure the tutors under-
i stand both the terms themselves and the reading behaviors

(pp- 15, 21, and 27). (See Glossary, pp. 53-55.)



Book Selection
How do you select an appropriate book for your child? (See

pp- 6-8.)

trial and error. It is better
to start with a book that
is too easy for a child
than one that is too diffi-
cult. Let your child be

Suggestions for Using Record Keeping Form
Outlining clear procedures will minimize confusion and

ensure that tutors use the form consistently and effectively.

(See pp. 9—13 for further discussion of this topic.)

Administrative Procedures || part of this process.

How often do you use L.L.A.P.? (See p. 35.) Children will often let you
What is the role of the adult when determining the consis- know what they can read
tency scale? (See pp. 36-37.) and What the}’ are inter-
When do you move a child on to the next level? (See p. 39.) ested in reading.
Explanation of the Consistency Scale (See p. 38.)
Data Recording: The Tutor’s Role. (See pp. 40—-42.) :
Aggregating the Data and Constructing Reports. (See pp. 43-50.)

VW Getting Started
Building a Relationship

Many of the children you will be working with have already
experienced frustration and difficulty with reading and writ-
ing. Therefore, the tutor’s first task is to create a learning :
environment that allows the child to feel comfortable and
safe enough to take risks. Remember that you are a new

adult in the lives of these children. Children need time to

get to know and trust you.

Establishing Routines

Children feel more comfortable and, therefore, work more
effectively when they know the schedule and other routines
of tutoring sessions. Start off by making sure the child knows:
1.Who you are. Be sure to explain that you are part of a
program that brings volunteers into the school to .
work with children.

2.When you will work together. You might write out a
schedule for the child that includes the days and
times you will be working together.

3.Where you will work together.
4. What kinds of activities you will be doing together.

L.L.A.P. 5
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Points to Remember

It is important for children
to reread familiar books.
Rereading allows them to
become fluent with the
strategies and skills they are
using. It gives children a
sense of satisfaction and
makes them feel competent
about reading.

Once children reach a par-
ticular level of reading, they
need to read many books at
that level. This allows them
to consolidate their learn-
ing, apply new skills to the
text, and read with increas-
ing levels of independence.

6 L.L.A.P.

Beginning Your Work Together

Children enjoy being read to. Begin your work by bringing
: several books; allow the child to select the book. Tutors can
learn a great deal about children based on their responses to
: stories. You might read to the child for a few sessions before
you begin the process of book selection. See the Listening

: Comprehension section of the assessment form for more
information.

v Emergent Reader

1. Bring a few books from the lower level emergent list if
you know your child isn’t reading. (See pp. 17.)

2.Allow the child to select a book that you will work on
together.

3. Take a “picture walk” with the child through the
book. Give the child time to look at the pictures.
Encourage the child to make predictions about the
content of the story.

4. Ask the child who should read the book first—you or the
child. Give the child time to look at the pictures.
Encourage the child to make predictions about the con-
tent of the story.

5. Discuss the book with the child. Topics you might
raise include: the match between the story and the
predictions; the connections between the story and
the child’s personal experience.

6. Suggest that the child take a turn reading the book.
Encourage the child to use the picture clues and any
other reading strategies. If the child refuses to read the
book, say that you will read the book together.

7. Point to the words, read slowly, and when you come
to a predictable word, pause and see if the child can

fill it in.

8. Observe the reading behaviors of the child. Ask your-
self: What skills and strategies is the child trying to
use to read? Is the child using the pictures, language
patterns, and context of the story to figure out the
words? Does the child try to use the initial consonant
sounds?















BOOK LIST BY LEVEL

Early Independent (Lower Range) - continued

Title

Author/Series

Publisher/Distributor

Good Morning, Chick

Ginsburg, Mirra

Greenwillow/General

Good Work, Amelia Bedelia

Parish, Peggy

Avon Camelot/General

Green Eggs and Ham

Seuss, Dr.

Random House/General

Happy Birthday, Dear Duck Bunting, Eve Clarion/General
Henry and Mudge Series Rylant, Cynthia Aladdin/General
Horse in Harry’s Room Hoff, Syd HarperCollins/General
I Am Not Afraid Bank Street Bantam/General

It's Halloween Prelutsky, Jack Scholastic

Jamberry

Degen, Bruce

Harper & Row/General

Just Us Women

Caines, Jeannette

Scholastic

Kiss for Little Bear

Minarik, E.H.

Harper & Row/General

Last Puppy, The

Asch, Frank

Simon & Schuster/
General

Let’'s Be Enemies

Sendak, Maurice

Harper & Row/General

Letter to Amy, A

Keats, Ezra Jack

Harper & Row/General

Little Bear

Minarik, E.H.

HarperCollins/General

Little Bear series

Minarik, E.H.

Harper Trophy/General

Little Black, A Pony

Farley, Walter

Random House/General

Little Blue and Little Yellow

Lionni, Leo

Scholastic

Little Fireman

Brown, Margaret Wise

HarperCollins/General

Magic Box, The

Brenner, Barbara

Bantam/General

Mouse Soup

Lobel, Arnold

HarperCollins/General

Mouse Tales

Lobel, Arnold

Harper & Row/General

Mr. Gumpy’s Motor Car

Burningham, John

HarperCollins/General

Mr. Gumpy’s Outing

Burningham, John

Holt/General

Mr. Putter and Tabby series

Rylant, Cynthia

Harcourt Brace/General

Nate the Great series

Weinman Sharmat, M.

Dell Publishing/General

Next Time I Will

Bank Street

Bantam/General

Not Now! Said the Cow

Bank Street

Bantam/General

Owl at Home

Lobel, Arnold

HarperCollins/General

Pancake, The

Lobel, Arnold

Dell Publishing/General

Peter's Chair

Keats, Ezra Jack

Harper Trophy/General

Piggle Bonsall, Croshy HarperCollins/General
Sammy the Seal Hoff, Syd Harper & Row/General
Small Pig Lobel, Arnold Harper Trophy/General
Smallest Cow in the World, The  Paterson, Katherine Harper Trophy/General

L.L.A.P. ¢ 29



BOOK LIST BY LEVEL

Early Independent (Lower Range) - continued

Title Author/Series Publisher/Distributor
Snowy Day, The Keats, Ezra Jack Scholastic

Spaghetti Party, The Bank Street Bantam/General
Stanley Hoff, Syd HarperCollins/General
Surprise Party Hutchins, Pat Macmillan/General
This Is the Place for Me Cole, Joanna Scholastic

Very Hungry Caterpillar, The Carle, Eric Putnam/General

What Makes a Shadow?

Bulla, Clyde Robert

HarperCollins/General

Where the Wild Things Are

Sendak, Maurice

Harper & Row/General

Willy and Hugh

Browne, Anthony

Dragonfly Books/Knopf

Zack’s Alligator

Mozelle, Shirley

Harper Trophy/General
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BOOK LIST BY LEVEL

Early Independent (Upper Range)

Title

Author/Series

Publisher/Distributor

Animal Dads

Sneed III, Collard

Houghton Mifflin/
General

Animal Hide and Seek

Bank Street

Bantam/General

Cam Jansen and the Mystery Series

Adler, David A.

Puffin Books/General

Candy Corn Contest, The

Giff, Patricia Reilly

Dell Publishing/nggral

Chair for my Mother, A

Williams, Vera B.

Scholastic

Chalk Box Kid, The

Bulla, Clyde Robert

Random House/General

Cherries and Cherry Pits

Williams, Vera B.

Houghton Mifflin/
General

Cloud Book, The

de Paola, Tomie

Scholastic

Dinner at the Panda Palace

Calmenson, Stephanie

Harper Trophy/General

Don’t Forget the Bacon

Hutchins, Pat

Puffin Books/General

Flossie & the Fox

McKissack, Patricia

Scholastic

Freckle Juice

Blume, Judy

Dell Yearling/General

From Caterpillar to Butterfly

Heiligman, Deborah

HarperCollins/General

Happy Birthday, Moon

Asch, Frank

Simon & Schuster/
General

I Love My Hair

Tarpley, Natasha

Little Brown/ General

In the Swim

Florian, Douglas

Harcourt Brace/General

Job for Jenny Archer, A

Conford, Ellen

Little Brown/General

Julian’s Glorious Summer

Cameron, Ann

Random House/General

Key to the Treasure

Parish, Peggy

Dell Publishing/General

Lucky Baseball Bat, The

Christopher, Matt

Little Brown/General

Make Way for Ducklings

McCloskey, Robert

Puffin Books/Genie»rarl

Man Out at First

Christopher, Matt

Little Brown/General

Marvin Redpost series

Sachar, Louis

Random House/General

Miss Nelson Is Missing

Allard, Harry

Houghton Mifflin/
General

More Stories Julian Tells

Cameron, Ann

Random House/Ge»nerral

Nest Full of Eggs, A

Jenkins, Priscilla

HarperCollins/Geﬁeral

One in the Middle is a
Green Kangaroo, The

Blume, Judy

Dell Yearling/General

Picking Apples and Pumpkins

Hutchins, A. & R.

Scholastic

Pickle Pass

Giff, Patricia Reilly

Dell Publishing/General

Pinky and Rex series

Howe, James

Avon Books/Geneiralr
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BOOK LIST BY LEVEL

Early Independent (Upper Range) - continued

Title

Author/Series

Publisher/Distributor

Plenty of Fish o

Selsam, Millicent

Harper & Row/General

Russel Rides Again

Hurwitz, Johanna

Puffin Books/General

Russel Sprouts o

Hurwitz, Johanna

Puffin Books/General

Second Grade—Friends Again!

Cohen, Miriam

Scholastic

Seeds and More Seecﬁli

Selsam, Millicent

Harper & Row/General

Snakes

Penner, Lucille

Random House/General

Spy on Third Base, The

Christopher, Matt

Little Brown/General

Stacy Says Good-ByeZ

Giff, Patricia Reilly

Dell Publishing/General

Stories Julian Tells

Cameron, Ann

Random House/General

Tale of Peter Rabbit, The

Potter, Beatrix

Scholastic

What Will the Weather Be?

DeWitt, Lynda

HarperCollins/General

What's it Like to Be a Fish?

Pfeffer, Wendy

HarperCollins/General

Whistle for Willie

Keats, Ezra Jack

Penguin/General
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Lower Early Independent
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From And I Mean It, Stanley by Crosby Bonsall. Copyright ©1974 by Crosby Bonsall.
Reprinted by permission of HarperCollins Publishers.
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Upper Early Independent
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From The Stories Julian Tells by Ann Cameron, illustrated by Ann Strugnell.
Copyright ©1981 by Ann Cameron. Illustrations copyright ©1981 by Ann Strugnell.
Reprinted by permission of Alfred A. Knopf, Inc.
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When, during the year,
do you use L.L.A.P.?

L.L.A.P. will typically be used three times during a tutoring
year.

Beginning of the year

By completing the assessment form in the beginning of the
year, tutors will acquire baseline data on their students and
obtain essential diagnostic information for planning lessons.
There is not a hard and fast rule about when to begin to use
the form. However, we encourage tutors to become familiar
with the form early in their work because it will help them
think about the kinds of discussions to have with children
about books and reading. It is likely that tutors will have
enough information by October to complete the form.

Mid-year

The mid-year use of the assessment form allows the tutor to
take the time to review her/his work with the student.
Completing the form will encourage tutors to reflect upon
the areas in which their students have made progress as well
as those areas in which the student needs more support.
Mid-year use of the form provides programs with documen-
tation of the “progress over time” that each child is making,.

End of the Year

The end of the year reporting period allows the tutor to
report the gains the child has achieved over the year and to
identify the areas in which the child still needs support. The
assessment form is a valuable tool for those programs who
share student progress with parents and school personnel. It
has additional value for those programs who work with the
same children from one year to the next. Beginning the year
with the information provided by the assessment form will
give the next tutor important information about the learn-

ing needs and style of each child.

L.L.A.P. ® 35
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The role of the adult

when determining the rating.
Tutors will need guidelines to help them to understand how
to score the assessment form. It might be helpful to think
about L.L.A.P. as a way of guiding the conversation that
goes on between the child and the tutor. This is not a test,
and test conditions, as we know them, do not apply. It is
important to note that within each of these stages there will
be a range of abilities; once children reach the upper range
of a stage they will need less assistance than they previously
required.

Emergent Reader

By definition, an emergent reader is one who needs a great
deal of assistance and support from the adult. We do not,
therefore, expect children to independently and consistently
apply the skills and strategies described in the assessment
form. In this stage, the question for tutors to ask when scor-
ing the form is: “Does the child demonstrate an understand-
ing of these skills and strategies?” For example, can the child
respond when you say, “Let’s look at the pictures and make
predictions about the story”? See the video Rosa and
Melany: Reading in English for an excellent example of
looking at the pictures and making predictions.

Beginning Reader

At this stage reading may require considerable effort or
some effort on the part of the child. Tutors help children to
problem solve and learn about the new features of the text.
Children will begin to independently apply the strategies
and skills they have learned, but assistance from the adult is
both expected and appropriate. In both the listening and
reading comprehension section the child may initiate some
of the discussions but the scoring is based on the child’s
ability to engage in a conversation of the book once the
adult has initiated the discussion. For example, the tutor
might ask, “Does the character in this book remind you of
anyone in the last book that we read?”

Early Independent Reader
The early independent reader is a child who is gaining con-
fidence and proficiency in his/her ability to apply the skills

and strategies described in the assessment form. Therefore,









Example of Aggregated Data:
Assessment 2 and Assessment 3

L.L.A.P. Report Sheet for Reading

2nd Assessment
Date:

3rd Assessment
Date:

Child’s Name Stage |Points Stage [Points Raw Change (Points
(+/-)
1 Emergent 65 Emergent 80 +15 +13
2 Emergent | 90 Beginning | 132 |Advanced 1 stage| N/A
3 Early Indep.| 50 Early Indep.| 70 +20 +19
4 Early Indep.| 55 Early Indep.| 67 +12 +11
5 Beginning | 105 Beginning | 120 +15 +10
6 Beginning [ 81 Beginning | 88 +7 +4
7 Beginning [ 57 Beginning [ 70 +13 +8
8 Emergent [ 62 Emergent | 73 +11 +10
9 Early Indep.| 89 Early Indep.| 100 +11 +10
10 Beginning | 71 Beginning | 123 +52 +33
Example of Aggregated Data:
Assessment 1 and Assessment 3
L.L.A.P. Report Sheet for Reading
1st Assessment 3rd Assessment
Date: Date:
Child’s Name Stage |Points Stage [Points Raw Change |Points
(+/-)
1 Emergent 42 Emergent 80 +38 +34
2 Emergent 55 Beginning | 132  |Advanced 1 stage| N/A
3 Beginning | 90 Early Indep.| 70 Advanced 1 stage| N/A
4 Early Indep.| 45 Early Indep.| 67 +22 +20
5 Beginning | 80 Beginning | 120 +40 +26
6 Beginning | 62 Beginning | 88 +26 +17
7 Emergent 87 Beginning | 70 Advanced 1 stage| N/A
8 Emergent 36 Emergent | 73 +37 +33
9 Early Indep.| 69 Early Indep.| 100 +31 +28
10 Emergent | 105 Beginning | 123  [Advanced 1 stage| N/A
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Following the final assessment, at the end of the school
year, you will have three data points for the year for each stu-
dent. In a final report you could describe the progress made
between mid-year and the end-of-year assessments, but most
programs will prefer to highlight the progress made over the
entire service year. The table above is an example of the data
for the ten Sunnyside Elementary students for the baseline
(1st Assessment) and the year-end (3rd Assessment). From
this data you could write the following type of analysis:

Examples of Analysis based on the Data

The students were tutored at Sunnyside Elementary School.
Each received roughly 45 minutes of one-to-one tutoring twice
each week from September through the collection of the final
L.L.A.P assessment, in mid-May. During that period, four stu-
dents or 40%, advanced to the next stage of reading develop-
ment. This indicates general mastery of the reading competen-
cies present at the beginning of the school year, and represents a
substantial increase in the complexity of their reading ability.
Among those remaining within a single developmental stage
throughout the year, gains ranged from 17 to 34 points on a
scale of 75. The average gain across all within-stage students
tutored was 26 of 75 points.

All tutored students made steady progress this year. More
than half made substantial progress, either advancing to the
next developmental level or through nearly half their initial
stage. The minimum score in L.L.A.P. is 28 points; hence two
of our students (Child 1 and Child 8) began their year with
almost no emergent reading competencies. In general, I am
pleased, and believe that with some training modifications we
can achieve more progress next year.

Although the total number of students is too small for statis-
tical analysis, it appears that we made the most significant
progress with students at the earlier stages of reading develop-
ment. For example, three of the four students who advanced a
stage began at the Emergent Stage, and of those six who
remained within stage, the two largest gains were by students at
the emergent level. No student mastered the skills at the Early
Independent level during the year, but this is not surprising
given their age and general reading readiness at the beginning
of the year. We will review the data from our other sites to see if
a similar pattern of progress emerges and, if so, make adjust-
ments to our training for working with more advanced students.



L.L.A.P. Data Sheet for Reading

Tutor’'s Name

1st Assessment

Date:

2nd Assessment

Date:

3rd Assessment

Date:

Child’s Name

Stage

Points

Stage

Points

Stage

Points

Comments

©1999 LEARNS - Linking Education and America Reads Through National Service
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L.L.A.P. Data Sheet for Writing

Tutor’'s Name

1st Assessment

Date:

2nd Assessment

Date:

3rd Assessment

Date:

Child’s Name

Stage

Points

Stage

Points

Stage

Points

Comments

©1999 LEARNS - Linking Education and America Reads Through National Service
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L.L.A.P. Report Sheet for Reading

1st Assessment
Date:

2nd Assessment

Date:

Child’s Name Stage [Points

Stage

Points

Raw Change

Points

(+/-)

Comments

©1999 LEARNS - Linking Education and America Reads Through National Service
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L.L.A.P. Report Sheet for Writing

1st Assessment
Date:

2nd Assessment

Date:

Child’s Name Stage Points

Stage

Points

Raw Change

Points

(+/-)

Comments

©1999 LEARNS - Linking Education and America Reads Through National Service
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L.L.A.P. Glossary

Authentic reading material: reading material that is the
type a fluent reader encounters. This includes books with
interesting stories and pictures, magazines and newspapers,
or even signs and posters in the environment. Basically, it
means “real life” reading material, as opposed to word sheets
or primers with stilted, unnatural language.

Book Conventions: details that have become expectations
about books. Some examples are: the title and author are
found on the front cover, a dedication page, clear indica-
tions about the end of the story (often “the end”). Children
become familiar with these conventions (and, therefore, bet-
ter predictors while reading) through repeated exposure to

books.

Context: the information in the book that helps the reader
think about the meaning of the text. Context “clues” can be
the pictures, knowledge about the topic or genre a reader
brings to the page, or simply the meaning gleaned so far
from the book. Using the context can help a struggling
reader through a difficult word or phrase.

Language patterns (of a story): the repetition or rhyme
built into the structure of the story (“In went the cow. In

went the pig. In the dog”). Beginning readers cue in to

these patterns to help them read the text.

Leveling: a system of determining difficulty of reading
material based on the amount of print per page, the pre-
dictability of the language used in the text, and the correla-
tion of the text with the pictures. Using leveled reading
materials makes it easier to match the text to the skills of
the individual reader.

Miscue: a mistake made while reading aloud. This term has
a more positive implication than “mistake,” because it sug-
gests that the reader is attending to the cueing systems
(meaning, structure of language, and visual), but has
focussed on the wrong cue at the wrong time.

Monitoring reading: a skill that readers develop where they
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are paying attention to reading the words, while simultane-
ously attending to overall sense and sound of what is being
read.

Picture walk: a first glance through a book, looking only
at the pictures and their details. As the child and adult read
the pictures, the child tells the probable story, and the adult
tries to elicit some of the language used in the text.

Phonemic Awareness: the understanding that words are
made up of a sequence of identifiable sounds.

Phonics: a term usually meaning the rules and patterns
associated with others and the sounds they make.

Prior knowledge: information a reader brings to unfamil-
iar reading material. This might mean knowledge of the
topic of the book or experience with reading this type of
genre or reading material. It could even involve expectations
built from having read other things by this author. Prior
knowledge helps a reader make predictions about the lan-
guage and/or content of the reading material, thereby get-
ting greater meaning from it.

Self-correction: the ability a reader has (through effective
monitoring) of catching miscue (with no prompting) and
reading the correct word(s).

Stages of reading:

Emergent: a child who shows awareness of book conven-
tions, can read a story by looking at the pictures and
using appropriate language, is beginning to make some
associations between letters and the sounds they make,
and is beginning to recognize familiar signs or words by
sight (“exit,” “McDonald’s,” etc.)

Beginning readers: a child who relies on the pictures,
the language pattern of the book, the conversation prior
to reading the book to help with reading the print. This
reader recognizes many common words and is developing
the ability to sound out unfamiliar words using phonics
knowledge. This reader is also beginning to self-correct
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miscues.

Early independent: a reader who can use a variety of
strategies to figure out an unknown word and reads using
basic punctuation to make sense of the text. Even so, this
reader still relies on many of the sources of information
that the beginning reader uses. This reader makes predic-
tions about the story and personal connections to the
story while reading.

Fluent: a reader who can read unfamiliar and unpredicat-
able text with ease. This reader uses a varitety of strate-
gies, and demonstrates good comprehension of the mater-

ial read.

Sound/symbol relationship (or correspondence): the
different sounds made by specific letters or letter combina-
tions. For example, “c” can make a “kuh” sound (as in
“cake”) or a “sss” sound (as in “Cinderella”).

Writing conventions: details that have become expecta-

tions to writers. These include use of traditional book lan-
guage (“Once upon a time...”) as well as mechanics (from
early awareness that print goes from left to right, to use of
spaces between words, to using capital letters and puncta-

tion marks properly.
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Digraphs

Combination of two letters that create one sound
when pronounced.

Initial Consonant Digraphs

sh wh th ch
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Blends

Consists of two or more letters that must be com-
bined to arrive at the correct pronunciation. The
letters cannot be sounded out separately for proper
pronunciation.

Initial Consonant Blends

br o dr fr gr prir
bl < f pl sl sp st
sc sk sm sn sw iw
scr spr str thr spl
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Upper and Lower Case
Letters

Suggest that tutor only show student one line at a
time.

B G I K P
W L O S U
A T J F C
X R Q D M
N V Z E H Y
b g i k p
w | o s u
a t | F c a
x r q d m g
n v z e h y
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Basic Sight Words List

and
it
me
the
for
with
car
here
get
jump
dog
shoe
not

ball

like
come
in
you
are
going
went
see
fo
sleep
at
play
yes
stop

up
said
can

|

this
am
they
big
what
now
there
look
on

but
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Advanced Sight Words List

down  Mr. between
part myself give
hand  away  house

town  night  never
before always until
their does  because
don't  around made
please  first been

after  hold  something
those  good  ready
work  why  got

school kind  day
beautiful long  going
played himself water
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Publishing Companies

Mondo Publishing
One Plaza Road
Greenvale, NY 11548
800/242-3650

Oxford University Press
Order Department
2001 Evans Road

Cary, NC 27513
800/230-3242

Richard C. Owen Publishers, Inc.
135 Katonah Avenue

Katonah, NY 10536
800/336-5588

Rigby Education USA

PO. Box 797

Crystal Lake, IL 60039-0797
800/822-8661

Scholastic Inc.
P.O. Box 7502
Jefferson City, MO 65102
800/325-6149

Wright Group

19201 120th Avenue N.E.
Bothell, WA 98011-9512
800/523-2371
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