
Service-Learning Research Agendas 

Service-learning provides opportunities for research in a wide variety of disciplines. The two national 
research agendas described below were developed to increase the amount and sophistication of 
research about service-learning and its outcomes. The questions and themes outlined in the agendas 
are provided to stimulate your thinking about possible questions to pursue in your own disciplinary 
research. 

NSIEE Research Agenda: Selected questions from the Research Agenda for Combining Service and 
Learning in the 1990’s (Giles, Honnet, and Migliore, 1991) follow. They resulted from a 1991 
Wingspread conference sponsored by the then National Society for Internships and Experiential 
Education (now NSEE, National Society for Experiential Education). 

•	 What is the effect of service-learning on the intellectual development of participants? 
•	 What knowledge do students gain as a result of service-learning? 
•	 What are the outcomes of service-learning which contribute to institutional 

missions? 
•	 How can service-learning lead to the effective integration of teaching, research and 

service? 
•	 How can traditional subjects be taught effectively by incorporating a service-learning 

component? 
•	 How can service-learning research contribute to the development of more comprehensive 

theories of epistemology and learning? 

Campus Compact Research Agenda: Campus Compact is a national coalition of over 620 colleges 
and universities committed to promoting public service. A March 1998 Campus Compact Special 
Report outlined priorities and strategic directions for national service learning research based on a 
two-day meeting hosted by the Education Commission of the States in November 1997. The 26 
invited participants, primarily researchers, had called for research addressing the following priorities 
to advance what is known about service-learning: 

•	 Conduct comparative studies of service-learning and other pedagogies to learn about 
the unique outcomes of service-learning. 

•	 Conduct in-depth investigations of campuses that have chosen service-learning and civic 
engagement as a means to reposition themselves. 

•	 Review change theories in organizational and community development as research tools for 
understanding service-learning and its institutionalization. 

•	 Conduct comprehensive analyses of the faculty role in, and rewards for, service-learning. 
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Research Questions for the Disciplines 

Since scholarly research is usually discipline-specific, the following examples are offered to illustrate 
how service-learning can provide topics for research in four different disciplines. 

American Studies/Women’s Studies: How do community service settings serve as cultural landscapes? 
For example, how does a women’s shelter serve as a cultural landscape? 
(This question derives from a fall 1997 paper by Kelly Quinn. In it, Quinn explores a District of Columbia women’s shelter 
in terms of Jeremy Korr’s tripartite model for cultural landscape study and Joan Forrester Sprague’s conceptualization of shelter 
programs as a series of concentric circles based on their multiple uses.) 

Engineering: What can we learn from how the body is constructed to develop improved biomaterials? 
How do we use our knowledge of bone growth to develop an improved biomaterial that serves as a 
bone substitute? How do we use our knowledge of brain functioning to improve computers so that, 
in turn, they can help children with learning disabilities adapt their verbal or mathematical processing 
skills? 

Journalism: If students are assigned to write a story on the same event or issue two different ways (one 
from a traditional, “objective” viewpoint and one from a viewpoint of “public” journalism), what 
differences would a textual analysis of the two stories reveal? 
(By one definition, “public journalism” describes journalism in which reporters’ values shape their writing and they view it as a 
means of helping to create a healthy public climate.) 

Psychology: How does attribution theory explain the dynamics of the relationship between an 
individual providing service and the individual receiving the service? What attributions does the victim 
make about the need for help? What attributions does the victim make about the helper? How do the 
egoism hypothesis and the empathy-altruism hypothesis explain motives for helping others? 
(These questions stem from Bringle/Velo, 1998.)

 NEXT STEPS for identifying other faculty to be co-researchers of service-learning 

The Coordinator of Service-Learning maintains a database of UM faculty interested and engaged 
in service-learning. You can use this information to find colleagues teaching service-learning courses, 
seek co-authors for writing service-learning articles, identify community agencies with which other 
faculty work, or track institutional trends in service-learning. To be included in this database, send 
basic information about your service-learning course in an e-mail message to Community Service 
Programs.  Contact Marie Troppe, Coordinator of Service-Learning, at mtroppe@accmail.umd.edu 
or 301-314-5387 for more information. 
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“Emphasizing course objectives 
and relating them to the service 

experience increases the likelihood 
that students will benefit 

V. Quality Issues in Service-Learning	 intellectually from the service.” 

Guiding Principles to Ensure Quality 

Service-learning can enhance academic learning and have a significant impact on the community. . . 
if it is done well. Not only should service-learning courses adhere to the same standards of quality as 
traditional courses, but faculty need to guide students so that the work they perform in the commu­
nity is needed, effective and increases learning of course content. In Praxis I: A Faculty Casebook on 
Community Service Learning, Jeff Howard outlines 10 principles of good practice in service-learning 
pedagogy (Howard 1993). Four of them have been selected for discussion here. 

•	 Set learning goals for students. 
•	 Academic credit is for learning, not for service. 
•	 Do not compromise academic rigor. 
•	 Be prepared for uncertainty and variation in student learning outcomes. 

Set Learning Goals for Students 

Establishing course objectives is important for any course, but especially so for service-learning 
courses. Setting priorities for learning helps students focus on intended learning objectives and take 
full advantage of the rich learning opportunities offered by service-learning. For example, in a 
service-learning history course in which students serve the elderly, clear objectives can help the 
students understand that the purpose of the service is not simply to hear first-hand accounts of 
historical events but to gain the ability to relate historical events to current events, as well as to see 
how an issue changes in different historical contexts. Similarly, if students in a service-learning 
family studies course were asked to serve the elderly, well-written course objectives would lead them 
beyond gaining mere exposure to the typical lifestyles of elderly persons or practicing listening and 
empathy skills. The focus provided by specific course objectives could also help them deepen their 
learning, for example, to understand individual and societal attitudes toward aging, both in the 
present and in the past. Thus, establishing and emphasizing course objectives and relating them to 
the service experience increases the likelihood that students will benefit intellectually from the 
service. 

In the same way that faculty set learning goals for students, faculty and agencies might also help 
students set service goals for their projects. Students can decide to focus their service goals in 
several ways: 

•	 work with a particular subgroup of the population served by the agency 
•	 use specific skills such as writing, research, or program planning to further the work 

of the agency 
•	 meet immediate needs of the client population (if the course calls simply for a 

familiarity with the population served) 
•	 meet more long-term needs of the client population (if the course calls for a deeper 

understanding of the complexity of the social, political and historical issues at hand). 
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Example 

Course description: A course cross-listed in Afro-American Studies (AASP 498E: Special Topics in 
Black Culture: Race, Gender, and Identity) and American Studies (AMST 418E: Cultural Themes in 
America: Race, Gender, and Identity) focuses on the various ways in which race, gender, and class— 
along with other aspects of identity—shape the lives and experiences of people living in the U.S. 

Course goals: Students examine the complex relationships between the construction of personal 
identities, the material realities of individuals’ lived experiences, cultural and ideological meaning 
systems, and social institutions. Students also grapple with the ways in which the material world, the 
built environment and our urban areas in particular, influences our multiple identities and the ways in 
which we influence our material world. 

Course methods: In addition to journal entries, class presentations, and class participation, this course 
also requires an integrated original research and service component. Students are required to research 
and analyze Greenbelt and Langston Terrace, two local planned communities. The former was 
originally planned for White families while the latter was planned for Black families. Students are 
expected to produce a paper that analyzes the site and places their findings within the context of the 
scholarly literature examined in the course. Through service, students work within the communities 
that they study and interact with community members. This allows students to understand better 
the relationships between the people and their material environments. Students also can explore the 
ways in which the changes that they initiate influence the communities. 

Service goals: Students are required to apply their knowledge from readings, class discussions, and 
research to promote change in the communities that they study. For example, students may 
encourage residents to understand the history of their community. 

Other possibilities: Since this is an interdisciplinary course, students could design projects that 
incorporate a panoply of disciplinary expertise. Architecture students, for example, may choose to 
document historic structures, while Art History and Historic Preservation majors may select to 
research, clean, and preserve friezes in the community. Conducting oral interviews about the 
meanings of space or chronicling the community’s historic development for the public library’s 
collection could be possible projects for students in Afro-American Studies, American Studies, 
Anthropology, History or Women’s Studies. 

Academic Credit Is for Learning, Not for Service 

Universities award academic credit for demonstrated academic learning. By itself, community service 
does not necessarily achieve academic objectives. Therefore, credit must be awarded for demonstrated 
learning based on the service, not on the quality or quantity of service itself. As with any other course, 
faculty teaching service-learning courses should grade students according to the extent and depth of 
their learning. 

“Credit must be awarded for 
demonstrated learning based on 
the service, not on the quality or 

quantity of service itself.” 



Example: Some faculty require service-learning students to keep a journal throughout the semester. If 
the journal is graded, faculty should analyze the journal writing in terms of its reflection of a student’s 
progress toward understanding the key course concepts rather than their descriptions of the service 
activities or their feelings about them. 

Do Not Compromise Academic Rigor 

Among some academicians, experience-based learning is perceived to be less rigorous than traditional 
academic learning. This need not be the case. The level of faculty expectations for student learning in a 
service-learning course can and should be equal to the level of faculty expectations in any other course. 
Faculty usually base a course’s academic standards on challenges posed to students by readings, lectures, 
and assignments. These same academic standards should be maintained in service-learning courses. In 
fact, service-learning can enhance the academic rigor of a course because, in addition to mastering the 
typical academic material, students also have to integrate what they learn from the service experience 
with the course concepts. Such integration can and should be a challenging intellectual activity 
equivalent to common academic standards of rigor. 

Example: Faculty may assign a final research paper that could be either a traditional research paper or a 
synthesis article specifically addressing the student’s service experience. No matter which option a 
student chooses, the final document should have sufficient theoretical grounding. Students should 
understand that either option is considered a research paper and that the service experience may be 
considered as one primary source, but must also be supported with appropriate references to related 
research. Faculty should articulate to the students that this assignment must integrate course concepts 
and is not merely a compilation of journal entries. 

Be Prepared for Uncertainty and Variation in Student Learning Outcomes 

In most service-learning courses, the variability in service experiences leads to less predictability and 
consistency in student learning outcomes than in traditional courses. In a traditional course, the 
readings, lectures, and assignments are the primary learning stimuli and are the same for all students in 
the course. As a result, student outcomes are largely predictable and consistent. In service-learning 
courses, community service experiences vary from site to site and from student to student. This leads 
to variability in student outcomes. 

Example: Consider a human development class (EDHD230: Human Development and Societal 
Institutions) in which students cover Erikson’s stages. Since the students are learning about each stage 
(e.g., industry vs. inferiority, generativity vs. stagnation), the students see different stages exemplified 
at their sites. Someone working with children would see one; someone working with seniors would 
see another. The manifestations of various stages also differ according to gender and other factors. In 
terms of learning outcomes, one student might better understand one stage while another might more 
fully understand another stage because of placement at a different community site. 
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The guiding principles articulated above offer a general perspective on service-learning courses. Each 
course, however, operates within its own specific context and thus calls for unique approaches in 
how the service-learning is integrated. When revising an existing course to incorporate service-
learning, or creating a new service-learning course, consider the following questions about your 
motivation and goals, student readiness, and practical concerns: 

•	 What are some of your reasons for wanting to incorporate service-learning into your teaching? 
Which of your reasons are most important to you? Which are least important? 

•	 What changes would you like to see occur in your students by incorporating service-learning 
instructional activities? 

•	 What specific learning outcome(s) do you want service-learning to fulfill? 

•	 To what extent are the objectives of service-learning compatible with the needs and values 
of students in your course? How are they incompatible? 

•	 How will students be grouped in your service-learning plan (e.g., individually, in small groups, 
pairs, a combination of these)? 

•	 What knowledge, skills and interests should students possess to be able to benefit from service-
learning? Are there types of students for whom you would not recommend participation in 
service-learning? 

Adapted from Falbo (undated publication). 

•	 What will be considered “service” in the context of this course? (See p. 34 for types of service.) 

•	 Is service central to or on the periphery of the course? To what extent will the success of the 
course depend upon positive service experiences? 

•	 Is it optional or required? (See Section III on Curricular Options, starting on p. 11.) 

•	 How much service is enough? What impact will a specified number (e.g., five or ten or more) of 
hours of service have on students and the community? 

Adapted from Morton 1996. 

UNIVERSITY OF MARYLAND  1999 



  

Service-Learning Course Development Timeline
 

Assuming that you will plan a service-learning course in the semester before it is offered, the
 
following timeline can help you take steps prior to the start of the semester to ensure that the
 
service-learning component of the course runs smoothly.
 

Week 1:
 
Define learning objectives for the course.
 
Consider preparing and submitting a note explaining that the course contains a service-learning
 
component for the schedule of classes and the course catalog.
 

Week 2:
 
Decide if the service-learning component will be required or optional. See Section III on
 
Curricular Options, starting on p. 11.
 

Week 3:
 
Meet with staff in Community Service Programs (1195 Stamp Student Union) to explore how
 
course objectives can be met through service. Discuss criteria for sites and get help in identifying
 
sites. Decide whether you will select sites or require students to do so.
 

Week 5:
 
Phone or meet with volunteer coordinators of sites. Invite a group of them to campus for one
 
meeting or visit them individually on-site. Share a draft of your syllabus with them. Learn about
 
the activities students might engage in at their sites and share with them your course objectives.
 

Week 6:
 
Consider the reflection methodologies you might use. Decide if you want to use journal writing,
 
other written reflection formats, in-class discussions or a combination of these. (See Section VII,
 
starting on p. 41.) Write guidelines explaining to students how to engage in these reflection
 
activities.
 

Week 8:
 
Select final sites or decide on criteria for student site selection.
 
If you decide to select the sites, consider sending a letter of intent to agency partners.
 

Week 10:
 
Write an explanation of the service-learning component for the syllabus. Explain the service-

learning goals and expectations, how service-learning will affect how students are graded, and how
 
service-learning enhances the learning of course content.
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Selecting Quality Community Service Sites 

Choosing the most suitable agencies for your students’ service placements is a critical step in making 
your service-learning course a meaningful activity. For example, feeding the homeless at a soup kitchen 
may be relevant in a service-learning course like sociology or nutrition but might not be appropriate 
for other disciplines. Similarly, the students in a service-learning feminist literature course might find it 
more important to identify agencies that work with a target population (e.g., exclusively with women 
and girls) than agencies that engage in a particular activity. 

You need to decide if you will select the service sites or if you will ask students to do so. If you select 
the sites, you will need enough of them to accommodate the number and interests of students in your 
class (or of those that choose the service-learning option). If you allow students to choose sites, give 
them some criteria for selecting sites that will help them achieve the course learning objectives. For 
example, is it important for students to serve in a one-on-one setting? Should they identify an 
organization that provides direct service or one that serves through advocacy? Should they seek an 
agency that will enable them to practice a specific skill? 

If students need assistance in selecting sites, they can visit Community Service Programs (1195 Stamp 
Union) to talk with staff, obtain handouts listing various opportunities, or search the agency database 
(also available at http://www.umd.edu/CSP). Learning about agencies’ goals, expectations, history, 
philosophy, staff, and volunteers can help you and your students select ones that best match the course 
objectives as well as student interests and skills. The questions below will help your students gather 
information from the volunteer coordinator at each of the agencies in which they are interested. 

About the Agency: 

• What are the goals of the organization? 
• Who does the agency serve? 
• Have any University of Maryland students volunteered there before? 
• What is the structure of the agency? 
• How does the agency interact with the surrounding community? 

About Monitoring the Service: 

• What expectations does the organization have of its student volunteers? 
• What type of service does the agency need (e.g., direct work with clients, behind-the-scenes work)? 
• Are there specific skills or qualities the agency is seeking in its volunteers? 
• What skills or qualities can students develop as a result of working with the agency? 
• What type of orientation and on-going training does the site provide for students? 
• Does the site facilitate student reflection in any formal way? 
• Who supervises students? 
• What kind of feedback or evaluation do students receive? 
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About Logistics: 

• Must volunteers agree to a minimum commitment? 
• How many hours per week are needed? 
• Are the work times flexible or fixed? 
• Can public transportation bring students to the site? Is there parking? 
• Is there additional assistance required at certain times of the year? 

Sample Letter of Intent to Agency Partners from Faculty 

Once you have talked with or met the agency representatives from your chosen sites, you might want 
to send them a letter like the one below confirming specific arrangements for your students. 

Dear ______ (name of agency contact): 

Thank you for talking with me about___________________ (possible project ideas). I look 
forward to establishing a partnership in which my students can provide ______ (kind of services) 
to your clients and enhance their own learning at the same time. 

As we agreed on the phone, ____ (number) students in my ______ (fall or spring semester and 
year) ________ (discipline) class will serve____ (number) hours per week at _________ (location 
or name of agency). From mid-September to mid-November, they will design and carry out a 
project to _________. They will prepare a final report and suggest recommendations to you by 
December 1st. 

I have enclosed a copy of the revised syllabus for the course. Please note especially the five learning 
objectives listed on page one. If you have any questions about topics covered in the course or how 
they relate to the service activities, feel free to call me. 

On the second day of class I will ask the students to contact you and set up an appointment so 
that you can interview them and help them fill out their learning contracts. I will give you a call 
the following week to see how the process went. Thanks again for your willingness to engage our 
students in service projects relevant to their coursework. 

Sincerely, 

(Faculty name) 
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Preparing Students for Service 

After the course has been developed and advance planning is complete, the implementation phase raises 
new issues. Anytime students enter the community in order to serve, it is important to provide 
adequate preparation. Preparation becomes especially important when sending students to do service 
within the context of a service-learning course. Setting the context for the service experience by 
outlining logistical considerations, providing background on the population or issue at hand, and 
explaining why you are using service-learning as a course method will have a significant impact on the 
quality of students’ learning. Student preparation can begin even before the first day of the course by 
including service-learning in the course listing in the schedule of classes and in the description that 
appears in the course catalog. On the first day of class, present the syllabus and explain the service-
learning component. 

PARE Model 

The PARE (Preparation, Action, Reflection and Evaluation) Model is a useful tool for ensuring 
quality service-learning experiences. It can aid faculty in explaining to students the unique features of 
service-learning courses and can show how service-learning as a pedagogy differs from other course 
methods to which students are more accustomed. The PARE Model encompasses the stages described 
by the Kolb Learning Cycle (1984): concrete experience, reflective observation, abstract 
conceptualization, and active experimentation. 

Preparation 

It is crucial to prepare your students for their service experiences to increase the likelihood that there 
will be positive outcomes both for them and community members. Issues that arise during the 
preparation can set the tone for a service-learning project and should be connected to issues to be 
discussed during reflection. 

Preparation should include the following elements: 

Overview: 

• learning objectives for the course 
• how much service is expected (defined by number of hours or other criteria) 
• what types of service are suitable to the learning objectives of the course 
• what documentation, if any, you will require of the student as evidence of service completed 
• when journals, if assigned, will be collected and reviewed. 

Logistics: 

• transportation 
• appropriate dress 
• risk management (See p. 34 and Appendix I on p. 61.) 
• who to contact if there is a problem at their site 
• what type of training and supervision to expect from participating agencies 
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“One excellent way of preparing 
students for service-learning is 

to ask them to complete a 
learning contract.” 

The Concept of Service-Learning: 

•	 what service-learning pedagogy is 
•	 why you have decided to use service-learning in this course 
•	 how the types of service chosen relate to the course 
•	 how reflection will be conducted 
•	 what types of service objectives students might develop with their agencies 
•	 how the learning objectives and service objectives might relate. 

Broader Issues Relating to the Project: 

•	 the population(s) with whom students will be working 
•	 issues addressed by the agency or agencies they will be serving 
•	 how economics, public policy, historical contexts, and social issues affect the population with 

whom your students will be working. 

Students’ Expectations and Assumptions: 

•	 ask what students hope to gain from the project 
•	 discuss students’ stereotypes, impressions, assumptions and concerns about the population with 

whom they will be working 
•	 ask whether the service-learning experience that in-state students had in Maryland high schools 

(where there is a graduation requirement of 75 hours of community service) was positive or 
negative and why 

•	 ask students what prior experience they have working with groups of people from diverse 
backgrounds. 

One excellent way of preparing students for service-learning is to ask them to complete a learning 
contract like the one on the next two pages. The contract enables students to negotiate their learning 
and service goals with faculty and the agency representative. It also highlights the “learning” in service-
learning. 
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Date due to course instructor: ____9/14/98__ 
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Student Name: Erin Jefferson 
Local Address: 8929 Cumberland Hall 
Local Phone: 301-314-3113 
Student E-mail: ej@wam.umd.edu 
Course: COMM 418 Communication and Cultural Dissonance 
Faculty Member/Course Instructor: Dr. Maurice Templeton 

Community Service Site (e.g., agency, school):  Strong Start Day Care Center 
Supervisor: Carlos Martinez 
Address: 58221 Forest Park Drive, Laurel, MD 20000 
Phone: 301-577-7278 

Days and times student will be in the agency: Wednesdays 12-3pm, and selected Fridays 
Start Date: 9/16/98 End Date: 11/18/98 

Purposes of the Service-Learning Contract 
•	 To assist the student and agency in understanding the learning objectives for the course. 
•	 To clarify the activities in which the student will be involved in the agency in relation to the learning 

objectives. 
•	 To insure that both the student and the agency are aware of their responsibilities as partners in this 

service-learning project. 

Course Learning Objectives 
(These are determined by the course instructor and differ for each course.) 
•	 To increase the student’s knowledge of how the intercultural communication process works. 
•	 To develop a sense of the importance of heightened sensitivity, empathy and motivation to facilitate 

intercultural effectiveness. 
•	 To increase the student’s skills in adapting verbal and nonverbal behavior in a way that maximizes 

interpersonal understanding and effectiveness. 

Student’s Personal Learning Objectives (optional) 
•	 To observe patterns of  “code switching” among bilingual staff, parents and children. 
•	 To practice storytelling and reading to children in Spanish. 
•	 To develop strategies for overcoming linguistic and cultural misunderstanding in a day care setting. 

Agency Activities 
(Agency and student should collaborate here to meet the course learning objectives). 
•	 Interview staff and children about situations of linguistic and cultural misunderstanding. 
•	 Supervise children in the classroom, on the playground and during the theatre project. 
•	 Observe informal conversations among staff, parents and children. 
•	 Coordinate and lead biweekly storytelling and/or reading sessions with children. 
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Integration Plan 
How will you (the student) connect your activities in the agency to your course content and 
vice versa? 
• Write first essay on “code switching” observed at site. 
• Write journal entries applying theories from course readings to situations observed at site. 
• Present findings from interviews of staff and children to the class. 
• For small group project, select readings and plan storytelling sessions for children. 

AGREEMENT 
I agree to honor the minimum commitment required for the service-learning option in my class, as 
well as any of the additional training and/or time requirements of my service-learning site as detailed 
by the course syllabus and the agency/school representative. I also agree to contact the instructor and 
the site supervisor should I have any concerns about my service-learning project. 

Student Signature: _________________________________ _ Date: _________________ 

I agree to provide adequate training and supervision for the service-learning student, to plan activities 
for the student which meet the stated learning objectives for the student’s course, and to complete 
necessary service-learning forms by due dates (learning contract and final evaluation). I also agree to 
contact the instructor should I have any concerns about the service-learning project or student. 

Agency Signature: ____________________________________ Date: __________________ 

I have reviewed this contract and found the course objectives and the service activities to be 
appropriately matched. I have explained to my students and to the agency what I expect from the 
students as demonstrated evidence of their learning based on the service experience. 

Faculty Signature:_________________________________ __ Date: __________________ 

Adapted from the Gonzaga University Service-Learning Contract 
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A Note on Risk Management and Liability 

Questions often arise about the potential liability, either for a faculty member who organizes a 
service-learning program or for student volunteers. Liability issues are always very fact-specific 
and depend on the circumstances surrounding a particular claim. In general, faculty should 
consider the potential risks of a proposed program. Potential risks (e.g., unusual physical 
demands or geographic locations characterized by a high level of crime) should be disclosed 
in program information. If a faculty member has concerns about students’ safety in a program, 
he or she should discuss them with University legal counsel. In some cases of unusual risk, 
University counsel may determine that students should be asked to sign waiver or release forms. 
The Office of Legal Affairs will provide examples of waiver forms to faculty and assist in drafting 
of waiver forms for specific activities. See Appendix I on p. 61 for further information on 
liability issues. 

Action 

Action refers to the service activity itself. Depending on your learning goals, you might ask students to 
employ different types of service within your service-learning course. The three major types of service 
differ in terms of setting, task, and level of contact with clients (Delve, Mintz, Stewart, 1990). 

Types of Service 

Direct: Providing service directly to individuals at the agency site or in the community.  Examples 
include tutoring children, holding a party for residents of a nursing home, conducting health screenings 
in a homeless shelter, and serving meals in a soup kitchen. 

Non-direct: Serving at an agency doing behind-the-scenes assistance, not directly with individuals the 
agency serves.  Examples include making gifts on-site for patients at Children’s Hospital, sorting food in 
a food distribution center, painting the exterior of a homeless shelter, and helping with a major mailing 
at a nonprofit organization. 

Indirect: Serving on behalf of an issue, population, or community of concern, but removed from the 
actual site. Examples include fundraising, making care packages for residents of a nursing home, and 
researching or writing position papers for an advocacy organization. 



“Experience alone does not 
constitute learning. If not given 
the opportunity to reflect on 

experience, students might miss 
out on significant learning.” 

Reflection 

Experience alone does not constitute learning. If not given the opportunity to reflect on experience, 
students might miss out on significant learning. The systematic examination of an experience, its 
comparison to other experiences, and the practice of making appropriate generalizations from it 
constitute productive reflection on that experience. (Recall the stages of reflective observation, abstract 
conceptualization, and active experimentation in the Kolb Learning Cycle on p. 30.) Reflection is a 
process that allows students in a service-learning course do the following: 

• Think critically about their service experience. 
• Understand the complexity of the need for their service experience in a larger context. 
• Examine their own attitudes, beliefs, assumptions, and stereotypes. 
• Relate their service experience to the course concepts. 
• Test theories in practical settings. 
• Formulate their own theories based on their service experience. 
• Use their classroom knowledge to provide more effective service. 

Without structured reflection, students can have many experiences whose learning potential remains 
untapped. Providing service-learning opportunities for students does not ensure that learning occurs. 

See Section VII starting on p. 41 for more about reflection. 

Evaluation 

Evaluation helps determine whether or not the course learning objectives and service goals were met. It 
enables students to monitor their own learning and improve the effectiveness of their service. As 
students evaluate their service-learning experience, it allows them to consciously enter the active 
experimentation stage described in the Kolb Learning Cycle. 

Service-learning projects should be evaluated form several perspectives: 

• To what extend did the students achieve the learning objectives? 
• To what extent were service goals met? 
• How successful was the project for each student? 
• How successful was the project for your class as a whole? 
• How successful was the project for the agency or agencies? 
• How successful was the project for the people served by the agency or agencies? 

See Section VIII starting on p. 44 for more on evaluation. 
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Service-learning Course Implementation Timeline 

The following timeline can help you remember key steps to assuring quality service-learning as 
you implement your course in any given semester. 

Week 1: 
Introduce syllabus, explain course objectives, explain what service-learning is, how it enhances the 
course, set service-learning expectations, and talk about possible agency partners and projects. 
Hand out service-learning contract forms, if you have decided to use them. 

Week 2: 
Students select service sites and notify faculty member by completing service-learning contract 
forms or writing down agency contact information. 

Week 3: 
Students begin service activities.
 
Announce due dates for journals, in-class reflection activities, papers, presentations, evaluations.
 

Weeks 4-9: 
Collect journals or other assignments. 
Monitor students’ service experiences. 
Guide students in reflection. 

Weeks 5-10: 
Return journals or other assignments to students with feedback. 

Week 13: 
Instruct students regarding how to wrap up their service projects. This includes helping students 
to reach closure with agency staff and clients, especially when the clients are children. 

Week 14: 
Evaluate service component of the course. 

Week 15 and beyond: 
Redesign service component with student and community input. Solicit student feedback on the 
community agencies where they served and the kinds of activities in which they engaged. Solicit 
agency feedback on students’ level of preparation and performance. Examine student course 
evaluations to determine the success of the service experience and how it impacted student 
learning. Based on this information, evaluate site selection criteria, student preparation, 
assignments and reflection methods. As needed, make changes for subsequent semesters. 
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“Review syllabi from existing 
service-learning courses to see 
how other faculty relate service 
activities to course objectives, 

VI. Service-Learning Course Examples assignments and readings.” 

As you design your own service-learning course, you might want to review syllabi from existing 
service-learning courses to see how other faculty relate service activities to course objectives, assign­
ments and readings. Staff at Community Service Programs collect such syllabi from service-learning 
courses at University of Maryland and other campuses. Several national organizations also post service-
learning syllabi on the World Wide Web. Visit the following addresses to find service-learning syllabi 
in your discipline: 

•	 http://www.tufts.edu/as/macc/ 
Click on “Articles and syllabi.” 

•	 http://www.compact.org/ 
Click on “Resources.” 
Click on “Syllabi by discipline.” 

•	 http://csf.Colorado.EDU/sl/ 
Click on “Service-learning syllabi.” 

The following section provides examples of three service-learning courses currently offered at the 
University of Maryland in engineering, health education, and international studies. 

Engineering 

In ENES100: Introduction to Design, students learn about teamwork and the product development 
process while developing an engineering design project. The course culminates with the students 
building and testing working prototypes based on a set of product specifications. In Dr. Otto Wilson’s 
section of the course, he asks students to design and build postal scales that can be used as teaching 
tools with children. By designing the scales with their mechanical parts in view, students can explain to 
children the principles of mass and weight, how weighing mechanisms (i.e., electronic, pressure, 
spring) work, and how they are used by the postal system. 

In the “Background and Introduction to Course” section of the syllabus, Dr. Wilson sets the context 
for the design and product development process: 

You are about to embark on a very unique learning experience which is guaran­
teed to thrill, challenge, confuse, exasperate, and encourage you on the path to­
wards becoming professional engineers of the highest caliber and level of achieve­
ment. You may be asking yourself, “How is this going to be accomplished?” 
Good question!  We will be exploring this process together in a forum which has 
come to be known as the ‘ENES 100’ experience.  The course has been designed 
over the past eight years to help in the learning process that will transform you 
into capable engineering students with the ability to devise innovative solutions 
for technical and social problems. Through the course, you will develop skills 
and techniques for effective teamwork, time management, research, and product 
development which will augment your current abilities and help you on the way 
towards achieving your educational goals. 
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Product development teams will be assembled and you will be grouped with approximately 
five of your fellow classmates.  You will work together in designing, constructing, and testing 
a product according to a set of product specifications.  This year’s project involves the devel­
opment of postal weighing devices which can operate in analog and digital modes. Although 
the end product is important, the main intent of the course is to teach you about the dy­
namic processes involved in teams, interpersonal interactions, and engineering principles and 
how these can be effectively utilized to complement and enhance the design and product 
development process. 

Later in the syllabus, he explains the service-learning component: 

Service-learning is the intentional integration of service and learning into a course in order to 
form beneficial relationships among students, the community, and the University.  Teams 
will have the opportunity to utilize their talents and skills to address critical needs in the 
neighboring community on a voluntary basis. Interested teams can formulate unique ways 
to incorporate service-learning into this course by designing virtual or actual projects which 
could address needs in the community. Projects could involve contacting a local high school 
to arrange to give a presentation of your experiences in ENES100 to interested students. 
Another possible outreach idea which we will discuss involves donating the finished projects 
to appropriate K-12 schools to help in science and technology education. 

Health Education 

In his stress management class (HLTH 285: Controlling Stress and Tension), Dr. Jerry Greenberg 
requires a minimum of four hours of direct service as the basis for a paper. Students identify people 
who need stress management services and then provide those services. For example, in the past, some 
students worked with day care center employees to manage job stress. After providing the service, 
students write a description of the individual or group, identify its stress management needs, explain 
what services were provided, and the effect of the service. 

Course objectives include citing knowledge, attitudes, and skills that can help manage stress; knowing 
the leading researchers and the history of the stress field; knowing the diseases and illnesses associated 
with stress; and recognizing stressors and means of intervention to prevent those stressors from 
resulting in negative consequences. Service-learning helps his students more effectively meet these 
objectives. Structured reflection occurs through specially focused discussions in two different class 
sessions, troubleshooting throughout the semester, and a final paper. The syllabus defines service-
learning as “a structured learning experience that combines community service with preparation and 
reflection. Students learn more by applying their course material to actual community needs; and 
communities, in turn, profit from student professional contributions.” 
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The syllabus outlines the Service-Learning Activity Paper in the following way: 

Required Assignment II: Service-Learning Activity Paper 

Students will form groups of four to do the following: 

1. Identify individuals or groups off-campus that need stress management services (e.g., public school 
classes needing stress management education, parents of sick children needing knowledge regarding 
relaxation techniques, residents of housing projects needing information about social services to make 
their lives more manageable and less stressful, teenaged pregnant women needing skills to manage the 
stress associated with their pregnancy and the impending birth, etc.). Service can be conducted in 
public schools, hospitals, community centers, churches or synagogues, or other sites within the 
community. 

2. Coordinate with the personnel at a site which works with the individuals or population in need of 
these stress management services. Arrange to provide stress management services to this population. 

3. As a group, provide the agreed-upon stress management services. A minimum of four hours of direct 
service (i.e., actual contact with the individual or population) must be provided. All members of your 
group must be present during all of the hours of direct service. Students who do not attend all of the four 
hours of direct community service activities will not receive full credit for this assignment. 

4. Write a group paper of no more than three type-written pages (single or double-spaced) organized 
into the following separate paragraphs: 

a.	 Description of the Individual or Group to whom the direct stress management service was pro­
vided (e.g., age, gender, ethnicity, socioeconomic status, educational level, etc.) (3 points) 

b.	 The Stress Management Needs of this Individual or Group (why they needed the services you 
provided) (4 points) 

c.	 What Your Group Did (what direct stress management services your group provided to the 
individual or group) (6 points) 

d.	 The Effect of the Service Your Group Provided (the benefit to the individual or group, the 
limitations of what could be done given your expertise in stress management and the degree of the 
stress needs of the individual or group, etc.) (6 points) 

e.	 How Individual Group Members Feel about having provided stress management community 
services (separate responses needed for each group member) (6 points) 
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International Studies/College Park Scholars 

“The Six Faces of Vietnam” is a study abroad and service-learning course designed to immerse the student in 
the political, cultural, and economic life of contemporary Vietnam and the legacies of the American war in 
Vietnam. The course focuses on socio-cultural issues such as family relationships, women’s history and 
ethnic relations in Vietnam’s six interdependent parts: the south, center, north, deltas, villages, and the 
Overseas Vietnamese. Dr. Lois Vietri brings students to Vietnam during the Winterterm and engages them 
in a multi-faceted service-learning project set in an ethnic-minority village north of Hanoi. Students are 
involved in all stages of the project: meeting the “clients,” establishing relationships with them, planning 
the project logistics with the partnering community officials, implementing the project, evaluating its 
effectiveness, and planning a follow-up with the clients once the students have returned to College Park. 
Service-learning helps achieve the following stated course objective: To recognize the unique role played by 
non-governmental organizations (NGOs) in improving the lives of Vietnamese people through daily 
meetings with community officials who bring much-needed social services to ethnic minorities in Vietnam. 

When the course was first offered in Winterterm 1999, the class worked with the Hanoi division of the 
international nonprofit foundation, Operation Smile, and the service project was based at the Hanoi Plastic 
Surgery Center, which provides free corrective surgery to ethnic minority children. The following course 
website excerpts reveal the impact of service-learning on the students, the preparation involved in this type 
of service-learning course, and the context of the service site and the people it serves: 

“Learning comes in many forms, the most important of which is an exchange that takes place 
between the students and their teachers. For three days in Hanoi, the teachers were not University 
of Maryland professors, but young children who struggle with poverty and disease every day.” 

“Before we began work, we visited the Plastic Surgery Center and consulted with Dr. Ky, the 
director of the center, to learn about the center’s needs and how our efforts could best be spent. 
We also spoke with Dr. Cutler, a retired plastic surgeon from the United States who is spending 
nine months in Hanoi to help improve Operation Smile’s surgical practices.” 

“An elected group of students met with the artist who would be designing the project; the surgery 
center director, who would approve of the project; Dr. Vietri; and several community advisors. 
The students proposed modifications in the project, based on the needs of the center and the 
resources of the artist.  They took the new plan back to their classmates and prepared the group 
for the tight schedule they would have over the next two days. Somewhere in that schedule, the 
students all found time to shop for toys for the children and a computer for the hospital staff.” 

Dr. Vietri explains the way that reflection was incorporated into the course: 

Students developed three journal assignments that gave them a context for understanding the 
culture and its impact on contemporary problems in Vietnam. A two hour tour of the Ethnol­
ogy Museum in Hanoi provided insights into the ethnic minorities who are served by the Hanoi 
Plastic Surgery Center. Our reflections tended to be longer-term and of an informal nature. 
Reflection was integrated into the activities over a period of a week: developing and displaying 
the murals in the hospital, buying toys, and determining the technology needs of the hospital 
staff. More formal reflection occurred on the final day at the service learning site during the 
dedication ceremony at the hospital at which the theme of reconciliation and new partnerships 
pervaded. 
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VII. Reflection 

Effective Reflection 

To enhance student learning, it is critical that faculty devote time and attention to designing reflection 
activities. Effective reflection activities are linked to particular learning objectives of the class, occur 
regularly throughout the course, and allow for feedback and assessment. The integration of reflection 
activities into class discussion and exams increases student satisfaction with the course and optimizes 
academic gains from the experience. Reflection affords students the opportunity to document the 
learning that has occurred from the service component and enables the faculty member to evaluate it. 
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“Reflection affords students the 
opportunity to document the 

learning that has occurred from 
the service component.” 

Journals 

Journals are commonly assigned in service-learning courses. In order to be most effective, their use 
needs to be carefully thought out. With sufficient guidance, journals provide a way for students to link 
learning from the service experience with course content. The following three formats help students 
produce useful analysis in their journals and will make it easier for faculty to evaluate them: 

Three-part journal: Each page of the weekly journal entry is divided into thirds: description, analysis, 
and application. In the top section, students describe some aspect of the service experience. In the 
middle section they analyze how course content relates to the service experience. And in the 
application section students comment on how the experience and course content can be applied in 
their personal and professional lives. 

Key-phrase journal: The instructor provides a list of terms and key phrases from course materials at the 
beginning of the semester for students to include in journal entries. Evaluation is based on the use and 
demonstrated understanding of the terms. 

Double-entry journal: Students describe their personal thoughts and reactions to the service experience 
on the left page of the journal, and write about key issues from class discussion or readings on the right 
page of the journal. Students then draw arrows indicating relationships between their personal 
experience and course content. 

Other Tools for Written Reflection 

In addition to journals, the following tools can also promote written forms of reflection: 

Directed writings: Ask students to consider their service experience within the framework of course 
content. The faculty member identifies a section from the text book or class readings (e.g., quotes, 
statistics, key concepts) and structures a question for students to answer in one or two pages. A list of 
directed writings can be provided at the beginning of the semester. 

E-mail discussion: Set up a listserv so that students can discuss their service experiences via e-mail. 
Students write weekly summaries and identify critical incidents that occurred at the service site. Faculty 
can post questions for consideration and topics for directed writings. A log of the e-mail discussions 
can be printed as data about the learning that occurred from the service experience. 
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Case studies: Give students the opportunity to analyze a situation and gain practice in decision making 
as they choose a course of action. Students write up a case study of a dilemma they have confronted at 
the service site, including a description of the context, the individuals involved, and the controversy or 
event that created the dilemma. Case studies are read in class and students discuss the situation and 
identify how they would respond. 

The section above on journals, directed writings, e-mail discussions and case studies is adapted from Hatcher and Osborne, 
undated publication. 

Sampling of Resources on Reflection 

A How to Guide to Reflection 
A Practitioner’s Guide to Reflection in Service-Learning 
Building Citizens: A Critical Reflection and Discussion Guide for Community Service Participants 
Service-Learning Reader: Reflections and Perspectives on Service 

Come visit our Service-Learning Resource Library in 
Community Service Programs in 1195 Stamp Student Union. 

The next two reflection techniques (Osborne, Weadick, and Penticuff 1998) can be practiced within a 
traditional lecture period or exam setting, respectively. 

Exit cards: Once they have begun their service, students answer the question, “How does information 
from today’s class period relate to your service project/experience?” on index cards at the end of each 
class. The faculty member grades each index card, awarding one, two or three points each time and 
these points add up to be calculated into participation or other aspects of the final grade for the course. 

Essay questions on exams: Announce something to the following effect in your syllabus: “At least one 
essay question will appear on each exam. These questions will ask you to consider a dominant issue 
from the current section of material and discuss that issue as it relates to the service project you are 
doing. These will be worth a varying amount of points on each exam but at least 15 out of the 100 
points.” Develop your exams accordingly. 

Other Reflection Exercises 

Since students have many different learning styles, they might respond best to a variety of stimuli 
designed to encourage reflection. Some of the following exercises make use of visual and verbal forms 
of reflection as well as written reflection formats. 
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What, So What, Now What: In class, have students write answers to and discuss these three questions 
about their most recent service experience: What? So What? and Now What? These can be modified 
in numerous ways, such as the following: 

•	 What did I do, see, hear? 
•	 So what? What does it mean? 
•	 Now what do I do? 
•	 Now what do I think? 

OR 

•	 What did I see that reinforced a key course concept (name one)? 
•	 What did I see that contradicted a key course concept (name one)? 
•	 So what? If my service experience reinforces this course concept, what are the implications? Or, if 

my service experience contradicts this course concept, how do I reconcile these contradictions? 
•	 What perspective do I now have on the various viewpoints presented through course concepts and 

my service experience? 

Graffiti Boards: Post newsprint around the room as graffiti boards and ask students to go around 
responding to thoughtful questions, quotes, or statistics that you have placed on each one. Discuss the 
responses. 

Draw a Conclusion: Have students read articles written by three different authors on the same issue. 
Ask students to select one of the articles (or you can assign one) and write a sentence or two sum­
marizing the author’s viewpoint. Have students then draw a picture that symbolizes that viewpoint. 
Students can compare their written summaries and pictures with each other. Have students discuss 
how these various viewpoints account (or fail to account) for what they experience at their service sites. 
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Diversity and Service-Learning 

While diversity issues impact service-learning in terms of preparation, site selection, and other 
areas, reflection is probably the most likely stage in which issues of diversity will surface. Service-
learning experiences often afford students the opportunity to work with people of backgrounds 
different from their own. Students finding themselves in these new situations bring powerful 
questions to the classroom. Students might notice that, in some settings, disproportionate 
numbers of volunteers are White and service recipients are people of color. Students might witness 
agency staff at a nursing facility treating the elderly in an impatient or gruff manner. These 
experiences and many others like them will prompt students to think deeply, sometimes drawing 
plausible conclusions and other times making inappropriate generalizations. Faculty can help 
students gain rich learning from these situations by handling them with sensitivity and pointing 
out the complexities involved. The reflection tools outlined in this section should provide ample 
means of addressing these questions. For additional assistance in addressing diversity issues in 
reflection, contact Community Service Programs, 301-314-CARE. 
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Evaluating Individual Student Performance in Service-Learning Courses 

Service-learning offers students a unique opportunity to grasp the complexity of classroom topics and 
to explore issues imbedded in their natural contexts. Perhaps this is why faculty members who 
ordinarily feel comfortable evaluating students’ performance in traditional courses sometimes feel 
hesitant about evaluating students’ performance in service-learning courses. Grading and evaluation, 
however, do not need to be any more complex in service-learning courses than in any other course. 

Traditional evaluation methods tend to measure what traditional courses teach: knowledge gains. In 
addition to gains in knowledge, service-learning courses offer students an opportunity to integrate 
experience with knowledge. We can use traditional methods to evaluate students in service-learning 
courses as long as the methods can stretch to encompass this additional element; our evaluation 
methods in service-learning courses need to capture students’ gains in the integration of knowledge and 
experience (Troppe 1995). 

Assigning journals and papers that ask students to integrate the course content and their service 
experience will provide a sound basis for evaluating student performance in service-learning courses. 
Exam questions that call for this kind of integration also reinforce the idea that students are evaluated 
on the basis of their learning, not on the service experience itself. The service experience facilitates and 
enhances the learning, but does not serve as a substitute for it. 

Service as “Text” 

One way that we can think of service is to think of it as another kind of “text” to be used in teaching. 
While traditional texts are written in advance of the course, the service experience is a text that is 
written concurrently with the course. But traditional texts share some things in common with this text 
of service. Both textbooks and service experiences require that the faculty member determine their 
appropriateness for the course, provide structures for students to analyze these texts, and evaluate how 
well students have learned from these texts. In traditional courses, we do not grade students on how 
well they read a text but on how they demonstrate their learning from the text, to what extent they 
can apply ideas from the text to different situations, and their ability to name and critique the 
viewpoint of the text. The same applies to service-learning courses, in which service becomes a text. 
Faculty must evaluate students in service-learning courses on their demonstrated learning based on the 
service (how they comprehend and apply the “text” of service as well as integrate the service experience 
with knowledge gained from other texts such as readings and lectures). 

Adapted from Morton 1996. 
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Evaluating Service-Learning Courses 

In addition to evaluating individual student performance in service-learning courses, you will want to 
evaluate the success of the service-learning course itself, especially while the pedagogy is still new to 
you. Even when faculty become experienced with service-learning pedagogy, evaluation is key to 
continuous improvement. Given that using service-learning can mean having more uncertainty and 
variation in student learning outcomes than in traditional courses (see discussion in Section V), 
evaluation becomes an important tool for achieving desired effects. 

If you would like to survey your students about how the service-learning course impacted them, 
you can administer the Service-Learning Student Survey (on the next three pages) at the end of the 
semester. 

45 

FACULTY HANDBOOK FOR SERVICE-LEARNING 



46 

UNIVERSITY OF MARYLAND  1999 



47 

FACULTY HANDBOOK FOR SERVICE-LEARNING 



48 

UNIVERSITY OF MARYLAND  1999 



A Shorter Survey Instrument 

If you are prefer a shorter instrument, the following four statements are suggested survey statements 
for service-learning course evaluation. Use them as they are or modify them as you deem appropriate. 

Students: Using a Likert scale (in which 1=strongly agree, 2=agree, 3=neutral, 4=disagree, and 
5=strongly disagree), indicate your level of agreement with each of the following statements: 

a.	 The community work I did through this course helped me to better understand the lectures 
and readings in this course. 

b. The community work I did in this course helped me to better understand key course concepts. 

c.	 The lectures, reading, and assignments in this course helped me to provide more effective 
service in the community. 

d.	 The idea of combining community work with coursework should be practiced in more classes 
at UM. 

Open-Ended Questions 

If you prefer to use a more open-ended approach, develop a brief set of questions and ask students to 
respond in writing. 

Sample Questions: 

• To what extent did the experience meet your expectations? 

• What might have helped link your service experience and the course content better? 

• What community needs did your service fulfill? 

• What community needs were not addressed? 

• How did the service experience illuminate or challenge theories you’ve learned in the classroom? 

• How did the course content enable you to provide more effective service? 
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Pre- and Post-Tests 

Some faculty might prefer to develop instruments that measure knowledge of discipline-specific course 
content and administer them as pre- and post-tests to students at the beginning and end of the semester. 
Comparing the pre- and post-test results will show how much students have learned during the 
semester. Comparing learning gains among service-learning students and students not engaged in service-
learning might reveal what gains are attributable to service-learning. 

Sharing Results with Community Service Programs 

Community Service Programs encourages faculty who are teaching service-learning courses to provide 
the office with the following items at the end of the semester: 

•	 the names of all students participating in your service-learning course 
•	 the names (and, if not already listed in the Community Service Programs database, 

contact information) of all agencies served by students in your course 
•	 the aggregate results of your student surveys (if you choose to use the survey from pages 

46-48) or your students’ degree of agreement/disagreement with the shorter set of 
survey statements (p. 49). 
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from the fact that it involves 
going off campus and engaging 
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IX. Frequently Asked Questions unfamiliar settings.” 

While service-learning can be a powerful method of linking theory to practice and can provide valuable 
contributions to the community, there are certainly challenges that accompany the process. Several 
such challenges are addressed below. 

Q: Why do some students seem resistant to engage in service-learning? 

It is likely in every class that some students will be resistant to participating in service-learning. There 
are many reasons for this resistance: lack of previous experience in the community or with a particular 
population or type of service, the perception that service is not a typical course assignment like an essay 
or research paper, concerns about time, concerns about transportation, prejudices about people with 
whom they would be working, and concerns about personal safety. In addition, students from 
Maryland and some other states come from high schools that had service-learning requirements. 
Although many students probably had positive experiences with these requirements, some might have 
had negative experiences with service. 

Regardless of the reason for resistance, students often find it challenging to make the transition from 
passive learning modes to active learning modes. Many students who are initially resistant, however, 
find the experience valuable by the end of the semester. We certainly do not eliminate other useful 
educational tools (e.g., library research, exams, or oral presentations) from the classroom when 
students express resistance to them. 

For a multi-section course, note in the course catalog that some sections include service-learning. Note 
in the schedule of classes that your section of the course is a service-learning section and requires a 
particular time commitment to performing service. Students who are not interested in service-learning 
can take another section of the course. Explain the service-learning component in the syllabus and on 
the first day of class. 

Q: Does on-campus service “count” as community service? 

Some of the most important benefits of service-learning stem from the fact that it involves going off 
campus and engaging with different people in unfamiliar settings. Some students, however, may find 
it more feasible to volunteer on campus, particularly those for whom transportation off campus is an 
issue. It is important that faculty determine what kinds of service will be appropriate for meeting 
course objectives. If on-campus service is appropriate, are there guidelines for the service? For example, 
is serving a student organization considered service? Is on-campus service work with people from off 
the campus acceptable? Some programs such as CHOICE and the CARing Project bring community 
members to campus and utilize volunteers as tutors, mentors, and buddies. Community Service 
Programs (301-314-CARE) can help you consider these choices and identify appropriate and 
convenient sites both on and off campus. 

Q: How can I work with agencies whose needs are often changing? For example, last fall the agency 
volunteer coordinator said he needed 20 students; he just told me that now he only needs 12 students to 
serve in January. I built my whole syllabus around this placement. What should I do now? 
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Agency needs do change frequently. While agencies are often eager partners in the enterprise of 
educating our students, their primary purpose is to serve their clients in the community. Since service-
learning emphasizes reciprocity, faculty and agency representatives need to be flexible enough to 
respond to changing circumstances. If faculty and agency staff negotiate up front under what 
constraints each operates, then unexpected changes can be minimized. 

With over 800 agencies listed in the Community Service Programs database 
(visit http:/www.umd.edu/CSP), finding the right agency possibilities for your course will simply be a 
matter of time and persistence. Students and faculty can search the database by county, population 
served, available transportation, and other criteria. 

Q: I want to incorporate service-learning into my course but I have 30 students. Is this too much to 
manage? 

Thirty students are not too many to have in a service-learning course but you will want to structure the 
service-learning component to make it as manageable as possible. You might choose to make service-learning 
an optional rather than a required component in the course. That way only a portion of the class will choose 
to participate. Or, if you want to require service-learning for all students in your course, you can use students 
who have had prior community service experience as team leaders for other groups of students. Particularly 
in the case of large classes, you will probably find enough students who have had prior community service 
experience to assist those without such prior experience. 

In the fall of 1999, Community Service Programs piloted a service-learning section of the 
undergraduate teaching assistant (UTA) course. Faculty interested in having a UTA to assist with 
service-learning integration or students interested in serving as UTAs in a service-learning course should 
contact Marie Troppe at 301-314-5387. 

Q: What should I consider in creating service-learning opportunities on a commuter campus? 

Since over 75% of the students at UMCP commute to campus, considering the needs of both 
commuter and residential students in designing the service-learning experience is crucial. Most students 
have multiple responsibilities while in school including working, helping with family responsibilities, 
and often maintaining their own community involvement. There are many ways faculty can 
incorporate the realities of students’ lives into a service-learning course. For example, if a student is 
already involved in a community organization, explore with them how that involvement can serve as 
their service site for the course. Providing them with structured opportunities to reflect will allow 
them to view and experience the service in new ways. This also communicates the message that 
learning can occur outside the classroom, and that the community can be a valuable teacher. Providing 
information about transportation can assist students in reaching the service sites. A Community 
Service Programs handout lists community agencies located along Shuttle-UM routes. If students will 
be volunteering in groups, commuting students may find it more convenient to meet at the service site 
rather than campus if it is closer to their home. Also, allowing students to volunteer in carefully 
selected campus service sites may allow them to volunteer during the day, between classes, and avoid 
adding another commute to their schedule. For students who have partners/spouses/children/or other 
family members, finding service sites that allow them to volunteer together may help them make time 
for service. 
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“Provide a range of service 
opportunities so that students 
with different needs can find 

suitable sites.” 

Q. Some of the service sites I am working with require physical health exams or finger printing. Can 
students get these items taken care of on campus? What information should I provide to students concerning 
these requirements? 

Many agencies, particularly those working with children, require volunteers to go through a series of 
tests before volunteering. These tests may include, but are not necessarily limited to, police 
background checks, physical health exams, finger printing, and tuberculosis tests. Community Service 
Programs recommends faculty provide information on how to obtain these tests, as well as provide 
service opportunities that do not require these tests. Some students prefer not to undergo these tests 
because they take time and carry fees, or because they believe that such tests are an invasion of privacy. 

Some agencies are able to reimburse volunteers for costs incurred in obtaining these tests. The 
University of Maryland Health Center provides physical exams for $75 ($35 for exam and $40 for 
labwork) for students and tuberculosis tests for $10. (Some insurance plans will reimburse students for 
these claims.) The University of Maryland Campus Police Department provides finger printing 
services. They charge $10 for the first two finger-printings and $5 for each additional one. Students 
should bring a picture I.D., a finger-printing card supplied by the volunteer agency, and payment (cash, 
VISA, MasterCard, or check) to Campus Police. Time to obtain all necessary tests and verification 
should be built into the course timeline. 

Q: How can I ensure that the sites I identify will be suitable to many different students? 

Provide a range of service opportunities so that students with different needs can find suitable sites. For 
example, some students will be concerned about transportation. Identifying sites within walking 
distance, driving distance, and on bus and metro lines will help students choose service sites to which 
they can reasonably travel. If there are costs associated with transportation or other aspects of serving at 
a site, let students know if your academic department or another entity can defray some of those costs. 
Since student schedules vary widely, it is wise to identify opportunities for service on weekends, 
weekdays, daytime and evenings. Organizations’ philosophies (in terms of political, religious, or 
professional beliefs) also differ. Give students an array of choices so that they can serve at a site that 
may be generally comfortable. Although some discomfort might be acceptable, or even lead to a 
learning experience, individual students have different levels of tolerance for environments that 
introduce them to new or unfamiliar ideas. Of course, it is not advisable to place students at a site 
where their attitude (i.e., unwillingness or unreadiness) could do harm to those served. 

Q: How can I be sure students serve the minimum number of hours required? 
Some faculty create systems of reporting and documenting hours worked. Some ask the agency to 
initial a sheet where the student keeps track of the hours they have worked. Many agencies will be able 
to do this; others may not be equipped to do so. These methods still leave some questions unanswered, 
though. Will hours worked away from the service site be included in the number of hours served? If a 
student works on a brochure for an agency at their home computer, must a staff person verify the 
hours? As an alternative, another option is to emphasize the values of commitment and academic 
honesty in reporting service hours worked. Just as students are expected to act with integrity in regard 
to assignments, tests and other requirements, so should they in regard to service. It is often possible for 
the faculty member to determine from the journals and other service-based written assignments 
whether an adequate number of hours was served. 
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If students need help understanding how academic integrity issues apply to service-learning, it might be 
helpful to provide them with written explanation. College Park Scholars (CPS), which requires its 
students to participate in experiential learning, has outlined a statement on academic integrity in 
experiential learning. The policy delineates for students how the UM Code of Academic Integrity 
applies to experiential learning projects such as service-learning. The CPS statement spells out that the 
following acts constitute academic dishonesty: 

•	 misrepresenting hours completed at a service-learning site 
•	 signing in hours for fellow students at a service-learning site 
•	 writing up reports, journal entries, or essays on events the student was supposed to attend, claims 

to have attended, but did not actually attend 
•	 signing in at a site and leaving before the hours were completed. 

Q: How easy is it to find service sites that can accommodate students with physical disabilities? 

If a student with a physical disability is looking for service opportunities, first determine the area in 
which he or she is interested in serving. If it is working with others with physical disabilities, for 
example, an agency which provides services to those with physical disabilities, their facilities and 
programs would all be accessible. If the student does not intend to work with an agency that serves 
people with physical disabilities, then the student would need to determine what kinds of 
accommodation will be needed in order to volunteer. Federal, state and local government buildings 
and programs “should” be 100% accessible. Do not assume they are. Contact the individual agencies 
to see if they can provide the needed accommodations. The Individuals with Disabilities Division of 
Prince George’s County (301-883-5160) can provide further assistance. 
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Appendix III 

List of all Community Service Programs Handouts 

Opportunities to Volunteer . . . 
in the African American Community 

in the Asian American Community 

with Children 

with Elderly Adults 

in the Gay/Lesbian/Bisexual/Transgendered Community 

in the Jewish Community 

in the Latino/Hispanic Community 

with Teenagers 

with Persons with Disabilities 

with Women 

Handout Series on Issues of Interest, including: 
Animals and Pets 

Arts 

Counseling/Hotline 

Criminal Justice and the Law 

Environment 

Health Care 

HIV/AIDS 

Hunger and Homelessness 

Literacy/Tutoring 

Political Action and Advocacy 

Recreation and Sports 
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Community Service Opportunities for Majors in . . . 
Agriculture and Natural Resources 

Architecture 

Arts and Humanities 

Behavioral and Social Sciences 

Business and Management 

Computer, Mathematical, and Physical Sciences 

Education 

Engineering 

Health and Human Performance 

Journalism 

Life Sciences 

Other 

On-Campus Service Opportunities 

Easy Access Service Opportunities on Shuttle-UM 

Preparing for Success: Planning Community Service Projects Using the PARE model 

Community Service Opportunities for Groups 

Getting Involved in Community Service: A Step by Step Approach 

Community Service Network 

Some Thoughts About Serving the Community 

Develop Your Leadership Through Community Service 

Integrating Service into the Classroom 

Good Questions to Ask When Choosing a Volunteer Site 

Summer, Post-College, International, National, and Career Opportunities in Service 

What is Service-Learning? 

Community Service Clearinghouses 

Area Hospitals 

Volunteer Service Awards 

Terp Serve monthly newsletter 

These handouts, which are updated annually, are available in 1195 Stamp Union. 
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